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FOREWORD 


The study enutled-''Effectiveness of Non-formal Education in Bihar, Haryana 
and Rajasthan", was taken up as a research study of this Department for the 
years 1998-2000 

The study was undertaken to have a systematic and holistic evaluation of 
different aspects of implementation of Non-formal Education programme in the 
States of Bihar, Haryana and Rajasthan is order to understand the ground level 
implementation steps and strategies adopted for success of the programme The 
study also probed into the problems feced by the agencies in course of 
programme implementation and how aich problems were solved A well- 
designed Pupils Achievement Study of NFE learners in Mathematics, Language 
and Environmental Studies was a major objective of this study 

The study dealing with various parameters of NFE programmes at different 
levels of implementation throws light on the factors that influence effectiveness 
of a programme and need for adopting a multi-dimensional and multi-sectorial 
approach in implementation of educational programme at the field level 

Dr (Mrs) Shukla Bhattacharya. Professor in Department was the Prmcipal 
Investigator of this research studv This massive and intncate study composing 
elaborate data management and analysis needed meticulous preplanmng and 
methodical execution of work at hand It also needed excellent commumcation 
with various impletnentmg agencies at State, District and Block levels as well as 
with the vanous NGOs who are implementing the NFE programmes She took 
upon herself this onerous task very ably and with competence 

It IS hoped that findings of the study will have great significance in modifymg 
and revismg the strategies for planmng, implementing, monitoring and 
ultimately evaluating educational programmes in non-formal education. 

Comments and suggestions regardmg the study will be appreciated 


(A.C. Baner^) 

Professor aiul Head 
Department of Education 
in Non-formal and 
Alternative Schooling 
(DENFAS), 


NCERT. New Delhi. 




PREFACE 


A research study to assess the effectiveness of any educational progranune at the 
grassroots level has many implications. Such studies are evaluative in nature and 
are often ex-post-facto exercise. In the initial planning and deigning of 
programme implementation the parameters of assessing the efiectiveness are not 
built into the programme, thus bench mark data are hard to obtain. A laige 
number of vital information and data are lost in course of time. However, it is 
worthwhile to probe into the effectiveness of a programme so as to assess its 
positive impact, if any, which would help in formulating future planning and 
modifying implementation strategies 

The study entitled - "Effectiveness of Non-formal Education Programme in 
Bihar, Haryana and Rajasthan", was taken up keeping in mind the concerns 
expressed above The mam objective of the study was to assess the 
effectiveness in terms of roles and functions of the various State level, district 
level and block level agencies implementing NFE programme in different states 
vis-&-vis their roles as envisaged in the Centrally Sponsored Scheme of Non- 
formal Education of MHRD The study was designed to collect, collate, process 
and analyse data on different parameters which are the determinants of 
effectiveness, viz preplanning, designing steps/strategies for implementation, at 
various levels, personnel involved in delivery of NFE programmes at different 
levels - their training status, training design, duration, content and methodology, 
curriculum development for NFE learners, its relevance, quality and versatile 
nature, instructional materials their relevance, flexibility, local-specificity and 
contextual nature, issue of certification and mainstreaming of NFE learners; and 
the most important parameter, that is, the achievement of NFE learners in 
Mathematics, Language and Environmental Studies. 

All the above aspects of the NFE progranune were studied in depth in selected 
districts of Bihar, Haryana and Rajasthan and a huge amount of data were 
collected, processed and analysed for interpretation to derive the results 
discussed in the report 

At the very outset I would like to express my deep sense of gratitude to Prof 
J S Rajput, Director, NCERT for his able guidance and support throughout the 
conduct of the study. I am grateful to Prof A.C. Baneijee, Head DENFAS for 
his kind guidance and for extending necessary facilities in the Department for 
carrying out work related to foe study. lam grateful to Prof N K Ambasht, Ex- 
Head, DENFAS under whose leaden^p this study was initiated I am also 
thankful to my colleagues in the D^>artment - Dr (Ms) Indu Seth, Dr (Mrs ) 
Sarad Raj Arora, Shri Ishwar Chand, Dr (Mrs) Pushpa Mandal and Dr 
Purushottam Kumar for their moral support. 



Ill 


1 must place on record my gratefulness to Prof R R Saxena Head, DEP & ES, 
and his colleagues Dr V tC Jain, Dr O.P Arora and their staff for extending 
facility of Data Processing Center for data entry and data analysis of pupil 
achievement study 

The collection, analysis and interpretation of vast amount of qualitative and 
quantitative data presented in the report were obtained from various State, 
District and Block level agencies from Government sectors and from Non- 
Governmental agencies implementing non-formal education programmes in 
Bihar, Haryana and Rajasthan. I extend my sincere gratitude to the Director, 
State Resource Centre, Patna, Director, State Council of Educational Research 
and Training, Gurgaon, Director, State Institute of Educational Research and 
Training, U^pur and their associated ftculty of Non-fonnal education for kind 
support and cooperation in assisting tne to collect data spread over different part 
of these States. Officers of the state agencies were very helpfril to me for 
obtaining quality data I am also-grateful to different NGOs implementing to 
Non-formal education programme who were kind enough to extend all possible 
help in administration of Pupil Achievement Tests in their respective NFE 
Centres 

My thanks are also due to Jumor Project Fellows, Mrs. Parachi Kaushik, Mrs 
Manju Khurana and Miss Anjana Kaylam, who were associated from the initial 
stage of the study and have contributed to the development and try out of tools, 
administration of tests, and collection of field level data Mrs Prachi Kaushik 
also assisted me in scoring test and consolidating data and in preparing draft 
Mr Dipti Ranjan Mahapatra, JPF, worked in this project from October to 
March He assisted in analysts of data on pupil achievement study 

Computer typing of the report was a tedious and meticulous job 1 was assisted 
by daily wages Stenos from time to time U is difficult to acknowledge each of 
them by name Sh Subhash Sharma daily wages Steno did the final computer 
typing of the report and Shri Ciane.sh Singh Rawat prepared the Graphs Shn 
0 P Dhyani, I,DC was helpful in initiating these Stenos in computer typing 


Dr. (Mn.) Shukla Bhattachai^a 
Professor & Principal Investigator, 
Department of Education in Non - 
formal & Alternative Schooling 
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CllAPrER I - INTRODKnON 


Urtiversalization of Elementary Education (UEE) is a task of highest pnontv m 
educational agenda of our country The Central and State Government are consequently 
making every effort to reach the goal of Universalization of Flementary Education 
‘ Provision of free and compulsory education to all children until they complete the age 
offouiteen(ld)years is the Directive Principle of the Constitution,’ Since 1950 
determined efforts have been made to achieve this goal Consequently over the years 
there has been very impressive increase in number of schools. Simultaneously, effons 
were made to increase the enrollment of number of children in primary school Today, 
Universal Provision of school and Universal Enrollment of children m school have been 
addeved at the primary stage 

a 

‘ Hbwevtf, UEE in totality is still an dusive goal. According to Fifth All India 
Educational Survey (1986), 94.5% of rural population had school withm a waUung 
distance of three kilometers (3 km) Inspite of substantial increase in ^oss enrollment 
ratio dropout rate continue to be si^tificant, retention of children m school is very lou 
Consequently, there is considerable wastage at the primary level Therefore, National 
Policy on Education -'1986 (Revised 1992) gave unqualified priority to UEE and 
introduced many innovafions It stated that ‘ Wollment by itself is of little importance if 
the children do not continue beyond one year, many of them not seeing the school more 
than a few days” Further for the first time an educational policy admitted that it was 
not possible to reach all children through the formal school system. The PiPE-1986 
therefore, recommended that a large and systematic programme of Non-Formal 
Education (NFE) has to be an integral component of the strategy to achieve UEE. 
Towards thb end NPE-86 and its Programme of Action (POA>1992) envisaged that 
the Non -Formal Education (NFE) wonM haive flexibility to enable learners to learn 
at Ihdr own pace and their own time yet at the same time have quality comparable 
widi dhc fiirmal education 

In the vnth Five Year Plan r985>90 it has been stressed that the content, methods 
and timing education, will have to be related and relevant to the needs of the learners 
It also recommended that detailed block level and school level planning is to be 
introduced with spedfic target groups. 
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The Government of India launched a Scheme of Non-Formal Education in 1979 
to implement the Programme of Non-Formal Education (NFE) in the country. Under this 
scheme different sutes undertook programmes of Non-Formal Education both in the 
Government sector as well as through the Non-Governmental Organizations (NGO’s) 

Non-Formal Education is being developed as a nuyor alternative to bring 
education within the reach of children in the age group of 6-14. In most of the states 
Non-Formal Education Centers have been set up to provide education to the non-enrolled 
children and dropouts. Education is provided in these centen at a time, which is 
convenient both to the children and their parents. Non-Formal Education has become an 
acc^ed alternative channel for educating children who cannot attend full time school 
The NFE Scheme was revised in its content and approach and emphatift in 1987-88, 
ahbough hs focus was on educationally badcward Statea, namely, Andhra Pradesh, 
Anioachal Pradesh, Madhya Pradesh, Orissa, Rajasthan, Uttar Pradesh, West Bengal, 
Haryana, Bihar, Jammu & Kashmir covering urban slums, hilly, tribal and desert areas 
and areas with concentration of working diildren and low female literacy Assistance to 
the extent of cent percent is provided to voluntary agencies for running NFE Centers for 
experimental and innovative projects. During this period number of NFE centers 
increased from I 26 lakhs in 1986 to 2 72 lakhs by March 1992 and the enrollment from 
36.4S lakhs to 68 lakhs. During this period the number of centers exclusively for girls 
have increased from 20,500 to 81,600 In this programme, over 390 voluntary agencies 
also have participated Under this scheme 50 experimental and Innovative Projects and 
19 Districts Resource Units have also been sanctioned for in-depth work in NFE Some 
more centers are also bemg planned. The scheme has been evaluated from to time by 
different agencies, however a holistic evaluation has not yet been undertaken to have an 
in-depth study, especially, assessing the learning out comes of the NFE learners. 

Over the years a variety of patterns of Non-Formsl Education programme have 
been implemented in the country as an alternative strategy for Universalization of 
Elementary Education (UEE) After two decades of Implementation of these patterns, 
it ia now nccctury to evaluate to what extent these efforts have bourn fruits. It is 
also to be found out what direction the programme of Non -Formal Education 
(NFE) should take and whether the Non-Formal Education programma as it is 
developing, can become an eifoctive alternative strategy for achieving the goals of 
Untversallzation of Elementary Education. 



The study on “Effectiveness of Non-formal Education in Bihar, Haryana, Rajasthan, 
and Uttar pradesh” was undertaken to seek answer to above mentioned concerns Thus a 
need was felt to study the on going NFE Programme in terms of their quality and 
effectiveness on the acquisition of Minimum Levels of Learning (MLLs) as envisaged for 
the primary stage. The study also sought to answer the question of equivalence and 
comparability of Non<Fonnal Education with formal piimaiy schools Another aspect of 
the study was to find out how many children fi'om NFE centers ^r the formal schools 
after completing the Non-Formal Education at the primary level. 

A long term objective of the study was to give concrete evidences from the data 
on state level implementation of NFE programme which would help plannera to 
devise/revise the scheme of NFE. The findings of the study will also be used for 
strengthening the on-going programme of Non-Formal Education. At this juncture 
it is also necessary to re-examine the imi^mentation of Non-Formal Education 
programme so as to revamp the scheme and to give new direction to 
Universalization of Elementary Education during the Ninth -Five Year plan. 
Objective of the Study 
The following were the major objectives 

(i) To assess the roles and functions of state level agencies involved m the planning, 
monitoring and implementing NFE programmes, 

(ii) To identify the effectiveness programmes in terms of cumculum, instructional 
materials, training of functionaries etc, 

(lii) To study in detail the seleaed NFE Centres in terms of their programmes 

including training of instructors; teaching learning matenals. problem faced in 
effective implementation, etc, 

(iv) To identify the fhetors that help in good performance or otherwise of the selected 
NFE centers to find out the numb^ of children who complete the primary 
level of NFE and join the mainstream formal schools at the upper primary stage, 

(v) To assess the level of achievement of children in Mathematics, Language and 
Environmental Studies to ascertain the comparability and equivalence of NFE 
programme with formal primary level of education, 

(vi) To identify fectors/strategies which would help revise/review the present scheme 
of Non-Formal Education of Govt of India 
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(vii) To study the type of monitoring and programme evaluation mechanism that is 
being adopted at the state level for proper implementation of NFE programme 
and also the mechanism of feedback for making nud-term correction 
Researcb Questions/Hypotheses 

The study would seek to answer the following research questions/hypotheses 

(i) To what extent the SCERTs, Directorate of NFE/AS are responsible for planning 

implementation and monitoring of NFE programme 

(u) To what extent the above state level agencies are involved in developing the 
curriculum and instructional materials suitable for NFE children. 

(lii) What mechanism are adopted for ensuring parity and equivalence between the formal 
primary school curriculum and NFE curriculum and instructional materials? 

(iv) What roles does SCERT /Directorate of Non- Formal Education play in ensuring 
parity and equivalence b^emi the formal primary school curriculum and NFE 
curriculum and instructional materials? 

(v) What type of monitoring mechanism is being adopted at the state level for proper 
implementation NFE programmes and also the mechanism of feedback for making mid¬ 
term correction'’ 

(vi) To what extent the selected NGOs are able to deliver effectively different aspects of 
the NFE programme both academic and administrative 

(vii) What are the problem faced by the NGO' in implementing the programme and how 
they are able to solve these? 

(viii) What is the level of achievement of children of the NFE centres m the areas of 
Mathematics, Language and Environmental Studies'^ 
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CHAPTER II - METHODLOGY 

This chapter discuses the design and execution of the study under the following sections 
Coverage 
Population 
Sampling Design 
Instniments/'rools 
Field Work 
Test Administration 
Data Scrutiny 
Data Management 
Coverage 

Two districts each were selected from the State of Rajasthan and Haryana The 
districts covered were Udaipur and Rajasmand in Rajasthan and Rohtak and Gurgaon from 
Haryana In each district the NFE Centres both at GO and NGO sectors were selected 
The selection was done on the basis of availability of NFE Centres run by GO and NGO 
sector in a particular distnct Beside this, enrollment of children in Non-Formal centres, 
backwardness of the area and low female literacy levels were also taken into consideration 
while selecting the specific area in the district 
Population 

The population was drawn from the Non>Formal Education centers run by both 
Governmental Organizations and Non-Governmental Organizations in rural and urban 
areas In the state of Rajasthan the sample under the snidy covered two hundred fifty 
(250), NFE Centers run by three NGOs and ten (10) NFE Centers run by GO Similarly in 
the state of Haryana the sample covered two hundred (200), NFE centers under three 
NGOs. In Haryana there are no NFE centers in Go sector 
Sami^ing Design 

A Non-Formal Education center was the basic unit of sampling In order to select 
various Non-Formal Education centers a multi-stage random sampling procedure was 
adopted (See figures 2 1 (Rajasthan) and 2 2(Haiyana) 



6 


State (Rajasthan) 


Government Seector 
(GO) 


Districts (2) 

I 

Non-Govt. Organization 
(NGO) 


Rural Area (10) Urban Area(O) Rural Area(21) Urban Area (2) 


NFE Centers (10) 
(Non-Formal Education Centers) 

1 

Class V Learners (84) 
Supervisors (5) 

Instructors (n.a) 


NFE Centers (2S0) 
(Non-Formal Education Centers) 

T 

Class V Learners (123) 
Supervisors (nil) 

Instructors (11) 


• SIERT(l) 

* AD-NFE(l) 

+ NGOs: Rajasthan Mahila Vidayala, Udaipur 

Rajasthan Vidvapeath, Udaipur 
Raiasthan Bal Ralvan Satnitt. Jhadol 

NB: Three NGOS were selected Each NGO was running hundred (100), NFE 

('enters 


Figure 2.1 Sampling Framework (Rajasthan) 
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State (Haryana) 
Districts (2) 

*Non-Govemmental Sectors (3) 
(NGOs) 


Rural Area (2) 


Urban Area (I) 


Non-Formal Education Centers (122) 

Class V Leamen (75) 

Instructors (17) 

NGOs (2) 

NGOs- (1) Haryana Nav Yuvak Kala Sangam, Rohtak 

(2) Lucky Education Society, Rohtak 

(3) Chaudhary Prakash Trust, Gurgaon 


Figure 2.2 Sampling Framework (Haryana) 
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Table 2.1 Distribution or Sampling L'nils 


Funetionaries 

RAJASTHAN ~1 HARYANA j 

NFE 

Functiomaries 

Udaipur 

District 

Rajasamand 

District 

Rohtak Distnct 

1 

Gurgaon 

District 

i SIERT/SRC 

* 

1 

— 

— 

1 

i ADNFE 

1 

— 

.... 

.... 

; Supervisors 

^ - --- ---- 

5 

— 

— 


1 Instructors 

1 

s 

3 

10 

7 

; .N'FE Centers 

150 

100 

115 

7 

; Learners 

N=182 

N=25 

N=75 

1 

1 

1 

1 

; *NGO 

1 

2 

1 

2 

1 


Ai the first stage the distnci were randomly selected from the states of Rajasthan 
and Haryana The district selected were Udaipur and Rajasamand district in Rajasthan and 
Gurgaon and Rohtak district in Haryana For the selection of the district, NFE Centres and 
finalization of tools a workshop was organized from 2 - 6 November 1998, at DENFAS, 
NCERT The NFE functionaries of the states participated in this workshop 

Only those NFE centers were taken into consideration where NFE classes for 
semester four or Grade V were operational 

In the states of Rajasthan data were collected from three NGOs viz Rajasthan 
Mahila Vidyalaya Rajasamand district, Rajasthan Vidyapeeth ,Salambur, Udaipur district 
and Rajasthan Bal Kalyan Samiti Jhadol, Udaipur district There were hundred (100) NFE 
centres each under the supervision of Rajasthan Mahila Vidyalaya Rajasamand district and 
Rajasthan Vidyapeeth Udwpur district Fifty (50) NFE Centres were under the supervision 
of Rajasthan Bal Kalyan Samiti, Jhadol Udaipur district The data were also collected 
from ten (10) NFE Centres, which were under the supervision of Government organization 
in Rajasthan 

In the slates of Haryana data were collected from three NGOs viz Haryana Nav 
Yuvak Kala Sangam, Rohtak, distnct Lucky Education Society, Rohtak, district and 
Chaudhary Prakash Trust, Gurgaon There were ten (10) NFE centers under the 
supervision of Lucky Education Society, six (6) NFE centers were under the supervision 
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of Haryana Nav Yuvak Kala Sangam, and one hundred fourteen (114) NFE centers under 
the supervision ofChowdhary Prakash Trust 
Instruments/ Tools 

A number of tools were prepared for collecting qualitative and qualitative data 
These were 

A A questionnaire for SCERTs/ SIERTs/SRCs/ covering following aspects - 
(See Appendix I) 

(a) identification Data 

(b) Policy about NFE scheme 

(c) Planning process for implementation of the scheme 

(d) Financial and other support 

(e) Academic and Technical support 

(0 Intrastructural faculties 

(g) Composition of faculty of NFE unit in SCERT/SRC,their qualification ,etc 

(h) Roles and responsibilities of NFE faculty their training status , orientation', m 
prepanng teaching learning materials, production of text books, and transaction 
strategies, etc 

(i) NFE curriculum and preparation of specific teaching learning materials for NFE 
learners- method, content and processes involved 

(i) Role of NFE faculty in providing training to other state level functionaries 
(k) Research activities undertaken 

(i) Extension activities undertaken. 

(m) Procedures for Evaluation of pupil's learning 

(n) Procedures adopted for monitoring, supervision and programme evaluation 

B A questionnaire for District Level Officers ADNFEs covering the fnllowing;- 
(See Appendix -II) 

(a) Identification data> background, qualification (academic and professional) and 
competence 

(b) Knowledge of NFE Scheme 

(c) Measures adopted for implementation of the Scheme 

(d) Financial and other support 

(e) Training status-content and process 
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(fi \FF curriculum and procedures for development of instfuciional materials 
(c I Methods adopted for monitoring supervision and programme evaluation 

mechanism 

C A questionnaire for Block level oflicer^project oiTicer/supervisors covering the 
following aspects;- 

(a.) Identification data-background, qualification (academic and professional), and 
competence etc 

(b) Training status 

(c) Supervision-hs objective, purpose, frequency 

(d) Criteria for supervision 

(e) Roles and responsibilities of supervisions-including providing academic and 
professional help to the NFE instructors, etc. 

(0 Guidance to instructors for prepare transaction of the cumculum and instrumental 
matcrials,etc 

(g) Procedures adopted for keeping two record of supervision and giving feed bank 
and helping in making midtemi correction 
D Questionnaire for Secretaries of NGO covering the following aspects 
(See Appendix 111) 

( a I Identification data grants received from MHRD -fear wise expenditure 

(b) Financial and other support 

(c) Steps taken for implementation of NFE Scheme 

(d) NFE curriculum and Instructional materials- 

I e 1 Number of NFE centers, sum by the NGO enrollment of criteria 

(0 Academic and physical facilities the NFE centers, work of hour, per week, per 
day 

(g) No of Instructors, their qualification 

(h) Training design and Training status of Instructors 

(n Fvaluation of pupil's learning certification, and mainstreaming of NFE leamers- 
procedure adopted 

(I) Problem faced and methods used for solvjng them 
(k) Suggestions for modifications of NFE Scheme 
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E Questionnaire for NFE instructors 

(See Appendix IV) 

P Achievrmrnt tests to measure the achievement of learners in the areas of 
Mathematics, Ijinguage and Environmental Studies 

The following tests were prepared to assess the learning out comes of the NFE 
learners in the areas of Mathematics, Language and Environmental Studies The details of 
which are given below - 

(i) Pupil Achievement Test (Mathematics) 

The Pupil Achievement Test (Mathematics) comprises twenty-two (22) items 
Three (3) items tested the knowledge, four (4) item tested the understanding, one 
(1) item tested application and two (2) items tested the skills of learners in 
Mathematics maximum marks was forty (40) (See Appendix -VII) 

(ii) Pupil Achievement Test (Language) 

The Pupil Achievement Test (Language) comiprises twenty two (22) items, four (4) 
items tested the knowledge (K), four (4) Items tested understanding and one (1) 
item tested the application ability of the learners in Language Maximum marks in 
the test was forty (4)) (See Appendix -VIII) 

(iii) Pupil Achievement Test (Environmental Studies) 

The Pupil Achievement Test (EVS) comprises twenty two (22) items Two (2) 
items tested the knowledge (K), four (4) items tested understanding (U) and one (1) 
items tested Application (A) ability of the learners in EVS The maximum marks 
in the test were forty (40). (See Appendix -IX) 

Besides the tools and achievement tests described above the analysis of the 
curriculum and instructional materials prepared by Rajasthan and Bihar was also 
undertaken (See Appendbi V and VI) 

In Haryana there were no informauon available on curriculum and 
instructional materials prepared for NFE learners by the State Government Hence, 
no analysis was possible The NGOs were using whatever books were available to 
them for transacting teaching-learning activities in the center 
Collection of Data 

The qualitative data collected from the state of Raiasthan were as follows - 
SIERT, (State Institute of Educational Research and Traimng) Udaipur 
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Assistant Director Non-formal Education {ADMFE)( 1) 

Profiles of .Supe^\'lsor^ (5) 

Profile ofNGOs (3 ) 

Profiles of Instructors (8) from the Udaipur district and three (3) instructors from 
Rajasamand district 

Rational Evaluation of Curriculum and Rational Evaluation of Instructional 
material 

Quantitative data of learner's achievement in Language, Mathematics, and 
Environmental Studies were collected from two hundred seven (207) NFE learners from 
both Government sector and Non-Government sectors. 

The qualitative data collected from the states of Haryana were as follows. - 

Profiles ofNGOs (2) from Rohtak District and one (1) NGOs from Gurgaon 
District 

Profiles of instructors ten (10) from the Rohtak District and seven (7) Instructors 
from Gurgaon district 

Quantitative data of learner’s achievement in Language, Mathematics, and 
Environmental Studies were collected from seventy-five (75) learners from various 
NFE centers under two NGOs of Rohtak district There were no V- grade NFE 
learners in the NFE centers of Chaudhary Prakash Trust, Gurgaon 
The qualitative data collected from the state of Bihar were as follows 
State Resource Center (SRC) Bihar 
Assistant Director NFE (ADNFE) 

Profiles of supervisors- no supervisors m the state of Bihar 

Rational Evaluation of Curriculum and Rational Evaluation of Instructional 

Matenals 

The quantative data for pupil achievement could not be collected form Bihar as 
administrative test was not possible due to political unrest in Bihar during March- ApnI. 

Field Work & Test Administration 

The data were collected by Junior Project Fellows (JPFs) attached to Principle 
investigator from the selected NFE centers of different states The JPFs collected 
qualitative data and also administered the achievement tests 
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To maintain and ensure the (|uality of the data collected proper procedures tor test 
administration was adopted The tests were conducted in the selected NFE centers of both 
GOs and NGOs level The following factors were taken into consideration while 
administering the tests - 

Learners were randomly selected and were not influenced by the Instructors 
No instructors were present when the tests were administered 
The JPFs themselves administered the tests which ensured that no cheating/copynng 
took place 

Data Scrutiny and Evaluation of Pupil Achievement Test Sheet (PAT) 

The initial scrutiny of the collected data was done in the field by the project fellows 
At NCERT, the Principal Investigator and Project fellows systematically scrutinize the 
data. The pupil achievement tests in Language, Mathematics, and EVS collected from 
different NFE centers were evaluMed scored by the project fellows and checked by the 
Principal Investigator 

The main points followed dunng the data scrutiny and evaluation procedure were as 
under - 

• Checking on the method of random selection of learners, instructors, supervisors 

• Giving code numbers to various data obtained and Checking the number of test 
booklets obtained from the field 

• Checking validity of codes, code range, alphanumeric code, interdependency of 
variable, routing etc 

• Cross- checking all codes entered on response sheets with written response on the left 
hand side of the response sheet. 

• Coding and Decoding of Pupil Achieven^nt Test scores for use by the data processmg 
for use in data entry through computers 

• Scoring of Pupil Achievement Test in Language, Mathematics, Environmental Studies 
and checking the accuracy of marks secured by each learner in different tests 
Checking the marks obtained in each test in the areas of Knowledge, Understanding, 
Application and Skill 



Data Entry, Management and V'erincaliun 

Data management procedures were devised with great care to ensure the integrity 
and high quality of data. The data of Pupil Achievement Test were fed into the computer 
of the Department of Educational Survey and Data Processing (DES & DP) of NCERT 
SPSS software package was used for data entry and statistical analysis of the data on pupil 
achievement test The analyses of data so obtained were done for deriving results using 
descriptive statistics as well as parametric statistical tests 

Special programmes in SPSS software) was written for statistical derivation of 
result T he inconsistencies of data were reconciled and rechecked The final corrected 
data were prepared for running in the computer For graph, SPSS and Expel software 
packages were used, beside that the help of the experts in educational* measurement and 
survey was also taken. 



CHAPTER- 3 ANALYES OF QUALITATIVE DATA 
FROM STATE LEVEL AGENCY. 


INTRODUCTION 

It IS the Policy of the Government of India, Ministry of Human Resource 
Development to strengthen the State Council of Educational Research and Training 
(SCERT) in different states This is mainly because these SCERTs were established 
with a view to make them the centers of excellence at the state level in the area of 
school education 

During the Eight Five Year Plan, much emphasis was laid on strengthening 
die State Council of Resource and Training (SCERTs) and other State level Resource 
Centers (SRCs) in die center of Elementary Education These state level agencies 
were supposed to help the State Govemmait in effective implementation of different 
programmes/projects undertaken for achieving the goals of Universalization of 
Elementary Education The SCERTs/SRCs were-the nodal agencies for implementing 
these programmes 

In the overall perspective of programme of Universalization of Elementary 
Education (UEE), the programme of Non-Formal Education (NFE) assumes great 
sigrudcance Non-Formal education programme is, especially, seen as alternative 
strategies to bring withm the folds of education those hitherto unreached children who 
have either not been enrolled in the formal school, or have dropped out the formal 
school at various stages. 

To reach benefit of education to such target group it is essential to develop 
aiteihative innovative approach in respect of organization of curriculum, development 
of teaching materials (TLM); transaction methodology and teaching strategies; 
flexible time schedule; innovative tools and procedures for measunng learner’s 
achievement, etc. These need hi^ily motivated personnel viho are well trained and 
have been oriented in various aspects of Non-Formal Education Programme . It is, 
therefore, necessary that all NFE functionaries at State, Distnct, Block and Village 
level receive proper trairung This role of capacity building rests with the 
SCERTs/SRCs. 
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[t IS essential to find out the extent the SCERTs /SRCs are aware of their 
perceived roles and are able to play their role effectively 

In the present study, -this chapter delves deep covering different aspects o die 
planning, implementation and evaluation of the NFE programme to find out answer to 
these questions. The data for this purpose was obtained through a structured 
questionnaire. 

The questionnaire consisted of 9 sections, which are as follows 
• Identification of data fi'om the SC0lTs/SRCs 

- Infiinnation regarding die Development and Distribution of Teaching-Leanung 
Materials. 

- Information regarding the time, durahon, level, areas content and problems of 
training given to NFE Functionanes by SCERTs/SRCs. 

- Information regarding the Research work, the area of research work conducted by 
the SCERTs/SRCs in the area of NFE 

' Information regarding extension programme i e conference/seminars m the area of 
NFE 

- Information regarding the mechanism, cntena and problems encountered in the 
adopting effective mechanism of monitonng and evaluation at vanous levels of 
implementation programme 

' Information regarding the net-workmg of NFE faculty in SCERT with vanous 
institutions, such as Directorate of NFE, Panchayati R^ Institution, NGOs, DRUs, 
DIETS etc 

- Information regarding future planning for NFE in SCERTs/SRCs 

- Information regarding the methods tools and techniques used for evaluation of 
pupil's learning, time interval of evaluanon. problems faced dunng evaluation, 
and cntenon used for evaluation 

Analysis of Qualitative Data from State Resource Center, Patna Bihar 
3.IB Identification Data and Ofiicr Informations 

The identificanon data received from the State Resource Center, Patna, Bihar 
revealed that there is a foil fledged NFE unit functioning in the State The data also 
revealed that all the Directors of SRC (during last five years) have been actively 
associated and involved in the implementation of NFE Programme m the State 
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Moreover the incharge or head of NFE Unit .had been working as nodal key resource 
parson m the held of NFE The details of faculty portion is shown in Table 3 I B 

Table 3.1B Number of Posts Sanctioned and FUied 



No. of Posts 

Post Filled 

No of Post Vacant 

SRC 

5 

4 

1 

Directorate 

6 

_ 

6 

0 


According to Table 3 IB, the number of NFE faculty member working in NFE 
Umt of SRC as per the MHRD norm is Four Deputy Secretary- cum- Consultants at 
SRC and Six Consultants at the Directorate, all posts in the Directorate are filled 
One post of Secretaiy-cum-Senior Consultant is lying vacant at SRC 
3.2B Duties and Responsibility of NFE Faculty of SRC 

One of the important areas of study was to identify vanous duties and 
responsibilities assigned to NFE faculty members As per the MHRD guidelmes, 
mayor roles and functions of the SRC is to realise the goals of Universalization of 
Elementary Education (UEE) paihcularly wifii regard to Non-Formal Education The 
NFE Unit of the SRC is duectly responsible for plannmg programme of Non- 
Formal/Altemative Schooling 

Attempt has been made to find out to what extent the existing staff members 
of the SRC are able to cany out the duties and responsibilities assigned to them. In 
view of this some specific questions wwe asked in the tool to find out various duties 
and responabilities assigoed to NFE fiaculfy mambeis. 

' The data recaved was consolidated imd presented m the Table.3.2B 
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Table J. 2 B Duties and Responsibilities of NFE Faculty of SRC 


SNo 1 

1 

I 

) 

1 

Post 

Duties & Respoasibilities of NFE 
Faculty of SCERT 

1 

1 

1 

Inchaige of NFE Programme 

Planning, implementation, allotmoit 

of NFE programme. 

2 

Ihcharge of prepaiatimi of 
supplementary materials. 

Additumal charge of secretary cum 

senior consultairt 

3 

Ihcharge of preparation of text¬ 
book. 

Pieparation of text book and 
preparation of evaluation tools 

4 

Inchaige of Training Pro^wnme 

Training of NFE functionanes at every 

level. 

5 

Incharge of preparation of audio* 

visual materials 

Preparation of audio visual aids 


The NFE ^ulty members SRC were involved m development of cumculum, 
development of instructional materials, training of NFE functionanes at different 
level, preparation of text book and supplementary readers, preparation of audio visual 
aids; and also conducting training programme for NFE functionanes at different level. 
Besides the above mentioned dupes the fecuity members were also uivolved in the 
supervision, monitonng and evaluation of NFE Programme 

It also emerged from the data tiiat as far as other activities are concerned die 
faculty members are mostly engaged in vanous types of activities such as 
admimstrabon maintaining quarterly progress report, and other duties assigned by the 
Director of the SRC 

3.3 B Input received from Central Organisation like NCERT. 

NCERT as a National Resource Center for implementation of Non-Formal 
Education and Alternative Schooling organizes training programmes for different 
states everv year Bihar Government through the SRC takes imtiative m organizmg 
such training programmes in collaboration with NCERT at regular interval for 
upgrading the knowledge and skills of NFE functionanes at the state level. It is very 
clear that the success of NFE programme depoids on the potentiality and capability of 
the faculty members of the SRC 
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It IS in this context some specific questions were asked in die tools to find out 

the exposure received by NFE faculty from NCERT and odier Central Organization 

The data received by NFE were consolidated and presented in Table 3 3 6 

Table 33 B Training Given to SCERTs NFE Functionaries by Central 
Organization like NCERT & Other. 


S,No 

Training in Teaching 

T j»^TninE Materials 

Durations 

Mediods of Trammg 

1 

State Levd Key 

Persons 

SDays 

Pardcipatoiy 

2 

State Cheers 

2Days 

ParticipaKay 

3 

Distnet Level 

Officers 

2Days 

Parhcipatory 

4 

Prqcct Officer 
(Block Level Officer 

SDays 

Parhcipatoiy 

5 

Supervisors 

NA 

NA 

6 

Instructors 

30 Days 



The analyses of the data presented above reveals the following 

■ The State Level Key Persons and Block Level Project Officers includmg NFE 
Faculty of the SRC have beep provided with Five days participatoiy training by 
the Central Organization like NCERT, m development of teaching learning 
matenals 

• The State and District Level Officers have also been provided two days 
participatory training by the NCERT 

• All NFE instructors have been provided training for thirty days (30) as induction 
training in first year of their service and subsequent trammg of twelve (12) days 
thnce in the second year by die SRC 

The focus of the above mentioned training progremme conducted by the 
central level agencies were give die participant exposer to different aspects of 
Non-Formal education proganunes The special emphasis was given on 
development and preparation of books and supplementary readers for NFE 
learners, development of other teaching learning matenals, tools and technique of 
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pupils evaluation, innovative teaching learning methods related to NFE, 
mechanism for monitonng, supervision and programme evaluation 

From the above table it is clear that training received by the NFE faculty of 
SRC from the national level agencies such as NCERT is extremely crucial for 
proper implementabon of NFE programme at the state level But the major area of 
concern communicated through dus questionnaire indicated is that many of the 
ftculty members tramed by the NCERT, are engaged in the programmes and activities 
other than the NFE. This negatively affects the NFE programmes at the state level 
The data also revealed that those NFE Acuity who are lU-equipped to perform their 
role and expected responsibilities in the field of NFE should be givmi vigorous 
ttaming by the NCERT 

It was alM informed that foe inputs received from foe NCERT are 
expeeted to strengfoon foe NFE faculty of foo SRC by restoring foe 
responsibilities reposed on them. Thus capacity building among NFE 
functionaries through constant exposure in foe development of relevance based 
instructional materials, providing training to foe instructors on teaching- 
learning strategies, especially on multi-grade teaching in the NFE is essential. 
Much of the success of NFE programme implementation depends on a proper 
upgradation of foe NFE faculty of foe SRC 
Teaching Learning Materials 

For successful implementation of Non-Formal Education Programmes it is 
necessary to devise the teaching-leamuig matenals, which should be innovative to 
meet the educational needs of the children of the disadvantage sections of the society 
Basic clientele of the NFE programmes are those children who eidier have not gone 
the school or have dropped out of the school systems at vanous grades. Since these 
children are first generation learners and have no supports at home, the teaching- 
learning matenals for these children must provide some fimdamentai inputs. These 
children’s have certain advantages over foe children who are attending the formal 
school in respect of certain skills and competencies of oral learning through informal 
and incidental education On other hand these children also have lot of disadvantages 
in acquiring reading, wnting, and computational skills 



This section of the questionnaire was intended addressed to this important 
issue Thus the tool was developed to collect mformation regardmg ihe processes 
involved m development of teachmg-leammg matenals for NFE learners 

The Table no 3 4 B gives the information on the list of Teachmg-Leammg 
Materials developed for NFE learners during last five years (199S-99) The data 
received was consolidated and presented m Table.3.4 B 


Table 3.4 B Lbt of Teaching-Learning Materials Developed for NFE daring Last 
Five Years. 


S.No 

TtOKs 

Subjects 

Semester | 

1 

NFB 

Year of 

Publication 

1 

PaAen- 

Text-book 

I i 

1 

NTE 

1996 


Ba(Bien-‘I 


i 

. 


2 

Padheft' 

Text-bode 

n 

NFE 

1996 


Badhen -n 




- 

3 

Khelem- 

Supplementa 

1 

NFE 

1997 


Seekhem 1 

ry Book 




4 

Padhen- 

Text-book 

m 

NFE 

1997 


Badhai-m 





5 

Ganit-Bodh- 

T 

Text-book 

m 

NFE 

1998 

6 

1 

Padhen- 

Text-book 

IV 

NFE 

1998 


Badhen-lV 





7 

Gamt- 

Text-book 

IV 

NFE 

1999 


Bodh-n 





8 

Prashikshak 

Traming- 

- 

NFE 

1999 


Sandaishika 

Matenals 





Table 3.4 B showed the common text-books “Padhen Badhen” was developed 
for all the learners (fl'om grade I to IV) The text-book in Matiiematics “Ganit Bodh” 
was developed for learners belonging to Grade in and IV. No mathematics book was 
prepared for Grade I and II learners, A supplementary reader “Khelem Seekhein" was 
also developed for Grade I learners Beside tins, “Prashikshak-Sandharshika” a 
training manual was prepared for the Instructom 
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The data further showed that ali instructional materials developed were based 
on the Minimum Level of Learning fMLL)The process of development of 
instructional matenals was a participatory joint venture Workshop method was 
adopted for development of instructional matenals The person mvolved m die above 
mentioned processes were highly expenenced and qualified people belongmg to 
vanous caiegones e g Principals of DIET, retired pnncipal of Govt High School, 
serving school teacher of Govt Hgh School, Coordinator of DRU, Block Education 
and Extension Officer. All of them were post/graduate havmg B.ed and M ed 
degrees. 

The vanous steps involved in the development of mstnictional matenals were 
divided into three phrases as Aown below 

DEVELOPMENT OF MATERIALS 
Phase I Phase 11 Phase m 

Pre-Plannmg Development of Fmalization of 

(Design and format) Matenal (draft MSS) Matenals (Revision, 

refinement of MSS) 

In the first phase i e. pre-planning phase of matenal development, the first step 
was planiung and chalking out base paper m a workshop The workshop was 
organized at the SRC by the NFE incharge The participants were Block Level 
Education and Extension Officers, Pnncipals of DIETs, Serving and Rtd Highschool 
Teachers, Consultant, etc In the second phase of materials development, four 
workshops were organized for preparation of index and finalization of the contents 
(Chapterisation) of the teaching-learning matenals and preparation of format draft 
The whole process involved a lot of discussion and analysis of the contents of the 
teaching-learning matenals 

The third phase of development of teaching learning matenals involves 
finalization of draft manuscnpt, field tespng other drpfi qt th9 NPE researph center run 
by the SRC, making corrections in the developed teaching-learning matenals A final 
workshop finally for further action for incorporation of changes 
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One thinf; is evident from the information received from the SRC Bihar 
that beside the State Resource Center various Voluntary Agencies (NGOs) such 
as: Manthan (DRC, Patna), Read (DRU, West Chanparan), Nav Bharat Jagriti 
Kendra (Hazaribagh) were also involved in the process of development of 
teaching-learning materials. 

The mformation received also indicated that all the materials developed 
either by State Resource Center (SRC) or by Voluntary Agencies (VAs) were based 
on Minimum Levels Learning (MLLs) There has been a lot of discussion and 
controversy regardmg the parity of instructional matenals for NFE learners with that 
of die formal system The mformation received in this respect mdicated that the 
instructional materials developed by the SRC and the NGOs were equivalent to the 
text book meant for formal schools. 

Information regarding distnbution of teachmg leammg matenals showed that 
the teachmg-leaming matenals were first taken to the “Bihar State Text Book 
Corporation" Godowns, from there the matenals distributed to vanous NFE centers 
throu^ different DIETs Some of die teachmg leammg matenals were made 
available to the NFE cmters by the Directorate of Non-Formal Education directly 

In order to ensure the parity and equivalence between the text books of formal 
pnmaiy school and NFE instructional matenals mechaiusm of field>testing of these 
matenals was adopted. The matenals were tned out in pnmaiy schools as well as in 
difGn^ NFE centers However, it was reported that this was not a satisfactory 
mechaius in. 

The infimnalioD avaihdile fiimi the Vohtnaiy AgBSoes aid NGOs d aw ed 
that the tnctbooks meant fiirfbaiial schools were also seed m die FffEoeateRfm by 
diam. The n^MitideiitB weieoftheoptamdaatd» psebce Aoiildbe£scoBaBB»d 
siDoe Urn aoao-ecoDoaac and odiK hvti% condibMB ^NFE lewiers are diffiuent 
from dm cfafidrenstiidying in &e formal KfaooL Fuifeerdie leanmg conditions and 
othM* inatructiooal fitcilhies <rf^NFE difldreo differs from dieir coumer parts in the 
formal schooL tharefore, cmricular materials, leanuog material and transaction 
strategies should also be different 
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3S TRAINING 

Training is an important input not only for modification of skills and 
knowledge of NFE flinctionanes working at different level m the State, but also 
keeping them appraised with the latest development in the field of Non-Formal 
Education. The State Council of Educational Research and Training (SCERT) in 
training were entrusted widi the role and responsibility of providing training to the 
NFE functionanes working at difierent level for effective implementation of NFE 
programme In the state of Bihar, dus rote has been takm up by State Resource Center 
(SRC) 

The informanon available fixim die SRC, Bihar showed that training package 
were developed fiom nme to tune for onentmg mstructons on the strategies and 
methodologiw of transactuig cumculum and instructional materials developed for 
Non-Formal Education Dunng the last five years a trammg manual known as 
“Prashikshak Sandarshika" was developed This manual is very helpful especially, 
for the Instructors Informanon received from the SRC showed that there is a well 
organized training module and training design for providing training to various levels 
of NFE functionanes Major steps of training is descnbed below 

The NFE faculty of the SRC gives training to NFE functionanes working in 
both Govt and NGO Sectors These training are imparted through State Level Key 
Resource Persons. The major areas covered m all these trammg packages, are aimed 
at capacity building among NFE, functionanes on aspects such as, strategies for pupil 
evaluation (competency based); matenai development (MLL based), group teachings 
teachmg of mtegrated teaching^leammg matenals; methodology, child centred joyful, 
teaching through folk play, folklore, method etc. 

The SRC Bihar has been conducting various training programmes for NFE 
functionanes from time to time The following table shows training programmes 
organized by the SRC Bihar, dunng last three years (1995-98) 



25 


Table 3^ B Training Programme for NFE Functionaries 


SI 

No 

Level of 

Fiinctionanes 

Area Covered 

Duration of 

Training 

Penodicity 

(1995-98) 

1 

State Level 

Resource 

Person 

Philosophy of NFE, Pupil 

Evaluation (Competency 

based), Matenal 

S Days 

Twice 

2. 

SemOT Tramers 

Development (MLL based). 

5 Drys 

Once 

3 

Trainers 

Group teaching. Teaching of 

12 Days 

Once 

4 

Asst. Dir, NFE 

integrated teadmig-leanung 

2 Days 

Once 

5 

Project Officer 

matenal. Methodology of 

5 Diys 

■ Once 

6 

Instructors 

teaching (Child Center etc ) 

(for each level) 

30 Days (1st yr) 

12Days(2“‘yr) 

Once 


Table 3 5 B gives the data on the trammg programmes conducted by the SRC, 

Bihar for vanous fiinctionanes of NFE during 1995-98 As shown m the table, State 
Level Resource Persons were trained in two phases of 5 days each on different aspects 
of NFE, such as philosophy of NFE, development of curriculum and preparation of 
mstruchonal matenals, development of MLL'based evaluation tools for measuring 
learning outcomes, etc They were also trained on how to organize child-centered t 
activities The Senior Trainers and Master Trainers were also given 5 days trammg 
on all the above aspects 

Assistant Directors of Non-Formal Education (AD/NFE) were given two days 
onentation on die philosophy of NFE and related aspects of NFE programme for 
enabling them to supervise and monitor the programme A five-day training Was also 
organized for the Project Officers during this penod They were given training m 
management of NFE centers 

The NFE Instructors were given intensive trammg of 30 days m the first year 
of service and 12 days during the second year During the first year they were given 
inductive training for 30 days The course content of this programme, mcluded 
Icnowledgeon all the aspects of NFE Programme, special emphasis was given on the 




















general aspects of NFE Learner's profile which dealt with the strengths and 
.weaknesses of NFE Learners; how to deal with the learners etc The basic training 
package used for this inductive training was the Instructor’s Training Manual 
developed by Department of Education in Non-Formal and Alternative Schooling 
(DENFAS), NCERT. 

The instructors and supervisors were give training on how to transact the 
instructional matenals developed by the SRC, special emphasis was given on the 
content of teaching different subjects. They were also trained on the new techniques 
of developing the diagnostic tests and on how to adirunister Pupil Achievement Tests 
(PAT) and how to record pupil’s progress The supervisors were especially given 
training on how to diagnose the deficiency of instructors and to improve their 
teaching competence 

The analysts of information available from die tools mdicate that the selection 
of cmitent of the training programme vaned for different level of functionaries It 
mainly depended on the specific competence required by each level of fiinctionanes 
for effectively playing their roles and dischargmg responsibilities that they are 
required to perform. 

The analysis of information received indicated that SRC, Bihar faced many 
difficulties while conducting the training programme. The miyor difficulties faced by 
the State Resource Centers for conducting die various training programmes are listed 
below 

- Lack of motivation on the part of vanous target populations i e supervisors, 
project officers, uistructors, etc 

- Lack of finance for conducting residential trainmg programmes, especially 
for the instructors, since the amount per participant fixed by the MHRD is 
too meager 

To overcome these problems the SRC has initiated steps to create desirable 
environment building to motivate the participants The SRC is also hiring other 
educational institutions to lessen the expenditure involved in conducting residential 
training programme 
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The Training Design and Strategics: Roies of Each Level of Functionaries: 

The State Level Resource Persons Asst Director NFE (AD/NFE) and other 
project officers are trained by the core group responsible for implementation of NFE 
Scheme at the State Resource Centers The State Level Resource Persons m turn 
provide trainmg to seiuor trainers or the master trainers The master trainers gives 
trainmg to the key trainers and these traineis ultimatdy provide training to the 
instructors Thus, there was a cascade model of training design. However, no 
mention was made of the about methods used for follow-iqi of the training 
programme at vanous levels so as to make the impact of the training m the long run 
3^ B PUPIL EVALUATION 

- Pupil evaluation is done semesterwise through content based questions as well as 
activity based questions 

- Terminal evaluation is done throu^ content free and competency-based 
evaluation items at intervals of 6 mondis, that is, after the end of every semester 

- The problems faced by the State for conducting pupil evaluation indicated by SRC 
relate to lack of funds for pnnting of evaluation questions 

3.7 B EXTENSION 

Dunng the last five years the SRC, Khar organized conference on Non- 
Formal Education based on the following themes 

- Status and number of NFE programmes run by the NGO Sector and these by 
GO Sector 

- Tools and techniques of pupil evaluation and procedures for record keeping 

- Financial arrangement at the NFE Center. 

The conference was attended by different agencies responsible for 
implementation of NFE programme at the state level and experts in the field 
The conference made the following major recommendations 

Ratio of NFE programme for the NGO Sectors compared to the Govt 
Sectors should be raised 

More financial power should be delegated to the Tola Level Committees, 
Based on the above recommendations, a circular was issued for delegating 
more financial power to the Tola Level Committee 
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3 8 B EVALUATION AND MONITORING 

As reported the State SRC has a well organized system of obtaining mformation 
for the purpose of monitonng and programme evaluation However, the essence of 
monitonng process was not understood It was reported that the monitonng is done 
through Monthly Progress Report (MPR), Quarterly Progress Report (QPR) and 
Annual Progress Report (APR) The process of monitoring which is essentially a 
two-way process of communication that is, obtammg feedback from the field to and 
fro and resortmg to correcbve measures and nud-term modification of implementation 
process was not reported It has also not also been mentioned as to what happens to 
the feedback data received from the NFE centers 

The criteria for programme evaluation were also not mentioned. It 
seems that though ttie SRC believes that it has a well organized monitoring and 
evaluation machinery in actual practice there eixts a very wide gap is the 
understanding this vital aspect of the programme implementation. The SRC 
faculty needs orientation in this area. 

The seeking information on other problems faced in proper implementation of 

0 

the programme, the SRC reported the following 

- Untimely distribution of honouranum to Instructors 

- Untimely release of funds for purchase of teaching-learning matenals 

- Refusal to undertake financial responsibilities by Tola Level Committee 

- Untimely distribution of teaching-learning matenals by the Govt Agencies 

To overcome these problems the SRC, Bihar has recommended the following 
strategy 

- State Government fails to provide matching grant in time to the central 
assistance which leads to unnmeiy release of programme funds, therefore, 
release of grants should be through autonomous bodies directly by MHRD 

- If the process of release of funds IS improved It will enhance the credibility of 
the programme 

J.9 B NETWORKING 

For the Non-Formal Education to be successful it is essential that various 
institutions involved in the NFE programme should be able to network with each for 
elTeciive delivery of the content, process and strategies for the NFE programme 
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Througti, networking it is possible to put in the best possible help for smooth running 
of the programme 

The State has a wellknit network of institutions for this purpose The 
Directorate of Mass Education, NFE faculty of SRC, District Resource Unit (DRU) 
located in the DIETs as well as in the NGO sectors is mciuded in the network witli tiie 
State Resource Center Apart from these institutiMis State Resource Center is also 
closed BBtworlong with the Voluntary Agencies at distnct level and at the level of 
Tola Committee at the Block and Village Level These Tola Committees are 
equivalent toi Panchyati Raj institutions m other States. 

3.t« B FUTURE PLAN 

The State Resource Center, Bihar has listed the following as major concerns 
towards which the future plans should be duected. 

Programme for Curriculum Development 

New cuncuium for Upper Primary CentKs not defined in term of MLLs. 
This should be done immediately 
Training 

• Traming modules for Upper Primary Levelhave not been prepared at National 
Level by NCERT Hence, major work needed to be taken up m this area 
Pupil Evaluation 

Guide book on tools and techniques and procedures for pupil evaluation was 
nor prepared at National Level by the NCERT Major intervention is needed 
in this area It seems that the State would take up necessary steps only when 
exemplar matenals are made available ftom the NCERT 
Organizational Structure 

Efforts should be taken for establishing of NEEM, SEEM and DEEM 

Research 

Better cooperanon with various research insntution in the state project on 
NFE such as AN Sinha Institute & other agencies for taking up Joint 
Research Project in NFE 
Teaching-learning materials 

Development of text books for NFE learners at Upper Primary Level 
De-v clopnienL/printing of Urdu text book for Pnmary Level NFE centers 
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Analysis of qualitative Data from State Level Agency (Rqjasthan) 

Identification Data and other InformatieB. 

The data received from State Institute of Educational Research and Traming 
(SIERT) Udaipur, Rajasthan showed that die State has been implententing die Scheme 
of Non-Fonnal Education effectvely for many years. All diirty-two districts are 
implementing this Scheme. There are all together 161 NFE projects in the State. 
Since 1998, 205 ‘Panchayat SamityB' are invobed in this ptognunme. Then are 17, 
600 NFE centers m die Covenunental Sectors and 1491 Non-Govenmiental 
Organization (NGOs) are running recognized NFE centers m the State. 

Sacbon A of the questionnaire comprised Hems 1-8 which soi^ht mformation 
among other things on die mdiarge of NFE Unds sdio have been working for last 
five yean, post sanctioned and filled and present positions mdiarge. 

- Analysis of data mdicated that Directors of SIERT. Udaipur, R^asihan for 
last Eve years have been actively involved in the implementation of die NFE 
programme. The NFE Unit of SIERT is complete and all the five posts sanctioned by 
the MHRD have been filled 

The data received on staff position is consolidated in Table 3 IR 


Table No. 3.iR-Facuity Position of NFE unit of SIERT (Raj) 


S) 

No. 

No ofPosts 

Posts Filled 

No. of Posts Vacant 

how long 

1. 

Dy. Director (1) 

1 

Nil 

2 

Consultant (4) 

4 

Nil 

3 

Steno (1) 

1 

Nil 

4 

LDC(l) 

1 

Nil 

T 

Peon(l) 

1 

Nil 

Item 8(A) sought information on educational qua 

ification of NFE facult: 


data revealed iriai the faculty of NFE Umt was well qualified with M Sc/M. A and 
M.Ed,/MEd degrees. The consultant incharge ofNFEhadarhD toheicicuit 
!:it)!e .1.2 K U^.-iiification of the Faculty Member. 


SI. No 

Post Held 

(Qualifications 

1 

Dy Director 

M A . B Ed. 

2 

Consultant 

M. A, M Ed . Ph D 










:11 


3. 

Assistant Director 

M.Sc..B.Ed. 

4. 

Rjeseatdi Assistant 

M.A..M.Ed 

5. 

Research Assistant 

bLSc., >L.Ed. 


Bern No. 9 sought infibimation on TBuning status of NFE . lofonnabon 

laoeived a conaoKdated in Table. 3.3 R 

TaUeJuS RTniirin|Stntae«f NVE Faculty Mcaaber. 


SI 

No 

Post 


Pre- 

Service 

Tn»!SlS 

Inservice Training 

Orientation Prosramme 

• 

K 

DyiDiroetor 



S days Orientation 

Programme in NFE (one 
traimng piogianune 

conducted by the (NCERT) 

2. 

Consultant 


2 training 

progrmme 


3 

Assistant 

Director 


2 days traiiung 

programme 


4. 

Research 

Assistant 


2 di^ trainmg 

programme 


5. 

Research 

Assistant 





The presented in Table 3.3 R showed diat NFE faculty members received 
regular training/orientation from the Department of Education m Non-Foimal and 
Alternative Schooling (DENFAS), NCERT m different aspects of NFE piogiamnie 
Two tiaining/oiientation programmes of 5 days each oiganized DENFAS, NCERT 
was attend by each member of NFE Unilt including die D^uiy Director. 

3.4 R DimES jVND RESFONSIBIUTIfS OF SIERT NFE UNIT 

One of die important areas of study was to identify various dunes and 
responsibilities assigned to NFE faculty member, as per the MHRD guidelmes The 
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NFE Unit is directly responsible for planning and implementing Non-Formal & 
Alternative Schooling programmes in the State. Attempt has been made to find 
out to what extent the existing staff members of SIERTs, NFE Unit were able to cany 
out the duties and responsibilities assigned to them. In view of this some specific 
questions were asked in the questionnaire to find out various duties and 
re^KHisibilitics assigned to NFE Acuity member and their involvement as well. The 
infijination received were consolidated and presented in Table 3.4 R. 


Table 3.4 R Duties aad RcspoasilMlitics of NFE Facalty of SIERT 


SI. No. 

Post 

Duties/Responsibility in the 

context of NFE. 

Any other duties. 

I. 

Dy. Director 

In charge of NFE programme 

• .Education 

Programme for 

deprived groups 

• Education of 

SC/ST and 

disabled 

2 

Consultant 

Training and Monitoring 

Co-ordination 

3. 

Assistant Director 



■ 

Research Assistant 

Curriculum and Evaluation 



The data presented in the Table 3.4 R shows that the Deputy Director is in¬ 
charge of the NFE programme. Besides this he is also involved with the education 
programme for the deprived groups such as Schedule Castes and Schedule Tribes and 
disabled groups The consultant is responsible for organizing and monitoring of 
various training programmes for NFE functionaries at different level. The Research 
Assistant helps in development of curriculum and various evaluation materials, tool 
and techniques for assessing; achievement of pupil’s. 

3.5 R Input received from Central Organizations- NCERT 
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The Department of Education in Non-Formal & Alternative Schooling 
(DENFAS) of NCERT as a National Resouree Center for NFE, organizes training 
programmes for the key resource persons at the State Level every year. It is in this 
context some specific questions were asked in to find out the exposure received by the 
NFE faculty of SIERTs, NFE Unit from NCERT. The data are presented in table 
3.5R below. 


Table 3.5 R Traiaing ia TcachiBg-LeaniiiBg Materials 


Training in 

developing 

teaching-leammg 

material 

Duration 

Method of Training 

No. of these training received 

(1995-98). 

State Level Key 

Persons. 

S Days 

Group Discussion 

& Group Woric. 

One Trainmg Programme 

(1998) 

2™* November -6“* November, 

1998 

District Level 

Officers 

Project Officers. 

Block Level Officer. 

5 Days . - 

— 

Supervisors 



Instructors 

- - 



The data presented in table 3.5 R showed that the State Level Key persons and 
State Level NFE Officers received five-day training in 1998. Training strategy 
adopted was participatory. There was many group discussion and group work during 
these training programmes. The data given in the table revealed that five-day training 
programme each was organized for District Level Officers, Project Officers and Block 
Level Officers. No response was received on item No. 9B which sought information 
on specific training programme organized by the DENFAS, NCERT related to 
training in material production; text book writing; preparation of supplementary 
readers and development of tools for evaluation of pupils learning. 
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It can therefore be seen that central inputs from the NCERT was lacking 
in these vital aspects of effective implementation of NFE programme. 

3.6 R The Teaching Learning Materials 

For successful implementation of Non-Formal Education programme it is 
necessary to develop teaching-learning materials, ^^ich should be innovative to meet 
the educational needs of children fiom various disadvantaged sections of the society. 
Basic clientele of the NFE programme are those children who either have not gone to 
the school or have dropped out of the school system at different levels. Since, these 
children are the first generation learners and have no support at home, the teaching 
learning materials for these children must provide for some fundamental inputs in 
terms of relevant content and context. The content should relate to the immediate 
environment of the child. These children have certain advantages over the children of 
formal schools in respect of certain skills and competencies of oral learning acquired 
through informal interactions and incidental learning. On the other hand, these 
children also have lot of disadvantages m acquinng skills and competencies related to 
formal reading, writing and computation. The design and development of teaching- 
learning materials should address these basic issues. 

This section of the questionnaire was designed to seek information on 
mechanism, strategies and processes involved in the development of teaching- 
learning materials for the NFE learners vital roles that the S1ERT plays in this 
regard. 

The NFE faculty of SIERT has been involved in the continuous process of the 
development of teaching-learning materials for NFE children. Table 3.6R shows the 
list of materials developed during the last five years. 


Table 3.6K List of Teaching-Learning .Materiab Developed For NFE Learners 
During the Last Five Years. 
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Titles 

Subject 

Meri Kitab Bhaag-1 

Text Book (Hindi) 

Gan it-1 

Text Book (Maths) 

Annopcharik 

Shiksha Pathyakram 

Curriculum for NFE 

Paryaveskshak 

Sandarshika 

Supervisor’s Guide 

Prashashnik 

Sandarshika 

Administrator’s Guide 

Book 

ORU Sandarshika 

DRU Guide 

Sandarbh Vyakti 

Sandarshika 

Guide Book for Resource 

Person 

Anudeshak 

Prashikshan Sadhan- 

1 Step 

Training Manual for 

Instructors 

Anudeshak 

Prashikshan Sadhan- 

1. II Step 

Training Manual for 

Instructors 

Anudeshak 

Prashikshan Sadhan- 

1 Step 

Training Manual for 

Instructors 

Anudeshak 

Prashikshan Sadhan- 

11 Step 

Training Manual for 

Instructors 










NFE 

Year of 

Publication 

NFE 

1993-94 

NFE 

1993-94 

NFE 

1993-94 

NFE 

1995-96 

NFE 

1995-96 

NFE 

1996-97 

NFE 

19997-98 

NFE 

1997-98 

NFE 

1997-98 

NFE 

1997-98 

NFE 

1997-98 


The information received revealed that the SIERT had a systematic process for 
development of teaching*leaming materials. The method and the process adopted 
were participatory through working group meetings and workshops. The resource 
persons involved in the development of curriculum and instructional materials 
belonged to the various categories starting from school teachers to Joint Director. 
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They were well qualified and had postgraduate qualification in respective subject 
areas and had rich experience 

The steps involved in the development of instructional the materials can be 
divided into 3 phases, namely, Pre-Planning Phase; Development Phase; Review and 
Finalization Phase. 

In the pre-planning phase the first step was to develop base paper on the basis 
of this paper develop the design and format of the instructional materials was 
prepared in a workshop. 

In the Second phase i.e. Development Phase, a lot of in-house activities were 
involved in writing of chapters as per the format. The process involved discussion 
and analysis of the content of the teaching-learning materials and writing of first draft 
of the manuscript 

The Third phase of the development of teaching learning materials involved 
renewing the draft MSS in a workshop further editing and correction proof reading 
and then finalization of the MSS 

The parity of NFE instructional materials with that of the instructional 
materials of formal system is an important issue . This aspect was given careful 
consideration while developing the Instructoral materials. 

The information received on the above aspect indicated that the instructional 
materias, developed for NFE learners were equivalent to those of formal schools as 
these were based on MLLs 

The modality for distribution of teaching learning, materials to the NFE 
centers were done through the DIETs. The resource persons from the respective 
DIETS collected their package from the SIERT, Udaipur. 

3.7 Training 

Training of NFE functionaries is important from the point of view of 
upgrading the knowledge, skill of NFE personnel’s working at different levels in 
order to realize the responsibilities entrusted to different NFE functionaries it is 
essential to keep them appraised with the latest developments in the field ofNFE and 
also enhance their skills in this area for elective functioning. 
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This section comprised 12 items These items sought information on different 
aspects oftraining programme and training design. Major aspects included were: type 
of training package developed for different functionaries; content of the training 
package; types of training programme organized for different functionaries, content; 
duration: and periodicity; process involved in the training; selection of content for 
different functionaries problems faced in conducting training; mode of selection of 
functionaries for training; and types of personnel who provided training; etc 
The information received was analyzed and presented below: 

The data available from SIERT. Rajasthan revealed that various training 
packages were developed for orientating different level of NFE functionaries During 
the last five year from (1994-99) SIERT has developed the following training 
manuals; 


(a) Supervisor’s manual 

(b) Manual for administrative officers 

(c) Manual for DRU personnel of DIETs 

(d) Resource Person training package for Resource person 

(e) Training Package for Instructors 1st stage. 

(f) Training package 2"'* stage 

(g) Training package 3''* stage. 

(h) Training package for Instructors (1st) New Version. 

(i) Training for Instructors (2"^ stage) New Version. 

(j) Training package for Instructors (3"* stage) New Version. 

The SIERT, Rajasthan provided traming to different NFE functionaries 
working in Govt. Sectors such as, DRU faculty members of DIETs. Assistant Director 


of NFE (AD/NFEsX Project Officers. It also organized traina^ programme for the 
district level resource persons, superveors, instructofs of NFE tfurnigh DIETs (DRUs) 
and AD/NFEs. 


The SIERT through vaiicHis traira^ packages/materials and services of the 
resources persons fnovided help to the NGOs as and when demanded by them. The 
major areas covered in these training packages are given below: 

Philosophy of NFE 

- Competency-based evaluation of pupils learning 

Development of teaching-learning materials based on MLLs 
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- Techniques of group teaching. 

- Methodology ot teaching of integrated teaching-learning materials 

- Methodology of organizing child -centered activity-based teaching strategies. 

The SIERT has been organizing various training programmes for NFE 
personnel during last five years (1995-98) Table 2.7 R gives details of training 


programmes organized during 1995-98 for different levels of NFE functionaries. 
Table 3.7 R Training Programme Oi^anized by the SEERT 


SI 

So. 

Level of NFE 

functionaries 

Area covered 

Duration of 

Training 

Periodicity ] 

1995-98 

' 

Instructors 

All aspects of 

NFE 

15 + 10 days 

15-i-lOdavs 

30 + 20 days 

1995-96 

1997-98 

' 2 , 

Supervisors 

-Do- 

10 days 

1995-98 

3 

1 

Resource Person 

-Do- 

7 days 

1995-98 

‘ 4 

DRUl'aculU 

-Do- 

5 days 

1995-98 

1 " 

i 

a 

Project Ofl'iccr 

AD/NFhs 

-Do- 

5 days 

6 days 

1995-98 

1998-99 

-Do- 

S days 

5 days 

1995-98 

1998-99 


The data presented in Table 3.7 R shows that during the year 1995-96 and 
1996-97 two training programmes each of 15 days duration were organized for the 
NFE instructors. In the year 1997-98 and 1998-99 two training programmes each of 
10 days duration also were organized for NFE instructors A 10- days training 
programme for supervisors was organized during 1995-98.The key resource persons 
were given 7 days training during 1995-98 One training programme of 5 days 
duration and two training programme of 6 days duration were organized for Project 
OlTicers during 1995-98 and 1998-99 respectively. One training programme of 5 
days was organized for A1)/NI Es during 1995-98 and two training programmes of 
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five days each during 1998-99. These training programmes were conducted by State 
Level Key Resource persons using training package prepared by the SIERT. The 
contents ofthe training programme were selected keeping in view nature of jobs, roles 
and responsibilities of different levels functionaries 

The SIERT faced many problems while conducting training programmes. 
The main difficulty faced was organization of residential training camps. As per 
the information available the amount fixed by MHRD for organization of 
residential camps is insufficient The SIERT has intimated about these 
difficulties to Directorate of Literacy, Jaipur, Rajasthan as well as to the 
NCERT, New Delhi. It is to be noted that SIERT did not initiate any steps to 
mitigate this problem. 

The Directorate of Literacy, Jaipur (Rajasthan) prepares the list of AD/NFEs 
& Project Officers to be trained and send the same to the SIERT, Rajasthan. The 
Project Officers prepare the lists of supervisors and send the same to the AD/NFE. 
The AD/NFE in term handover the list to the SIERT. There is a close link between 
the SIERT and DRU faculty of DIET. 

The DRU faculties of DIETS are called for orientation/ training programme 
every year. Beside this, every year in the month of March, Annul Work Plan for 
Training of NFE personnel are made in the Meeting of Principal of DlETs and 
AD/NFEs at SIERT, Udaipur. The training to the NFE functionaries were 
given by State level resource persons. These State level resource persons were trained 
by the Department of Education in Non-Formal and Alternative Schooling (DENFAS) 
NCERT, New Delhi. 

As per the information received from the SIERT, the Stae followed a cascade 
model of training design for different levels of NFE functionaries. Further the focuhy 
of NFE Unit in SIERT and State level resource persons provided training to the 
District Level functionaries thus, effectiveness of training from one level to the next 
could be maintained. Annual Work Plan prepared in the Meetii^ of Principal of 
DlETs with two members of SIERT, NFE feculty further ensured downward flow of 
information. Thus it may be stated the state has a well organized design for training of 
NFE functionaries at all level 
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Research 

Research is one of the important areas of intervention, ft provides meaningful 
feed back data for qualitative improvement of programmes and direction for planning 
future course of action 

Areas of research interventions include: planning and management of NFE 
programmes; strategies and criteria for designing oinovative teaching-learning 
materials; process based transactional stiate^es for including local specific relevant 
content and context; developing innovative training packages, etc. The 
implementation of NFE programme can be improved by constant inputs fiom research 
activities. 

The data available from Rajasthan showed that during the last five years, the 
SIERT has conducted two research studies in the field of NFE/AS. The Table 3.8 R 

4 

gives the information about research studies conducted by the NFE Unit of SIERT 
Tablc3.8 R Research Studies conducted by the SIERT in the Area of NFE 


during Last Five Years. 


SI 

No 

Area 

Titles 

Years of 

Completion 

of the Study 

■ 

Evaluative Study 

“Rajasthan Mein Anopcharik Shikhya 

Samagrika Mulyankan’' 

1992-93 

2, 

Action Research 

“Rajasthan Ke Janjati Upyojana 

Kschetra Mem Balika Mein Balika 

Shikhya Ka Pichhadapan, Stithi and 

Karak” 

1993-94 

3 

Any other District 

1 profiles of NFE, 

i status study etc. 

1 

X 

—- 


Table 3 8 R shows the types of research studies conducted by the SIERT. 
Evaluative Study and Action Research were major area of research undertaken by 
SIERT, Rajasthan In 1992-93 under the area of evaluative study a programme 
entitled “Rajasthan Mein Anopcharik Shikhva Samaerka Mulvankhan” was 
undertaken In 1993-94 under the area of action research another study entitling 
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" Rajasthan Mein Janiati Unvoiana Kachetra Mein Balika Shikhva. Pichidapan. 
Stithi and Karak”w as undertaken As informed by the SIERT, the finding of these 
research studies were extensively used for improving the NFE programme 

3.9 R Pupils Evaluation 

Ever since the institutionalization of education deliberate attempts has been 
made in one form or other to measure the effect of instructions on pupils' 
achievement. The evaluation of p^nls learning is yardstick fi>r assessing die 
achievement level of NFE learners, attainment of minimum levels of learning (MLL). 

The information available from the SIERT, Rajasthan showed that the 
procedures of pupil's adopted for the NFE learners and formal school learners were 
same. 

The test was conducted after every six months i e. end of a semester. The 
model questions paper for this test are prepared by the subject experts under the 
guidance of Assistant Director Non-Pormal Education. The SIERT has given the 
responsibilities of preparing the model questions papers to the Assistant Director 
Non- Formal Education at the District Level. The tests are based on MLLs. At the 
end of grade v or / fourth semester NFE learners appear in the Block Level common 
examination with other children tor formal school. 

3.10 R Extension 

Extension occupies an important place for qualitative improvement ofthe NFE 
programme It facilitates in identifying gap areas and provides feedback for 
intervention needed. Under the extension activities, the state normally organizes 
various Seminars and Conferences on broad-based issues and themes. The 
recommendations are made on the basis of the deliberation of the Conference 
accordingly 

The data available from the SIERT, Rajasthan indicates that during the last 
five years no major Conferences or Seminars were organized. 

3.11 R Evaluation and Monitoring 

The monitoring and evaluation system plays vital role to ascertain the degree 
to which the various planned activities have resulted in the desired outcomes. 
Monitoring is a process of watching periodically the progress of NFE programme in 
order to identity strengths and weaknesses, if any, with a view to making corrective 
measures as needed for the purpose of optimising the effectiveness of NFE 
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programme There are d ifferent facets of monitoring such as, finance, administration, 
physical, facilities and academic. It helps in economising inputs and optimising 
outputs and also checks resource drain and wastage Monitoring introduces timely 
remedial measures and modification in certain decision making or operational steps 
for implementation design, thus it minimizes the risk, of failure of a programme. 

The information available from the SIERT, Rajasthan showed that the 
evaluation and monitoring process/mechanism adopted was quite good. Monitormg 
of NFE centers and training camps for project officers, supervisors and instructors 
was done by the officers of NFE Unit of the SIERT and also by the officers of the 
Directorate of Literacy & Continuing Education, Jaipur. The NFE Unit of the SIERT 
had developed a performa for monitoring and evaluation of NFE programme by 
different levels of functionaries. The feed back data were used to access the strengths 
and weaknesses of NFE programme. 

As the data indicated the SIERT faced no problems in the evaluation and 
monitormg of NFE activities. However, the NFE iiinctionaries were facing many 
other problems especially in respect of the honorarium of instructors and supervisors. 

The .SIERT has given suggestions for enhancement the honorarium of 
instructors and supervisors The other suggestion was provision of building and 
playground for NFE centers 
3.12 R Networking 

Networking is an important component for keeping liaison with various 
institutions, organisations and individuals for effective implementation of a 
programme This process is extremely vital from the point of view of maintaining 
balanced relationship between various institutions and individuals and the SIERT 
Rajasthan has established a network with both institutions and individuals. At the 
institutional level the networking has been done with the Directorate of Literacy, 
DRUS of DIET, Voluntary Agencies/NGOs, Directorate of NFE Mass Education, 
Directorate of Adult and Continuing Education and Extension, Panchayati Raj 
Institutions, UNICEF, and various Teacher Training Institutions. At the individual 
level SIERT has established networking with Assistant Directors of NFE (AD/NFEs) 
'I'he Directorate ol Literacy, Jaipur plans the budget for training of NFE functionaries 
as well as other programmes of ihe SlERl Academics guidance is provided to the 
NCitXs as and when they request lor it. The SIERT also provide academic guidance to 
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DRU established under the NGO Sector The SEERT also conducts the training 
programme for the NFE instructors and supervisors The programmes are conducted 
through the DRU facilities of DIETs at the Governmental level 

However, no informaton was provided about the networking of SIERT with 
the UNICEF 
3.13 R FuIiul Plan 

The NFE &cuhy members faced the major problems m the field traming 
while imfdementing the NFE programme. As per die H^ormalK» avadable fi:om 
SIERT the trammg was less diversified as well as less productive Due to ladt of 
adequate fiiaoce for residenoai trams^ However, m maten^ devekpoieia and the 
SIERT su g ge ste d diat for efGective unplKiientation 
The foUowmg areas should be fociKsed - 

(a) The teachers of formal schools mt^ be mtnisted with the duties of 
supervisors This would help to streamline the orgamzational structure 

(b) Changes m the training methods and duration of training 

(c) Changes uv frequency of supervision and timetable of supervisors 

(d) More research activities needed especially, m areas of action research as well 
as evaluative studies 

(e) The findings of such research studies should be widely disseminated for 
effective implementation of NFE programmes 




Chapter4 - Analysis of Qualitative Data from District level 
Agency (ADNFEs) 

INTRODUCTION 

The Assistant Director of Non-Formal Education (AD/NFE) is an important officer at 
the Distnct Level for implementation of NFE programme The supervisors working for the 
Non-Govemmental Organizations (NGOs) in the field of NFE and Project Officers of both 
GO and NGO Sectors are accountable to AD/NFE and submit the reports of visits of NFE 
centers under their jurisdiction to the AD/NFE 

The AD/NFE is the In-charge of the NFE programme at the District Level He/she is 
supposed to visit regularly NFE centers at random to get first-hand information on the 
fiinctiomng of NFE centers 

As a District Level resource person he/she also acts a liaison officer between the 
faculties of NFE Units of SCERT/SEERT/SRC on one hand and on the other hand various 
functionaries working in governmental institutions and in NGO sectors involved in the 
implementation of the NFE programme 

The most important responsibility of AD/NFE is to provide information about the 
recent developments in the field of NFE including innovations m methods and matenals to the 
supervisors and instructors He/She is therefore, a very important and vital link in the 
implementation chain 

The questionnaire seeking information from AD/NFE was designed keeping in view 
the assigned roles and responsibilities his/her and own perception about these 

The major aspects on which the questionnaire sought information were obtained related to 
the following 

- Awareness of AD/NFE on Policy about NFE Scheme, (Section A, composing items 1 to 3) 
Measures adopted for implementation of the NFE Scheme, (Section B, items 4 to 7) 

- Financial and other Support, (Section C items 8 and 9) 

- Training (Section D, items 10 to 15) 

- NFE Curriculum and Instructional Materials (Section E, items 16 to 21) 

- Scheme of Pupil Evaluation (Section F) 

- Monitoring and Supervision (Section G, items 22) 

- Fulfillment of Objectives of NFE Programmes (Section H, items 23 to 25) 

Problem Faced for Effective Implementation (Section I, items 26) 
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This questionnaire was used for both Bihar and Rajasthan for obtaining 
information from the selected District Level Officer, i.e. Assistant Director of Non- 
Formal Education (AD/NFE) 

The data obtained from Assistant Director of Non-Formal Education 
(AD/NFE) from Bihar is given in the following pages: 

AD/NFE BfflAR 

4.1 B Identificatioii Data 

Assistant Director of Non-Formal Education, district Patna, Bihar has been 
working as a distnet level officer for implementation ofNFE programme for the last 5 
years. His educational qualification is B.Sc and he did not have any professional 
qualification/experience 

4.2 B Policy about NFE Scheme (Section A) 

Under this section information was sought about the knowledge of AD/NFE 
regarding guidelines for implementation ofNFE Scheme, aims and objectives ofNFE 
programmes: and his/her views on the effectiveness of the present scheme. 

'I he information obtained showed that awareness of AD/NFE about the Scheme 
of Non-Formal Education was satisfactory He had obtained the relevant information 
about policy guidelines from the State Education Department. According to him the 
NFE Scheme had one major objective, that is, realization of goals of Universalization 
of Elementary Education through NFE programme He stated that the NFE Scheme is 
less elTective due to lack of proper supervision and monitoring. Another reason stated 
by him was delay in release of honorarium and irregiular supply of teaching learning 
materials. 

4.3B Measures Adopted for Implementation of the Scheme. 

This section comprised items 4-7 which sought information about the 
different measures adopted for effective implementation of the NFE Scheme at the 
State LxvcI. The item no 4 sought information regarding processes involved in 
implementation of NFE Scheme and item no. 5 sought information about the 
teaching-learning materials and other facilities that has been provided by the 
Directorate of Education/SCERT/SRCs I he item no 6 sought information on 
infraslruciural facilities available at the NFE center and item no. 7 asked the reasons 
for non-avuilability of these infrastructural facilities at the NFE centers. 
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The information received revealed that AD/NFE was not aware of the 
processes involved in implementation of NFE Scheme at the States level However, 
he had knowledge about materials/facilities provided by Directorate of 

I 

Education/SCERT/SRCs to the NFE center He also had knowledge about the 
working guidelines for running NFE centers; financial assistance', instructional 
materials, other teaching-learning materials According to him all these 
infrastructural and other facilities were not available in all the NFE centers under his 
jurisdiction The reasons for non-avaiiability were lack of finance and lack of 
communication among different agencies involved in the process of implementation 
4.4 B Financial and other Support (Section C) 

The items 7 and 8 sought information on this aspect. The AD/NFE was aware 
that the grants for running the NFE centers are received from MHRD and the State 

I 

Education Department 
4.SB Training (Section D) 

Section -D comprised item nos 11 to 15 seeking information about training 
package prepared for dilTcrenl levels of functionaries and number of DRUs, which 
have received orientation/ training fmm State Resource Center, Bihar 

The data revealed that the AD/NM: had knowledge about training packages 
developed by the state for difl'erent levels of functionaries. However, he was onl> 
aware of training received by the DRU faculty in his district and training /orientation 
was given by the NFE faculty of the personal to State Resource Center (SRC) only 
one DRU was given orientation by the SRC 
4.6B NFE Curriculum and Instructional Materials (Section E) 

Item nos. 16-21 sought information on NFE curricular and instructional 
materials. As per the information given by the AD/NFE the state had prepared a 
separate curriculum for NFE learners. The total instructional time allotted for 
completing primary level curriculum is 1200 hrs 

The curriculum has been prepared taking into account the academic 
objectives, social objectives including national objectives and objectives relating to 
health and hygiene. The subjects included in the curriculum are language, 
mathematics, natural science and social science. A variety of teaching-learning 
materials were used for transacting NFE curriculum, such as, textbooks, modules, 
workbooks and supplementary readers 
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The AD/NFE was quite satisfied with the curriculum. However, a few 
suggestions were given for improvement of curriculum and instructional materials. 
For example, it was suggested that though the curriculum is MLL based, it might be 
improved by clubbing similar competencies together and suggesting common 
transactional strategies 

4.7B Scheme of Pupil Evaluation (Section F) 

Adoption of a Scheme of Continuous and Comprehensive Evaluation of 
Pupil’s Achievement has been suggested in the implementation guidelines of NFE 
Scheme. Thus, it essential that such a scheme is designed both for cognitive and non- 
cognitive areas of learning. The NFE learners are expected to achieve same MLLs as 
expected of formal school children. For mastery of competencies diagnosis and 
remediation has been built into the evaluation scheme. 

However, the information received from the AD/NFE was silent on this 
important aspect. The data revealed that evaluation of pupil's achievement is done 
only after six months, i.e., after completion of one semester. There were no 
procedures for formative evaluation and ensuring attainment of competencies. It can, 
therefore, be concluded that serious efforts need to be taken up at the State level to 
equip the instructors to develop tools, techniques and procedures for evaluation of 
learning out comes of NFE learners 
4.SB Monitoring and Evaluation (Section F 

Item No 22 sought information on strategies adopted for monitoring, 
supervision and programme evaluation The AD/NFE is key officer at the district 
level for supervision, monitoring and evaluation of the NFE programme. For 
successful implementation and monitoring it is necessary to adopt a variety of 
strategies from time to time for collecting benchmark data and feedback data for 
clTective monitoring and for making mid term correction in implementation of the 
programme. 

The information available from the AD/NFE indicated that he had resorted to 
reporting to various functionaries as a strategy for monitoring The monitoring was 
done technique of written through monthly progressive reports, yearly progressive 
report, inspection and survey. However, no details were available regarding what 
happens to the feedback data received from various functionaries for purpose of 
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monitoring and evaluation of the programmes including adoption of mid term 
correction. 

4.9B Fulfillment of Objectives of NFE Programmes (Section H) 

Items numbers 23, 24 and 25 related to ADNFE assessment on the fulfillment 
of objectives laid down by the SIERT for implementing the NFE programmes. These 
were NFE as a strategy for achieving goals of UEE, which included universal access, 
universal enrollment; universal retention learner’s achievement and thus improving 
the quality of education 

As per the information given by AD/NFE, it was reported that the NFE 
Scheme as implemented in Bihar was able to fulfill all the above mentioned 
objectives, only partially. A lot more effort should be made to improve the 
implementation of the programme. 

4.10B The Problems Faced for Effective Implementation (Section I) 

Item number 26 sought information regarding the problems faced by the 
AD/NFE for successful performance of his or her role The information available 
indicates that most important problems faced by AD/NFF, is that the local agencies do 
not cooperate for efTectivc implementation of the scheme in the state. Some problems 
mentioned by AD/NFF were delay in distribution of honorarium; non-availability of 
teaching-learning materials, lack of financial aid for training for instructors 

ADNFE Rajasthan 

4.1 R Identification Data 

Assistant Director of Non-Formal Education, dist udaipur, Rajasthan has been 
working as a district level officer for implementation of NFE for the last 3 years His 
educational qualification is MSc, Med. He also has professional experience and has 
completed short-term course in computer (2 Idays.) 

4.2 R Policy about NFE Scheme (Section A) 

Under this section information was sought about the knowledge of AD/NFE 
regarding guide-lines for implementation of NFE Scheme, aims and objectives of 
NFE programmes; and his/her views on the effectiveness of the present scheme. 

The information obtained showed that AD/NFE was quite aware about the 
scheme of Non-Formal Education. He had obtained (he relevant information about 
policy guidelines both from Ministry of Human Resource Development, Govt of 
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India as well as from the State Education Department. According to him the NFE 
Scheme has two major objectives. These are realization of the goals of 
Universalization of Elementary Education (UEE) and helping the NFE learners to 
achieve the Minimum Levels of Learning (MLLs). He stated that the present Scheme 
of Non-Fortnal Education was being implemented quite well.. However, no reason 
was given in support of his answer. 

4.3R Measures Adopted for Implementation of the Scheme (Section B) 

Section B comprised items 4 to 7. This section sought information about 
different measures adopted for effective implementation of the NFE Scheme at the 
State Level The item no. 4 sought information regarding the processes involved m 
implementation of NFE Scheme and item no. 5 sought information about the 
teachmg-teaming materials and other facilities that has been provided to the NFE 
centers by the Directorate of Education ^C1ERT/SRC£ The item no. 6 sought 
information on infrastructural facilities available at the NFE Center and item no. 7 
asked the reasons for non-availability of these infrastructural facilities in the NFE 
centers. 

'fhe Information received on all the aspects mentioned above revealed that 
AD/Nl li some aware of the processes involved in implementation ofNF'E Scheme in 
the Stalu.s for example, he had knowledge of muterials/facilitics provided by 
Directorate ori’.ducation/SC'I:RT/SRC\ of the NFE centers. ITicsc included 

working guide-lines for running NM: centers, financial assistance, instructional 
materials; other teaching-learning materials, etc. As reported by him all these 
infrastructural and other facilities wore available in all the NFE centers under his 
jurisdiction However, he was not aware of other administrative steps and strategies 
adopted for implementation of the Scheme at the Slate level 

4.4 R Financial and other Support (Section C) 

The Item numbers 8 and 9 sought informalion about the extent to which the 
AD/NFE was aware the financial support received for running NFE centers. The 
information obtained showed that he had knowledge about the financial 
support/grants received from MHRD and from the State Education Development. 
The criteria for allocation of funds to different NFE centers were based on educational 
backwardness of the area 

4.5 R Training (Section D) 
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Section D comprised item numbers 11 and 12 seeking information about 
training package prepared for different levels of functionaries including the faculty of 
the DRUs who received orientation from SIERT. 

The data obtained revealed that AD/NFE had knowledge about training 
packages developed by the State. As reported only one DRU was given orientation 
by the SIERT. He was not aware of position in other district. 

4.6R NFE Curriculum and Instructional Materials (Section E) 

As per the information given by the AD/NFE the state has no separate 
curriculum for NFE. The same curriculum prepared for the formal schools is used for 
the NFE learners as well. However, there are separate teaching-learning modules 
prepared for transaction of the instructional materials. The curriculum, teaching- 
learning materials and Training Manual for Instructors have been developed by the 
SIERT. Duration of the teaching hours varies between two hours to two and a half- 
hours daily. AD/NFE was quite satisfied with the curriculum and no comments were 
received for improvement of curriculum and instructional materials. 

The curriculum has been prepared taking into account the academic 
objectives, social objectives including national objectives and objectives relating to 
health and hygiene. Subjects included in the curriculum are language, mathematics, 
natural science, and social science A variety of teaching-learning materials are used 
for transacting NFi: curriculum .such as, textbooks, modules, workbooks and 
supplementary readers. 

4.7R Scheme of Pupil Evaluation (Section F) 

Adoption of a 'Scheme of Continuous and Comprehensive Evaluation of 
Pupil's Achievement' have been suggested in the guidelines for implementation of 
NFE Scheme. Thus, it is essential that such a Scheme is designed both for cognitive 
and non-cognitive areas of learning The NFE learners are expected to achieve same 
as identified for children of formal pnmary schools Inherent in the concept of the 
Minimum Levels of Learning (MLLs) of attainment and mastery of es^ntial 
competencies. For enabling the children to attain mastery of competencies diagnosis 
of learning difficulties and adoption as the remedial teaching are needed. These 
should be built into the Scheme of evaluation. 
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The data presented here was silent on this vital aspect. Only information 
received on evaluation of pupil's achievement indicated the learners were evaluated 
after every six-month, i.e., the end of the semester. 

It can therefore be concluded that the State should initiate action on 
strengthening this vitai aspect and equip the instructors adopt effective scheme 
of pupil’s evaluation. 

4.8R Monitoring and Evaluation (Section F) 

Item no.22 sought information about the strategies adopted for monitoring and 
supervision of the programme Assistant Director of Non-Formal Education is key 
officer at the District Level for supervision monitonng and evaluation of 
implementation ofNFE Scheme. Thus, for successful implementation and monitoring 
work it is necessaiy to adopt variety of strategies from time to time to collect 
benchmark data and feedback data. 

The information available from the AD/NFE indicated that he had resorted to 
reporting from various functionaries on strate^ for monitoring. The monitoring 
was done lhaiugh Monthly Progrc.ss Reports, Quarterly Progress Report, Inspection 
and Survey. However, no detail was available regarding what happens to the feed 
hack data received from various functionaries tor purpose of monitoring and 
evaluation of the prugramme.s. thus monitoring and supervision wu.s regarded as a 
weakest link. 

4.9R Fulfillment of Objective of Non-Forroal Education (Section H) 

Items numbers 2.1.24 and 25 related to the fullillmcnt of objectives laid down 
by the SIERT for the NFE programmes I hesc were NFE as a strategy for achieving 
goals of UEE. such as. Universal Access, Universal Enrolment; Universal 
Retention/Achievement, and felt that improving quality of education. 

As per the information received. AD/NFE fell that the NFE Scheme as 
implemented in Rajasthan is able to fulfilled all the above mentioned objectives quite 
etTectively. 

4.10R The Problems Faced for Effective Implementation (Section I) 

Item number 26 sought information regarding the problems faced by the 
AD/NFE for successful performance of his or her role 



The information available indicates that most important problems faced by 
AD/NFE IS that the local agencies were not cooperating m effective implementation 
of the Scheme in the State. 
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CHAPTER 5 -ANALYSIS OF QUALITATIVE DATA FROM 
BLOCK LEVEL ORGANISATION -NFE 
SUPERVISORS 


INTRODUCTION 

Effective monitoring and supervision is required for the success of any programme and 
for die implementation of any programme at the grass-root levels. It is extremely crucial to 
have a proper and weU organized system of momtonng and supervision A supervisor 
therefore, is a crucial link between the NFE Instructor and distnct level officer ADNFE. A 
supervisor has many roles to play Howeva. die manpower available with the State 
Government is so scarce and the numbers of NFE cmteis to be supervised are so many that is 
not possible for one supervisor to etfectivdy supervise a large number of Non- Formal 
Education at the block level centers A supervisor k a multi purpose worker He/ she is not 
only responsible for providing training to the insttuctor and give him academic guidance but 
also provide all infrastructural and other facilities to NFE center Beside supervision, he/she 
also helps m evaluation and monitoring of the progress of a NFE center The project officer 
passes all the important information to the instructor through the supervisor They also help in 
evaluaton and momtonng of the progress of a NFE Center and chalks future plan The project 
officer passes all the important information to die instructor through die supervisor The 
supervisors of different NFE Center exchange information with each other about strengths and 
weakness their own centers They also recording pupil's progress wd obtaining advise the 
instructors on the techmques of evaluation, feedback for improvmg transactional strategies 
They are responsible for regular supply of teaching aids and instructional matenals 

In the admimstranve restructunng ofNFE, the most important place belongs to 
supervisor on whom depends, to a great extent the quality of the programme. Keeping in mind 
the major roles and responsibility of a supervisor and his/ her own perception of the same, the 
questionnaire sought information on backgroimd, educational qualification, expenence and 
training studies date The tool also sought informatiaB other, vital issues such as details ofNFE 
center allotted for supervision, frequency, purpose, cntena and time spent on supervision, 
dischang of various academic and administrative lesponsibility, etc In all thirty-nine, items 
were used to obtain information 



5 ■^ 


The filied-in questionnaires were received from Rajsamand, 5 supervisors 
working in udaipur, distnct of Rajasthan In Bihar and Haiyana diere are no NFE 
supervisors at the below level Therefore, no infonnahon could be obtained The data 
obtained from Rajasthan are descnbed below 

Item nos. 1-7 related to identifying information The data obtained is consolidated and 
presented in Table 5 1R 

Table -^5.1 R Item no.. 1-7 (Consolidation of Identifying Information) 


Educational Qualification, Professional Training and Experience of Supervisors. 


SI. 

No. 

Educat 

-lonal 

Qualifi 

-cation 

Professional 

Qualification 

Expenence 

as 

Supervisions 

Training of Supervision 





Institution 

Year 

Duration 

I 

Mj 

Sewing 

Knitting 

5 Yeais 

DIET 


^ot given 

1 

2 

12“ 

Pass 

Agncultural 

Fanning 

10 Years 

DIET 

..... 

1991-96 

IS days, 2 times 

in a year & 10 

days in a year 

3 

10“ 

Pass 

Agncultural 

Farming 

4 Years 

DIET 

1996 

10 days 

1 


Agncultural 

Farming 

10 Years 

DIET 

1991-99 

I.S days training 

twice in 1991 & 

other are 10 days 

training 

5 

10“ 

Pass 

Not given 

2 Years 

1 

1 

SCERT 

Not 

given 

10 days 


The data present in Table 5 IR contains information in respect of educational 
qualification, professional qualification, expenence of working as a supervisor, and 
training status of supervisors The data showed dial out of five supervisors two had 
passed class 12*^ and 3 had passed class IO'*' All of them had acquired professional 
qualification, one in sewing and knitting and 3 ui agricultural farming, one 
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supervisor did not respond Expenence of working as a supervisor varied from a 
muumum of 2 years to a maximum penod of 10 ye^ The supervisors were trained 
by SIERT and DEETs. The duration ofthe framing programme vaned. The minimum 
period of framing was 10 days but die usual pattern was IS dt^rs framing twice a year 
m 1991 followed by 10 days frammg m each year Hius it can be concluded that 
the training input was quite sufficient 

Item nos 8-10 sought information on number of NFE centers allotted to each 
supervisor, locaton of such centers, distance of each center from supervisor's office, 
maximum distance between two centers supervised 


Table No 5.2 R Information about NFE Center. 


SI 

No 

of 

suber 

viror 

Total 

no of 

NFE 

Centers 

allotted 

to each 

Supervis 

ion 

Rural 

Urban 

Name of the 

Block 

Distnct 

Distance of NFE Center 

Maximum 

distance 

between to 

NFE centers 

supervised 




Maximum 

Minimum 

1 

10 

10 

0 

J 

Panchyat 

Samib 

Udaypur 

9 Km 

7 Km 

2 Km 

2 

8 

8 

m 

Not given 

Do 

13 Km 

7Km 

3Km 

3 

15 

14 

1 

Panchyat 

Do 

13 Km 

2Km 

4 Km 





SamiU 





vm 


IB 

0 

Bhindal 

Do 


0 Km 

5 Km 



■ 

0 

Not given 

Do [ 30 Km 

25 Kin' 

10 Km 

Average 





17 Km 




Table 5 2 R gives information about No of NFE Centers allotted to each 
supervisor, their location and distance from the office of the supervisor 






























The data presented in the above table showed that on an average eacli 
supervisor was allotted S-1 NFE centers These centers were located in urban area 
Information received was consolidated and presented in Table 2 R 

Distance travelled bv a supervisor for visiting NFE centers varied Maximum 
distance travelled was 30 Km and minimum 2 Kms The distance between two NFE 
Centers also varied from 2 to It) kms 

The data presented above clearly shows the reality of the field A supervisor 
has to travel a long distance to visit the NFE center He/she also cannot cover more 
than one or two center dunng course of a single visit 

Item nos 11 sought information on frequency of supervision The data is 
presented in Table 5 3 R 


Table 5. 3 R: - Frequency of Supervision 


, Yearlv [ Half ' Quarterly 

\ Yearly 

Monthly 

When necessary 

! Supervisor 1 0 2 

2 

0 


2 

0 

I 1 

1 

0 0 

2 

0 

1 1 1 
! 

0 0 

1 

0 

1 

0 0 

1 

1 

[fo\ai S 

0 2 

- 

0 

1 


Table 53 R shows penodicity of supervision The data on periodicity of 
supervision showed that every supervisor visited NFE Centers once in a year All 
supervisors also visited each NFE Center at least twice in month, however, one 
supervisor reported twice monthly and twice quarterly visit It is interesting to note 
that one supervisor indicated that he/she visited the center whenever needed Apart 
from annual visit all of them visited NFE Center twice in a month 

Item no 12 sought mfomiation on purpose of supervision The data obtained 
IS consolidated and presented in Table 5 4 R 

Item no 12* 14 sought information- purpose of supervision minimum and 


inaMinum number of visits 
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Table 5.4 R Purpose of Supervision 


SI No 

of 

supervi 

sor 

Educational 

directon and 

academic 

guidance 

Encouragement 

to instructors & 

parents 

Evaluation of progress 

of learners as well as 

die instructors 

1 

Yes 

Yes 

Yes 

2. 

Yes 

Yes 

yes 

3 

Yes 

Yes 

yes 

4 

Yes 

Yes 

yes 

5 

Yes 

Yes 

Yes 

Total 

5 

5 

5 


Table 5 4 R gives details regarding purpose of supervision The respruises 
received from all five supervisors reveal that purpose of supervision as conceived by 
them was mainly to provide educational direction and academic guidance to the 
instructors on the different aspects of pedagogy of NFE These included providing 
guidance on new methodology of teaching, techniques of evaluation of pupil’s 
achievements, improving the teaching strategy of instructors Besides, the supervisors 
also provided for motivation and encouragement to NFE learners, and their parents 
However, they reported that they were not given any specific criteria for carrying out 
the supervision work. 

From the above analysis it is very clear that the supervisors have different 
perception about weightages to be given to different aspects of supervision The data 
further revealed that one-supervisor visits maximum 11 NFE centers and minimum 6 
NFE centers Another supervisors reported of visiting maximum 10 centers and 
minimum 5 centers while other visited maximum 30 centers and minimum 10 centers 
Besides above four supervisors have also mentioned that they visited the some of the 
NFE centers on special occasion, such as. Independence Day and Republic Day 

Item no 15 sought mformabon on objectives and purpose of supervision as 
perceived by the supervisor in order of preference. The data is presented in Table S S 
R 
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Table Si R Fitfeitnce pven to aim of supervision (weitbtage) 


SI. No. 

of 

super 

visor 

Supervision 

of teaching 

leanung 

accordn^ to 

tune table. 

Solving 

the 

problems 

of 

instructors 

Guiding 

mstructors 

in 

teachmg 

Learning 

method 

Checking 

the 

availability 

of learning 

materials. 

Checking 

the 

attendance 

of the 

learner, 

Assessment 

of the 

record 

available in 

NFE 

Center. 

Ensuring adequati 

cooperation fron 

the community 

m 

2 

1 

3 

6 

5 

6 

7 

2. 

2 ^ 

1 

3 

6 

5 

6 

7 

3 

3 

2 

1 

5 

6 

7 

7 

■1 

DID NOT 

RESPOND 

5 

3 

4 

2 

5 

S 

7 

8 


Item no. 16 sought information on average time spent by the supervisor in 
each NTE center. 

The response to the Item 16 revealed that ail the supervisors spent at least one 
hour to two hours in the NFE center on eveiy visit The data also indicated that some 
of the NGOs such as,'R^asthan Bal Kalyan Samiti' and Rajasthan Vidyepeeth’ here 
their own supervisors All supervisore are expected to report the progress of NFE 
centers to the AD/NFE The supervision of the NFE centers run by the Government is 
done directly by the AD/NFE Tlius it is clear from the analysis of data at hand 
that there exbt a reasonable network of institutions for monitoring and 
supervision at the District level in Rajasthan. 

Table 3.6 R gives the consolidation of Item no 17, which sought mformation 
on roles, and responsibilities of supervisors as perceived by him/her 




































Table S.6 R Responsibilities of Supervisors in order of priority 


SI No of 

supervisor 

Maintaining 

the 

coordination 

between 

P.O & 

instructors 

Providing 

guidance to 

the instructor 

on teachmg- 

leamitig 

method as a 

resource 

person. 

Motivating 

instructors 

and NPE 

learners 

Motivabn 

g the 

learners 

for regular 

attendance 

Ensunng 

cooperati 

on from 

the 

Commun 

ity 

Checki 

ng the 

record 

s of 

the 

center 

Any 

other 

1 

2 

3 

4 

6 

5 

1 

m 

2 

3 

4 

6 

2 

1 

5 

m 

3. 

I 

2 

6 

4 

3 

5 

!■ 

4 

3 

4 

1 

5 

7 

2 

6 

5 

6 

.-5 

2 

7 

4 

1 

3 


Analyses ofdata of ihe above Table 5 6 R indicates the follov^g. - 
(I) All the five supervisors gave priority to the fact that they act as a link 
betweerr the project officer and the instructor Out of five supervisois two 
supervisors had given first and second pnon^ to it, two had given third 
priority and one had given sixdi pnonty to it 
(ii) Two supervisor had given fourth prionty to providing guidance to the 
instructors on teaching-learning method as a resource person while one 
supervisor each had given second, third and fifth pnonty to the above 
mentioned aspect/work 

(ui) One supervisor each had given first, second and fourth preference to 
motivating the NFE learners and instructors while two have mentioned it 
as sixth preference. 

(iv) There was no unanimity in the opinitm of die supervisois on die feet of 
motivating die learner to ensure increase in attendance. Bach supervisor 
had given different pnority to it The pnonty given by them were 
second, fourth, fifdi, and seventh 

(v) Similaity there was no unaiumity of opinion among supervisois on die 
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issue of ensuring cooperation from the community. 

(vi) Two supervisors each have given first and fifth preference to checking 
records at the NFE Center, while one gave second pnonty to this aspect 

The above preferciice indicated foUowing: 

■ There is no unanimity in the order of preference of role and 
responsibilities of supervisora. 

■ Supervison are interested to act as a link between the higher 
authority and the instructors. They perceived their role in 
solving academic problems of instructors and assessing 
progress of learners as important areas of intervention 

Item no 18 sought information on preferences indicated by the supervisors 90 
providmg academic guidance and enhancing professional capabilities of instructors. 
The data obtained is given in Table S 7 R ~ 

Table 5.7 R Academic Guidance and! Professional Capabilities of 



SI. No Guidance Innovative Activities Techniques Management Assessment 

of on teaching teaching in and of peer of NFE of pupil's 
super Language, method. outside the group Center achievement 

visor Math and classroom learning 


visor Math and 



Table 5 7 R presented the consolidation of information in respect of order of 
preference that supervisors perceive as their role The data presented in above Table 
reveal the following roles perceived by the supervisors 

■ Providing guidance to the instructors in academic matter including 
teaching of Language, Maths and Environmental Studies was given 


























first preference by two supervisors, two supervisors gave it third 
preference only one gave it last preference 

■ Providing pedagogic help to instructors in teaching methodology 
was given second preference by one supervisor and two each gave 
It durd and fourth preference respectively 

■ Extreme low pnonty was given to their perceived role as 
communicator inside and outside the classroom 

■ Effective management of NFE Center was given first, second and 
fourth in order of preference by one each while two supervisor 
gave It last preference 

■ Collection of information and assessmg achievement of pupils was 
given second preference by three supervisors and last preference by 
two supervisors. 

■ Emphasis on peer group learning was accorded second and third 
preference by two supervisors, two supervisors gave it fourth 
preference 

Item no 19 sought information on role of supervisors in distnbution ~of 
various teaching-learning matenals including curnculum. Instructor’s Manual, 
Instructors Guide, etc The data is presented in Table S 8 R 

Table S,8R Role of Supervisors in Distribution of Curricular Materials. 


SI. No. 

Items 

Distribution 

biformatioD 

Provision 

Information 

Analyse and 
Explaut 

1 

Curriculum 

3 

2 

3 

2 

Instructor’s Manual 

2 

2 

2 

3 

Instructional 

Material 

2 

2 

3 

4. 

bistructoT's guides 

books if any. 

4 

1 

2 

5. 

_1 

Pupil's 

Achievement Test 

3 

4 

3 
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The analysis of data of Table 5.8 R indicates the following 

(a) All supervisors, except two distributed the NFE cumculum, 
Instructor’s Manual, Instructional Matenals, etc to the NFE center 
Two supervisors also provided information about the content of 
curriculum and diree mentioned that they also discussed and explained 
the content of the curriculum and instructional matenals to the 
instructors 

(b) Two supervisors each distnbuted and also explained the content of the 

Instructor's Manual , 

(c) Two supervisors* distnbuted the instructional matenals and provided 

infonnation about it and three had discussed about the instructional 
matenals widi the mstructors. _ 

(d) Four supervisors had indicated that th^ distributed Instructor’s Guide, 
one provided information on it and two of them helped in the analysis 
and explanation of the bistructor's Guido book. 

(e) Four supervisors had provided information about "Pupil’s 
Achievement Tests" and three superwsors each were involved in the 
distribution, analysis and explanation of Pupil’s Achievement Tests 

The above analysis shovved that distnbubon of Instructor's Guide, distnbution 
of cumculum and providing information on Pupil’s Achievement Tests were major 
responsibilities carried out by the supervisors. Besides above mformation on content 
of NFE curricular matenals and methods they also earned out some other duties. 

Item no. 20 sought information on the procedure adopted by the supervisor to 
denote the progress of each NFE center in the Record' 

The effective functioning of each NFE center is assessed every year 
Supervisors play a vital role in this assessment of NFE centers The evidence is kept in 
record The data on procedures adopted is given in Table 5.9 R 
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Table 5^ R Methods adopted by the supervisors to denote the progress of the 


NFE Centers. 


SI. 

No. 

Method 

used 

Supervisors response 

j 

■ 


Supervisor 

rl 

Supervisor 

2 

Supervisor 

3 

Supervisor 

4 

Supervisor 

5 

1. 

Supervisor' 

s Diary. 

Yes 

Y« 

Yes 

Yes 

Yes 

2 

Printedy 

proforma. 





Yes 

3. 

None of 

these. 






1 

Any other. 







The data presented in the above table showed that all the five supervisors 
recorded the progress of the NFE Center in the Supervisor’s Diaiy One supervisor 
also used printed proforma. 

Item nos. 21 and 22 sought infonnation and on tnining programme organized by 
the supervisors for instructors. The data obtained is consolidated in Table S. 10 R 
Table 5.10 R Organization of die Training Programme for Instructors and the 


duration. 


SI of 

Supervisor 

Direction (^Training Programme 

IS days 

1 month 

Once m a year 

Twice m a year 

Supervisor! 

Yes 

No 

No 

No 

Supwvisor2 

No 

No 

Yes 

No 

Supervisor 3 

Yes 

No 

No 

No 

Supervisor 4 

No 

No 

Yes 

— 


No 

No 

No 

Yes 

Total 

Yes 

0 

2 

1 


























































The table 5 10 R presented above shows that ail the five supervisors organized 
training programmes for the instructors. The table also showed the duration of the training 
programme varied. Two supervisors informed that they conducted the trainuig programme 
of fifteen days duration. Two cases supervisors organized trauung once in a year. But 
duration was not mentioned One supervisor reported that he organized traimng 
programme twice in a year 

Apart from regidar supervision, supervisors are also expected to help in overall 
developiment of the learners The mformation received on Item no 23>24showed diat all 
the supervisors took up activities which helped m the overall development of the learners. 
These actvities included givmg model lessons, help in providing teachmg'leaming 
materials, solviqg the proUem of the learners and creatmg awareness m parents. 

Item nos. 25 -26 sought information on methods adopted by the supervisors to 
conviy the progress of foe NFE center to higher aufooritiei 

The response received revealed that all foe five supervisors discussed the progress 
of the NFE Center with the higher authorites. Three supervisors communicated it though 
supervisor’s diaiy, one supervisor reported the same through monthly progress report, and 
two supervisors communicated face to face with concerned the project officer about the 
progress of NFE centers under foeir jurisdiction 

Item nos. 27 sought information on foe assessment of motivation of NFE 
Instructors. The supervisors have given their vieivs about foe level of motivation of the 
instructors. The data is presented in Table 5 1IR 


Table S.11 R Motivation Leveb of the Instructors. 


Motivation Area of 

Instructors. 

% of NFE Centers Visited. 


25% 

50% 

75% 

100% 

Low Motivation 

3 


0 

0 

Average Motivation 

2 

mm 


0 

High Motivation 

1 

2 

1 

0 

Fully Dedicated 

2 

1 

1 

0 
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Table S.U R shows die response of the Supervisors on the Motivation Level of die 
Instructors The Analyses of data revealed the following- 

fa) Ibree supervisors reported low motivation level of the instructors of 25% NFE 
centers visited, two reported average motivation level in 25% NFE centers 
visited, one reported die motivation level as high, while one supervisor 
reported that die instructors were fuOy dedicated in 25% NFE centers visited 
by him. 

(b) Two supervisors reported high motivation level of the instructois of 50% NFE 
centers visited, one of diem reported dot the instructors were fully dedicated 
in 50% NFE centers visited 

(c) One supervisor reported that high motivation level of the instructois of 75% 

~ NFE centers visited by him and one supervisor reported that the instructors 

fully dedicated in 50% NFE centers visited. 

Item no. 28 - 29 sought information on the assessment of supervisions of 
innovative teaching-learning methods adopted by the instructors and their academic 
abilities 


Table 5.12 Innovative Teaching Mefood Adopted by Instnicton 


Assessment if iimovaUve 

rwicbing-lAammg mediod 

Supervisor Respmse 

and academic ability of die 

Instructors. 


Supervisor! 

Supervisor 2 

Supervisor 3 

Supervisor 4 

Supervisors 

Low 

— 


— 

— 

— 

Average 

— 

Yes 

— 

Yes 

— 

Good 

Yes 

— 

Yes 

— 

Yes 

Very Good 

— 

— 

— 

— 

— 


Table 5.12 R depicts die assessment of supervisors in grading the instructors 
in respect of adopting innovative teaching mediods and their academic ability. On a 4 
point scale two supervisors gave average grade and three gave good. Hence the teaching- 
leammg methods adopted by the instructors were found to be quite satisfactoiy 




















Item no 30 sought information to assessment of supervision on extent of knowledge 
of the instructors on Cumculum/Guide book; Evaluation tools and techniques, and 
teachmg-leaming matenals. 

The data received were consolidated and presented in Table 5.13 R 
Table 5.13 R Knowledge of Instructors on Various Components of the Curriculum 


SI 

No 

Instructor's knowledge on various 

curriculum; guide books, 

evaluation tools and techniques; 

and teachmg-leanung matenals 

Extent of Knowledge. 



25% 

50% 

75% 

100% 

1. 

Instructors know. 

— 

B 

— 

5 

2. 

Instructor know and able to 

explain the same ~ 

— 

— 

5 

— 

3. 

Instructor do not know aboui die 






Tables 13 Rshowedthat 100% instructors oftheNFE centers knew about the 
curriculum guide books/; evaluation of tools and techniques of evaluation and teaching- 
learning materials prepared by the State Institute of Educational Research and Trainmg for 
the NFE learners and were able to explain the same 

Item no 31 sought information on Evaluation of the progress of the 
supervised NFE Centers. All supervisors except one informed that they evaluate die 
progress of NFE centers supervised them on the performance of learners, especially, the 
learners who complete the primary stage NFE and successfully pass the block level 
examination. Mam streammg of NFE learners mto formal ^stem was thus a very 
important cntena Besides the performance of children overall achievement of the center 
as mdicated in mondily progress report was used m another important critena. 

Item no. 34-35 sought information on die special trauung /onentation 
received 1^ the supervisors durmg last ten(lO) years. Ihe data received consolidated in 
Table 5.14 R 
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Table 5.14 R Training Status of Supervisors. 


SI. 

No. 

Name of the 

tramu^ 

programme. 

Year 

Duration 

Name of the 

organization 

holding die 

training 

programme. 

Sponsormg 

Agency 

1. 


1997 and 

1999 

10+ 10=20 

dtys 

DIET 

SIERT 

Udaipur 

2. 

Do 

1997 and 

1999 

10+10 = 20 

days 

DIET 

SIERT 

Udaipur 

3. 

Do 

1997 and 

1999 

10+10=20 

days 

DIET 

SIERT 

Udaipur 

■ 

Do 

1998 

10 days 

DIET 

SIERT 

Udaipur 

5 

Do 

1998 

lOdtys 

DIET 

SIERT 

Udaipur 


The dajta presented in Table 5.14 R showed that aU siqtervisors received 
training during last ten years, it also indicated the year, duration; name of agency which 
provided training and the sponsoring audioriiy The data further revealed dial duee 
supervisors dial received the training entided “Refresher Trainmg Programme for the 
Supervisor” for 10 days each m the year 1997 and 1999. The DIETs organized the 
programme under the supervision of Institute of Educational Research Training Udaiplur 
(SIERT) and two supervisors received training for 10 days during the year 1998 

Item no 36 sou^t information on responsibility of supervisors in planing and 
implementation of education policies and programmes. Three supervisors had given die 
suggestion that they should be provided widi special training in die field of educational 
and administrative policy matter. 

Item no. 37 sought information on suggestion given by die supervisors regarding the 
training programme for enhancement of their professional capabilities 
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As evident from the responses received two supervisors suggested that training 
penod should be for six months, while another supervisor suggested that at least one- 
month residential training should be orgamsed One supervisor also suggests that training 
should be provided for effective collection of information for monitoring and programme 
evaluatioiL 

Besides the above items, the supervisors were asked to give additional information for 
improvement of the implementation of the NFE programme (item 38). The suggestion 
received were under. 

Enhancement in honoranum. 

Provision of T.A 

To inaease the frequency of supervision. 

_ - Alternately providing bt^cle fecili^ fi>r the field visit 

Major Findings 

The analysis of the data on die questionnaires for supervisors pealed some 
interesting facts, which are as follows. | 

(i) The understanding of roles, functions and responsibilities of various tasks 
assigned to diem varied from supervisor to supervisor. 

(li) The educational qualification and professional experience also varied which is die 
supervisor reflected in their understanding of the job requirement 
(iii) Though received on the job framing regarding different aspects of their work, 
most of them felt that the training did not equip them with ability and skills 
required for effectively handling dieir job - lack of basic amenities was also 
pointed. Lack of well throughout criteria for supervision led to a lot of ad-hocism. 
Conclusion: - 

Based on the analyses and interpretation of the data received fiom the supervisors 
followmg conclusion can be drawn* 

(1) Supervisory mechanism adopted 1^ the State of Rajasthan for die 
implementation, moratoring and supervision of Non-Formal education 

a 

Programme is very weak. The supervisors deal with large number of NFE 
centers run 1^ Go sector and NGO sector are scattered over the entire block 
and a supervisor has to travel long distance. Hence time spent and quality of 
his weak suffers. 
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(2) Supervisor often have travel long distance from one NFE center to other To 
improve the frequency of supervision, time spent m the center, it is essential 
that they should be provided with basic travelmg facilities such a TA/DA, 
provision conveyance, etc. 

(3) There is no clarity among die supervisors about the purpose of various duties 
and responsibilities to be preformed by them. There is also no unanimi ty 
among the supervisor for accompli^iing various tasks that has been assigned 
to them 

(4) There is no mecharusm for obtaining feed back data and for mid-term 
correction of implementation steps from state to distnct, to block to NFE 
center level. Thus two-wry channel for monitonng and programme 
evaluation and subsequent improvement is the weakest ling m implementation 
chaiiL Concerted effort for improving the mechanism is needed. 

(5) De- centralizadm of supervisoiy tystem at die block level as well as proper 
and timely training programme for the supervisors will definitely to improve 
the situation. 
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Figure - 5.2 (R) 



Responsibilities of Supervisors 




Figure - 5.6 (R) 
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Figure — 5.7 (R) 





































Motivation Levels of the Instructors 




Figure — 5.11 (R) 
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CHAPTER 6 - STATUS PROFILE OF NGO 

INTRODUCTION 

During the Ninth Five Year plan as many as 227 new voluntary agencies 
were associated with the NFE programme. The NFE centers run by voluntary agencies 
have also gone up steadily to 38,000. These voluntary agencies have developed 
innovative strategies for teaching children in difficult circumstances and have 
developed learner specific and contextual^ useful learning materials They have also 
developed expertise fur conducting community supported NFE programme and taken 
the initiative to supplement the academic component of the curriculum with vocational 
skill inputs, which are related to the local situation. A provision of Rs. 639,44/- crores 
is proposed for support to NGOs for running NF^programme during the Ninth Plan. 

The Non -Formal Education programme implemented through the NGO sectors 
have proved that efforts of Non- Governmental Organizations can go long way in 
motivation the community at large to come forward ai spreading basic education. To 
what extent these NGOs have been useful in implementing the NFE progremmc 
effectively it was decided to study selected NGOs from the selected states. 

The study for the NFE ceitters run by the NGOs was conducted only in two 
states VIZ. Haryana and Rajasthan. The NGOs that were selected in Haryana for 
studying the effectiveness of NFE progranune were Lucky Education Society, Rohtak, 
Nav Yuvak Kala Sangam, Rohtak and Dioudhary Prakash Truct. Gurgaon. In 
Rajasthan, the NGOs that were selected for the study were Rajasthan Mahila 
Vidyalaya, Udaipur, Rajasthan Bal Kafyan Samity, Jhadol and Rajasthan Vidyapeeth, 
Salumbur, District Udaipur, 

The information was collected through struchired questionnaire specially made 
for the NGOs. The questionnaire consisted of 33 hems, dealing mainly with general 
information about the NGOs, number of NFE centers run by the NGOs, grants given to 
NGO by MHRD, steps taken for implementation of the NFE Scheme, preparation of 
instructional material for NFE centers, number of children enrolled in each NFE center, 
facilities available in NFE centers. Number of woilung days in a week and hours of 
instruction per day, training status of instructors Qrpes, evaluation of NFE children. 
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teaching learning materials being used die in center, procedure adopted for certification 
of NFE children, difficulties ^ed in implementation of NFE Scheme and suggestions 
for enhancing effectiveness, mainstream of NFE learners into formal school, etc. 

The items nos. 1*7 related to the identification data on each NGO. Item nos. 8- 
33 focussed on aspects mentioned above. The information received from NGOs of 
Haryana and Rajasthan is discussed below. 

Profiles of NGO Haryana 

Item no. 8 sought information on his quantum of grants received by NGO, 
Lucky Education Society from MHRD. The information received is given in Table 6.1 
H 

Table 6.1 H Quantum of Grants received from MHRD by Lucky 
_ EducatioB Society. 


SI 

No. 

Year of 

Grant 

Amount 

Received 

Amount 

Expended 

Remarks 

1. 

1988-89 

511800-00 

. 

553153-09 

3% expended 

byV.A. 

2. 

1989-90 

519000-00 

527403-37 

1 5% exp. by V.O. 

3. 

1990-91 

480600-(K) 

482457-06 

0.40% exp, by V. A. 

4 

1991-92 

479781-00 

499235-35 

4®/»exp. by V.A. 

5. 

1992-93 

480318-00 

485373-18 

1% exp. By V. A. 

6. 

1993-94 

776438-00 

789351-92 

1.5% exp.by V.A. 

7. 

1994-95 

980759-00 

1001165-75 

2% exp. By V.A. 

8. 

1995-96 

905091-00 

927477-00 

2.5% exp. By V.A. 

9. 

1996-97 

856356-00 

871931-00 

i.75%exp. By V.A. 

10. 

1997-98 

856005-00 

875561-00 

2.25% exp By V.A 


The data presented in table 6.1 H shows that the NGO has been receiving grants 
from MHRD since 1988-89 to 1997-98. The data clearly supplementing the grants 
received &om MHRD from its own resources NGO had all the details of grants 
received and amount expended aie given in table above. 
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Item no. 9 sought information on steps taken by the NGO for implementing 
NFE programme. The data reveal that all the NGOs before taking up the NFE 
programme did a identification surveys; discussion with state level officers about 
implementing process of NFE Scheme in respect of: 

- Development of curriculum including process and content 

- Development of Instructional materials. 

- Methodology of Trmning of NFE instructors. 

Item no. 10 sought information on preparation of instructional materials. The 
responses showed that the NGO prepared its own instructional materials. The data is 
given in Table 6.2 H 


Table 6.2 H Instructional Materials used in NFE Centers 


SI No. 

Textual/ 

Instructional 

materials 

Subject 

(s) 

■ 


Produced 

by 

Year of 

publication 

1 

Textbook 

Hindi 

Tikna 

Class I to 

In collo- 

1997 




padna 

III 

bration 





sikhen' 


with 







NCERT 


2 

Text book 

Ganit 

Unit 

-do- 

-do- 

1997 

3 

Training 

All 

'Anude^ek 

Class 1-S 

NCERT 

1989 


manual for 

subject 

Sandershika' 





instructors 







Manual for 

— 

'Paryaveshak 

— 

NCERT 

1990 


supervisor/ 


Sandershika' 





project 







officer 







Problems 

Hindi 

'Sulekh 

class 1-5 

Prepared 

1998 


Book/work 


Mala* 


by NGO 



book 

























73 


The item no. i I sought the information about the total no. of children enrolled 


in NFE during the years 1994 to 1999. The data received is presented in Table 6.3 H 
Table 6 J H Number of Children Enrolled in NFE centers from 1994-99 



Year 

Boys- 







Girls 

Total 

SI 


SC 

S 

OB 

Min 

0th 

Tota 

SC 


S 

0 

Min 

oth 

Tota 


no. 



T 

C 

ority 

er 

1 



T 

B 

0 

cr 

1 













C 

Rity 





1994-95 

957 

— 

— 


321 

1278 

1163 

— 

— 

— 

521 

1684 

2962 


1995-96 

870 

- 

— 


242 

1112 

1056 

- 

— 

— 

499 

1555 

2667 

3 

1996-97 

653 

- 

— 


320 

973 

1198 

-' 

— 

— 

417 

1615 

2588 

1 

1997-98 

544 

“ 

— 

— 

300 

844 

1067 

- 


... 

447 

1514 

2358 

1 

1998-99 

729 

- 

— 


330 

1059 

1038 

- 

~ 


425 

1473 

2332 


The data presented in Table 63 H ^wed that in 1994-95 there were 2962 
children enrolled in the NFE centers run by the NGO. Out of this total, 1278 were boys 
and 1684 were girls. Out of 1278 boys, 957 were SC and 321 belonged other castes. 
There were no ST, OBC or minority category. Similarly, there wercl 163 SC girls and 
521 girls belonged to other castes. 

In 1995-96 total numberofchildren enrolled were2667, outofthese 1112boys 
and ISSS girls. Out of 1112 boys, 870 boys and belonged to SC and 242 to other 
castes. In case of girls 1056 were SC and 499 belonged to other castes. 

During 1996-97 total numbers of children enrolled were 2588, out of which 
973 were boys ai^ ISU^ls, Out of total number of633 were SCs and 320 were from 
other castes. Out of total number of girls 1198 SCs and 417 belonged to other castes. 
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In 1997-98, 23S8 were enrolled of which these were 844 boys and IS 14 girls. 
Out of 844 boys, 544 were SCs and 300 belonged to other castes. Similarly, out of 
1514 girls 1067 were SCs and 447 belonged to other castes. 

In 1998-99 total number of children enrolled were 2532, 1059 boys and 1473 
girls. Out of 1059 boys, 729 were SC and 330 were fiom other castes. In case of girls 
1038 were SCs and 435 belonged to other castes. 

It is interesting to note that no information was given about enrollment of 
children belonging to ST, OBC and minority group.if any as separate category. 

The item no. 12 sought information about the number of gender-based NFE 
centers, i.e. NFE centers only for girls, NFE centers only for boys, mixed NFE centers 
and total no. of NFE centers run by the NGO. 

The information given by Lucky Education Society shows that there 90 mixed 
centers are run by the NGO. There are no NFE craters separate for only boys or only 
for girls. 

Ihe item nos. 13 and 14 sougfit the information about the physical and 
academic fociiities provided to NFE centers. The response given by Lucky Education 
Society is shown in the table 6.4 H _ 


Tabic Na 6.4 H Physical & Academic Facilities of NFE centers 


SI. No 

Physical facilities available at 

NFE Centers. 

Academic facilities at NFE 
° centers. 


Drink 

Elect- 

■mRQI 

Lan 

Play 

Space 

Text 

Instruc 

Chalks, 

Black 


-ing 

ricity 

D 

tem 

Ground 

for 

Book 

-tion^l 

Charts 

board, 


Water 





learning 


aid 

and 

etc. 




m 



activities 



maps 


Lucky 

Yes 

Yes 

Yes 

B 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

Education 




■ 







Society 




■ 








The information given by Lucky Education Society shows diat there is the 
iacility of drinking water, electricity, toilet/ latrine, lantern and space for learning 
activities in all the NFE centers run by the NGO. Among the -academic focilities 
mentioned by the NGO, the NFE centers are provided with the texts books. 
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instructional aid, black board, chalk, charts and maps. These centers were also have 
library facility. 

Item no. 15 sought information about the number of working days in a week 
and hours of per day. The information is givoi in table no. 6,5 H 

Table No. 6.5 H Number of Days and Hours of lastruction Per Day 


SI. No. 

Days in week 

Hours per day 

Lucky Education society 

6 day 

2-1/2 hours 


The re^nse given by Lucky Education Society reveals the fact that the NFE 
center work ibr 6 days a week. Instruction time in each day is two and a half hours (2- 
1/2 ^ours). Thus there are 1S hours of instruction time in a week. 

'Hie hem no.l6 sought information regarding the number of instructors in NFE 
centers luntby the Lucky Education Society and their educational qualification. The 

T 

information b contained in table no 6.6 H 


« 

Table 6.6 H Nember of Instractors and their Education Quallflcation 


Si. No. 

Mab 

Female 

8"* to 
Itf" 

pass 

10** to 12"* 

pass 

Up to 

graduation 

Any 

teaching 

diploma 

Below 

Lucky 

02 

88 


02(male) 

— 

_ 


Education 




8S(female) 

03 (female) 

— 


Society 









The response given by Lucky Education Society shows that there are total 100 
instructors in their NFE centers. Out ofwhich 2 are males and 88 are female. Both 
males instructors were 10*^ to 12'^ pass. Out of 88 female instructors 8S were 10*^ to 
12'*' pass while 3 were graduates. 

The item no. 17 sought information about the training status of instructors. The 
information b shown in Table no.6.7 H 
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Table 6.7 H Trainiag Status of Instructors. 


SI No. 

Level of Training 


Type of Training 



Pre¬ 

service 

In- 

service 

Process- 

based 

Content 

based 

Evaluation 

based 

Days 

No. of 

training 

per year 

Lucky 

Education 

Society 

No 

Yes 

Yes 

Yes 

Yes 

20 

20 


Lucky Education Society has given information about the trailing status of 
instructors working in the NFE centers. The information shows that the NGO provides 
in-service, fovel of training to all its instructors. The training is process and content- 
based type. The duration of training is for 20 days and'it is given twice in a year. 

The item no. 18 sought information regarding training design and quality of 
training of NFE instructor. The information is contained in Table no. 6.8 H 


Table no. 6.8 H Content of Training Package. 


SI No. 

Philo- 

NFE 

Training 

Methodology 


sophy 

learners 

of 

Child 

MLL 

Joyful 

Cont- 

Proce- 

Content 


of 

quality- 

teaching 

centered 

bas- 

learni- 

ent 

dure of 

enrich- 


NFE 

cation 

learning 

acti- 

ed 

ng 

based 

Pupil 

ment in 




process 

vity 




eval- 

Maths and 





based 




vation 

Language 

Lucky 

Yes 

Yes 

Yes 

No 

Yes 

Yes 

No 

Yes 

^Yes 

Educat 










ion 



/ 







Society 











The responses received showed that the content of training package for the 
instructors is quite comprehensive, the course content conclude; philosophy of NFE, 
NFE learner’s characteristics, transaction of teaching-learning processes specific to 
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NFE learners, methodology and special emphasis on joyful learning and MLL based 
pupil evaluation. Thu instructors are also given content enrichment in Mathematics, 
Language, English and Environmental Studies 

The item no 1 sought information regarding the appearance of NFE learners in 
District/ Block Level Common Examination. The response given by Lucky Education 
Society shows that all the NFE learners of NPE centers appeared in District/ Block 
Level Common Examination. 

The item no. 21 sought information regarding curricular activities undertaken at 
NFE centers. The information is contained in Table No. 6.9 H 


Table No. 6.9 H Curricular Activities Undertaken at NFE centers 


SI. No. 

Singing 

Dancing 

Sports 


Any 

other 



Yes 

Yes 

No 

No 


According to the response given by al the Lucky Education Society, most of the 
co-curricular activities are undertaken at the NFE centers, i.e. singing, dancing, sports. 
Other activity, such as, story telling, jokes, etc. are also included. 

Item nos. 22 to 23 sought information about the teaching learning materials 
used at NFE centers. Lucky Education Society responded that the teaching learning 
materials used in NFE centers are diRoent from those of formal school. The title of 
the set of additional teaching learning materials in use are ‘'Kamal Sulekh Pustak” part 
4 and part 5. These books were published in 1998. 

Item no. 24 sought information procedure adopted for certification of NFE 
learners on completion of primary level course. 

It was informed that Board of School Education, Haryana gives certificate to 
the NFE learners. 

The item no. 2S sought the information regarding NFE (earners passed in the 
last five year. Table 6.10 H gives the details. 
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Table No 6.10 H NFE learners passed in the last flve years 


SI No 

Learners passed in examination 

Year 

Total No 

No. of 

passed 

learners 

% of pass 

Lucky 

1993-94 

2962 

2550 

85% 

Education 

1994-95 

2962 

2610 

87% 

Society 

1995-96 

2667 

2415 

90% 


1996-97 

2528 

2333 

90% 


1997-98 

2358 

2101 

83% 


The data presented in above table for the session 1993-94 to l'997-98. LucIq' 
Education Society informed that in 1993-94 there were total 2962 NFE lei mcrs, out of 
which 2SS2 learners passed. The percentage of the learners who passed out was 
approximately 85%. 

For the session 1994-95, there were total 2962 NFE learners, out of which 2610 
passed. The percentage of the learners who passed was approximately 87%. For the 
session 1995-96, there were total 2667 NFE learners out of which 2415 passed the 
examination. The percentage of the learners who passed the examination of 1995-96 
sessions was 90%. For the session 1996-97, there were total 2588 NFE learners, out of 
which 2333 passed the examination. The percentage of the learners who passed the 
examination was 90%. For the year 1997-98 there were total 2358 NFE learners who 
appeared for the examination. Out of which 2101 passed. The percentage of the 
learners who have passed is 83%. 

Thus It can be seen that the pass percentage of learners who cpmpleted first 
level NFE was quite high. 

The hern no. 26 sought the information regarding the strategies adopted for 
pupil evaluation. 

Only information given in this item was that the evaluation was text based. 

Item no. 27 sought information about the evaluation of the achievement of the 
NFE learners. The information is consolidated in Table no.6.11 H 




7‘1 


'I'able no. 6.11 li Evaluation of the Achievement of the NFE Learners 


SI No 

NGO 

External 

NGO 

District 

Board 

Instnictor/Teacher 

Any other 

Luck> 

Education 

Society 

Yes 

Yes 

Yes 

Yes 



As per the data given above the NGO resorted to a variety of methods for the 

evaluation of the achievement of the NFE learners The evaluation was done by 

instructors, teachers and NGO itself, by external NGO, by district board 

Item nos 28 and 29 sought mformation regarding measure of achievement and 

year wise achievement of NFE learners and number of learners who have been 

mainstreamed die formal system. The information is contained m Table no. 6 12 H 

Table no. 6.11 H Measures of Achievenseat & year wise Achievement of NFE 
Learners. 


SI. No 

Measures of 

Year wise achievement of NFE learners 


achieve- 

Year 

No of children 

Passed 

the 

Jomed 

Rem 


ment 


appeared 


Common 

mainstrea 

arks 




m common 

exam 


m 

of 





exam 




formal 

education 





Pnm. 

UP 

Pnm. 

UP 

Pnm 

UP 


Lucky 

Student are 

1989-90 

255 

— 

220 

— 

190 

B 


Education 

gradually 

1990-91 






■ 

PI 

Soaety 

progressing 

254 

— 

228 

— 

102 




as per our 

1991-92 

252 

— 

241 

— 

180 




achievement 
norm of drs 

1992-93 

273 

_ 

259 

_ 

202 

1 

9 


organization 

1993-94 

261 

— 

251 

— 

195 

H 

H 



1994-95 

256 


248 


205 


— 



1995-96 

19%-97 

202 

112 


157 

101 


148 

25 

-M. 

MM 



— 

— 





1997-98 

1098-99 

82 

100 


51 

100 

MM 

50 

■ 







■ 

B 
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The NGO informed that it usually judges the achievement of learners against its 
own norm for measuring the progress of die learners The data presented in Table 6 12 
H showed the year wise achievement of NFE learners from 1989-90 to 1997-98 m 
1989-90,255 learner appeared m District Level Common Exanunaton and 220 learners 
passed, 190 were mainstreamed into formal schools, the pass percentage was 86% 

In 1990-91,1991-92,1992-93,1993-94,1994-95,1995-96,1996-97 and 1997-98 
number of children who appeared in the District Level Common Examination were 
254,252.273,261,256,202,112,81 respectively For same years, the number of children 
who passed this examination were 228,241,259,251,248,157,101 and 51 respectively 
The number of children who jomed the mainstream formal school educ^on were 102, 
180,202,195,205,148,25,50 for the years, 1990-91,1991-92,1992-93,1993-94,1994- 
95,1995-96, 1996-97 and 1997-98 respectively 

Item nos 3(1-31 sought information regarded problem faced by the NGO in 
implementing NFE {scheme in present form and suggest modification of any to improve 
the scheme 

The responses received from the NGO showed deep concern about the fate of 
those NFE learners who complete the primary level of the NFE but do not have means 
to continue study for the upper pnmary level in formal schools The reasons are mainly 
socio-economic and cultural These children unable to attend fulltime regular formal 
school ui daytime due to vaned domestic/economic factors Therefore, it has been 
suggested diat upper pnmary NFE centers should be opened to benefit such children 
Item no 32 was not responded by the NGO 


\ 
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Profiles of NGO - Rajasthan 

Tabic 6. 1 R (A) Quantum of Grants Received from MHRD by Rajasthan Bal Kalyan 
Samity. 


SI No. 

Year ol 

Anraunt 

Amount 

Remarks 


Grant 

Received 

Expended 


1. 

1996-97 

Rs. 5.34.650/- 

Rs. 5,33,101/- 

Rs.24,399/- 

2 

1997-98 

Rs. 4,96.812 

Rs. 5,00,662 

Withheld without any 





Justification 

TOTAL 

1996-98 

Rs. 10.31,462 

Rs 10,33,763 



Table 6.1 R (A) shows the quantum of grants received during the period 1996 and 
1997. The total amount of grants received by the Rajasthan Bal Kalyan Samity. During 
1996-97 to 1997-98 was Rs. 10. 33. 763 /-. The NGO reported that Rs. 24, 3999/* was 
withheld by MHRI) without any justideation. 


Table 6.1 R (B) Quantum of Grants received from Rajasthan Mahila Vidyalaya 


SI. 

No. 

Year of 

Grants 

Amount Received 

Amount b'xpcnded 

Remarks 

1 

1990-91 

Rs. 5. 11.800/- 

Rs 5. 07. 402/- 


2. 

1991-91 

Rs. 4, 45, 800/- 

Rs. 3.47, 828-08/- 


3. 

1992-93 

Rs 8,95.608/. 

Rs. 6, 39, 020-32/- 


4 

1993-94 

— 

— 


5 

1994-95 

Rs. 9. 36, 500/- 

Rs. 5. 83, 118-64/- 

No Remark 

6. 



Rs. 6.94,211-25/- 


7. 



Rs. 7, 15, 632-82/- 


8. 

1997-98 

Rs. 9, 36, 500/- 

Rs. 7-09, 091=76/- 


Total 

1990-97 

Rs. 53.56,911/- 

Rs. 41.96,, 304 =67/- 



XI 













































82 


Table 6. 1 R (B) showed the quantum of grants received by Rajasthan Mahila 
Vidyalaya from MHRD during the period 1990-97. The total amounts of grants received 
by “Rajasthan Mahila Vidyalaya” for NFE was Rs. 53, 56, 911/- out of which the total 
expenditure was Rs. 41, 96, 304 =67/-. The NGO has not received any grants during the 
year 1993-94. 

Table 6.1 R (C) Quantum of grants received from MHRD by Rajasthan Loksikhyan 
Pratisthan: 


SI. No. 

Year of Grants 

Amount Received 

Amount Expended 

Remarks 

1. 

1989-90 

Rs 1,28,450/- 

Rs. 42,24. 813/- 

No Remarks 

h. 

2. 

1990-91 

Rs. 2, 12, 063/- 

Rs. 1.76. 66/- 

3. 

1991-92 


Rs. 1,74, 713/- 

4. 

1992-93 

Rs. 2, 07,400/- 

Rs. 1, 87. 739/- 

5. 

1993-94 

— 

.... 


1994-95 

Rs 1,98,766/- 

Rs. 3,22. 710/- 




Rs 3, 14. 378/- 

R.S 4.'72. 1618/- 

9. 

1997-98 

Rs 2,24,043/- 

R.S. 4. 63. 775/- 

Total 

1989-97 

Rs 17,41,667/- 

Rs. 23, 37. 398/- 


Table 6. 1 R (C) shows the quantum of grants received during the period 1989-97 
by Rajasthan Loksikhyan I’ratishthan 

The total amount of grants received by Rajasthan Loksikhyan Pratisthan during 
1989-97 wa.s Rs 17, 41,667/- while the total expenditure was Rs 23, 37, 398/- The data 
revealed that there was a deficit budget ofRs 6, 85, 73 T'- 

Analysis of data presented m tables 6 1 (A).6 1 R (B) and 6 1 R (C), show that in 
case of 2 NGOs the expenditure was more than the amount of grants received by them 
Only one NGO reported surplus grants of Rs 11,60, 607/- 

Item no. 9 sought information on steps taken b> the NGO for implementing NFI: 
programme The data revealed that all the three NGOs before taking up the NFL 
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programme undertook surveys of (he area and held discussion with state level officers 
about implementation process ofNFE Scheme in respect of; 

- Development of curriculum including process and content. 

- Development of I nslructional materials; and 

- Methodology of Training ofNFE instructors Rajasthan Vidyapeeth, did not respond on 
this item. 

Item no. 10 sought information on preparation of instructional materials. 

The response showed that none of the NGOs prepared their own instructional 
materials. Rajasthan Mahila Vidyalaya, Udaipur used Instructional materials prepared 
by the SIERT and Text books developed by the Education Department, Rajasthan 
Vidyapeeth used instructional materials prepared by Directorate of Literacy and 
Continuing Education Jaipur, Rajasthan Vidhyapeeth did not respond on this item. 

The Item no. 11 sought the information about the total number of children enrolled 
in NFE during the year 1994 to 1999. There are 3 different NGO’s,, which have given 
different types of infoimation on Item no.I I. The data is consolidated in Table 6.2 R 
Table 6.2 R Number of Children Enrolled In NFE Centre for the Year 1994-1999 
(NGO U and 3) 




Boys 

Girls 

Tot. 

of 

and 

.1 

4o. 

Year 

SC 

ST 

OBC 

Minority 

Othen 

Total 

L 

SC 

... J 

ST 



Others 

Total 


4GO 

19994- 

95 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

■ 

I 


■ 

■ 



95-96 

— 

— 

— 










... 


96-97 

25 

454 

* 

— 

37 

516 

16 

555 



51 

622 

113 


97-98 

17 

572 

- 

— 

43 

632 

12 

589 

— 

— 

58 

659 

129 


98-99 

1 

548 

* 

nmm 

46 

594 


559 

— 

— 

51 

610 

120 


Total 

42 

1574 


• 

126 

1742 

28 

1703 



160 

1981 

363 

'JOO 

) 

1994-9.5 

448 

502 



537 

1487 

302 

396 



556 

1254 

274 
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2904 

2304 

2360 

IW 

Ifm 

1381 

TM" 

1321 

7W 

1312 

otTF 


The NGO no. 1 did not respond about the NFE learners during the year 1994 to 
enrolled. But dunng 1996-97 there were total 1138 children enrolled in NFE Centres. Out 
of 1138 children ,516 were boys and 622 were girls. Out of 516 boys, 25 were SCs, 454 
were STs and 37 belonged to-othcr castes and out of 22 girls. 16 were SCs. 555 were STs 
and 51 belonged to other castes 

During the year 1997-98 there were total 1291 children enrolled in Nl'li ccntre.s. 
Out of 1291 children 632 were boys and 659 were girls Out of 632 boys, 17 were SCs, 
572 were STs and 43 belonged to other castes aid out of 659 girls, 12 were SCs. 589 were 
ST and 58 belonged to other castes. 

In the 1998-99 there were 1204 children enrolled in NFE centres Out of 1204 
children 594 were boys and 610 were girls. Out of 594 boys there were no SC boys, 548 
were STs and 46 belonged to other castes. Out of 610 girls, there were no SC, girls but 
559 girls were S fs and 51 belonged to other castes 

To sum up total no of children enrolled in the NFE centers run by NGO nol were 
3633 . Out of these 3633 children. 1742 were boys and 1891 were girls. There was no 
information about enrollment of children belong to OBC and minority in these NFE 
centers 

The NGO 2 has given the information about the NFE learners during the year 1994 
to 1999. 


95-96 


313 


656 


568 


1507 


245 


511 


611 


1397 


96-97 


328 


413 


451 


1192 


244 


294 


574 


1112 


97-98 


407 


349 


409 


1165 


327 


309 


559 


1195 


98-99 


425 


371 


405 


1201 


351 


336 


572 


1214 


Total 


1921 


2291 


2370 


5552 


1469 


1846 


2872 


6172 


1994-95 


24 


484 


79 


587 


33 


528 


233 


794 


95-96 


24 


488 


599 


35 


533 


229 


797 


96-97 


23 


735 


76 


459 


28 


582 


252 


862 


97-98 


417 


105 


541 


32 


500 


235 


767 


98-99 


19 


394 


99 


523 


35 


560 


194 


789 


Total 


30 


2518 


447 


2709 


163 2703 


1143 


4009 


The data presented in the above table fe described below: 
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In 1994 to 1995 there were total 2741 children were enrolled in NFE Centres. Out 
of 2741 children 1407 were boys, and 1254 were girls. Out of 1407 boys, 448 were SCs, 
502 were STs and 537 belonged to other castes. Out of 1254 girls, 302 were SCs, 396 
were STs and 556 belonged to other castes. 

In 1995 to 1996 there were total 2904 children enrolled in NFE centers. Out of 
2904, 1507 were boys and 1397 were girls. Out of 1507 boys 313 were SCs, 656 STs and 
568 belonged to other castes. Out of total no. of girls i.e. 1397,244 were SCs, 511 were 
STs and 611 belonged to other castes. 

During 1996 to 1997 there were total 2304 children. Out of total no. of children 
i.e. 2304, 1192 were boys and 1112 were girls. Out of 1192 boys 328 were SCs,413 were 
STs and 451 belonged to other caste. Out of 1112 girls, 244 were SCs, 294 were STs, and 
574 belonged to other castes. ' 

During the year 1997 to 1998 there were total 2360 children enrolled in NFE 
centers. Out of2360 children 1165 were boys and 1195 were girls. In the total no of 1165 
boys, 407 were SCs, 349 and 409 belonged to other castes. In the total no of 1195,329 
were SCs, 309 were STs and 559 belonged to other castes. 

During the year 1998-99, 2460 children were enrolled in the NFE centers. Out of 
2460 children 1201 were boys and 1214 were girls. Out of total no of 1201 girls enrolled 
351 were SCs, 336 were STs and 572 belonged to other castes. 

The sum of total no of children enrolled in the NFE centers run by NGO no 2 is 
12769. Outof 12769 children 5552 are boys and 6172 are girls. In the total no of boys i.e 
5552,1921 are SCs, 2291 are STs and 2872 belonged to other castes. 

There was no information about enrollment of children bebng to OBC and 
minority m these NFE cemers. 

The NGO 3 has given the information about the total no of children enrolled in 
NFE centers during the year 1994 to 1999. 

During the year 1994-95, 1381 children were enrolled in NFE centers. Out of 
which 507 boys, 24 were SCs, 484 were SCs, 484 were STs and 79 belonged to other 
castes. Out o f 229 belonged to other caste. 

During 1995-96, 1396 children were enrolled in NFE centers of the NGO. Out of 
which 599 were boys and 797 were girls. Out of 599 boys 23 were SCs, 488 were STs and 
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88 were belonged to other castes. Out of 797 girls, 35 were SCs, 533 STs, and 299 
belonged to other casts 

In 1996-97,1321 children were enrolled in NFE centers of the NGO no 3. Out of 
1321 children 459 boys and 862 girls. In the total no of boys i e. 459, 8 were SCs, 735 
were STs, and 76 belonged to other castes. In the total no of girls i.e. 862, 28 were SCs, 
735 were STs and 76 belonged to other castes. 

During 1997-98, 1308 children were enrolled in the NFE centers. Out of 1308 
children 541 were boys and 767 were girls. Out of 541 boys, 19 were SCs,417 were STs 
and 105 belonged to other castes. 

During 1998-99,1312 children were enrolled in the NFE center of the NGO no 3. 
Among 1312 children 523 were boys and 789 were girls Out of 523 boys 30 were SCs. 
394 were STs and 99 belonged to other castes Out of 789 girls 35 were SCs, 560 were STs 
and 194 belonged to other castbs. 

The sum of total numter of children enrolled in the NFE centers run by NGO no 3 
Is 6718. Out of 6718 children 2709 were boys and 4009 were girls. Out of 2709 boys, 104 
were SCs, 2518 were STs and 447 belonged to other ca.stcs and out of4009 girls, 163 were 
SCs, 270.3 were STs and 1143 belonged to other castes 

There wa.s no Information aKiut OBCs and minority children's enrollment in these 
NFE centers. 

The data presented above indicated that year wise enrollment of NFE learner were 
quite satisfactory. Further, the NGOs kept record of the enrolment of the learners and were 
able to give authentic data 

The Item no. 12 sought information about the number of gender-based NFE centres 
1 e NFE centres only for girls, NFE centres only for btiys, mixed NFE centres and total no 
of NFE centres run by the NGO's. 

The information given by NGO-I on Item no. 12 showed that there were in all 50 
NFE centers run by NGO All Centers were co-educational There were no separate 
centers exclusively for only boys or only for girls. 

Information given by NGO-2 showed that there were in all lOO(hundred) NFE 
centers run by it Out of these hundred(lOO) at present only ninety two(92) Centers are 
operating and eight (8) centers will reopen this year Of these ninety two(92) centers. 
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eleven (II) cenlers were only lor girls diid eighty one(81) centers mixed (both for btiys 
and girls). 

I he information given by NGO-.l'Showed that there were fifty(50) facilities 
available centers run by it All the Centers were both for boys and girls 

Item no 13-14 sought information on the physical and academic Centers in the NFE 
centers. 1 he information received from these NGOs were consolidated and presented 
Table 6.3 


Table No.6.3 R Physical and Academic Facilities in NFE Centers 


s 

Physical Facilities available at NFE Centers. 

Academic facilities 

at NFE Centers 


No 

Drinkin 

Electricity 

Toilet 

Lantern 

Play 

Space 


Instructional 

B 


g water 


& 


ground 

for 


aid 

H 




Latrine 

•f* 


learning 

■ 


■ 







activities 

■ 


■ 

NGO 

1 

Yes 

Yes 

No 

Yes 

No 

Yes 

Yes 

Yes 

Yes 

NGO 

T 

Yes 

No 

No 

Yes 

No 

Yes 

Yes 

Yes 

Yes 

NGO 

Yes 

No 

No 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

3 











The information given by NGO -1 showed that there was facility of drinking 
water.electricy, lantern and space for organizing activities in all NFE centers run by the 
NGO. But there was lack ot Instructor’s Manual, dari/ tatpatti and water pots. 1 here were 
no toilets and playground The information received showed that the availability of 
physical facilities at the NFE centers was poor. Among the academic facilities mentioned 
by the NGO, the NFE centers were provided with textbooks, instructional aids, black 
board, chalk sticks, charts, maps, geometry box and library facility. 

The NGO no. 2 reported that the NFE centers run by it were provided with facility 
lor drinking water, lantern, space for organizing learning activities. The centers, however. 












lacked facility of electncity, toilet and there was no playground. Among the academic 
facilities the NFF. centers were provided which textbooks. Instructor’s Manual, black 
board, chalk, charts, maps, geometry box, library facilities, games materials and study 
materials. 

The information given by NGO-3 showed that there were facility of drinking water, 
lantern, playground and space for learning activities. However, lack of facilities of 
electricity, toilet and latrine were worthnoting. Among the academic facility, the NFE 
centers were provided with textbooks, chalk sticks, maps, slate, instructor’s manual, pen, 
pencil, sharpner, eraser and notebooks, etc. 

From the above information it can be same that physical and academic facilities 
provided by three NGO, in their NFE centers were not upto the mark and need 
improvement. However, basic physical facilities such as drinking water, playground, and 
space for learning activities and in some cases electricity were provided in the learning 
centers. Academic hicilities such text books, maps etc. were by and large provided to the 
NFE centers. 

Item no. 15 sought information about the number of working hours of NFE centers 
per week and instruction time. The information received from three NGO were 
consolidated and presented in Table no 6.4 

Table no 6.4 R Number of Working Days in a Week and Hours of Instruction 


per day 


S.No of NGO 

Instructional 

Instructional 


Days in a Week 

Hours per day 

NGO 1 

6 days 

2 hrs. 

NGO 2 

6 days 

2 hrs 

NGO 3 

6 days 

2 hrs. 


The information received from all the three NGO.S showed in all cases number of 
working days in a week was 6 days and instructional time was for 2 hours per day. 








Item no 16 sought information about a number of instructors anJ their qualification. 
The information received was consolidated and presented in Table 6.5 R 
Table No 6.5 R Numl>er of instructors and their Educational Qualiflcation 



No. of 

Instructors 

Educational qualification 

SI. No 

Male 

Female 

Below 

8“ to 


Up to 

Any 

ofNGO 



middle 


12* pass 

graduation 

teaching 








diploma 

NGOl 

42 

08 

9(M) 

31(M) 

2(M) 

No 





3(F) 

05(F) 

No 

No 


NG02 

81 

11 

No 

34(&4) 

41(M) 

4(Male) 





No 

11(F) 

No 

No 


NGO 3 

26 

24 

No 

12(M) 

13(M) 

l(Male) 

No 




No 

20(F) 

4(F) 

No 

No 


The response given by NGO -1 showed that there are in total fifty(50) instructors 
working in different NFE centers. Out of which forty two(42) are female. Out of forty 
two(42) males, thirty one(3I) were 8* to lO"' pass, two(2) were lO"’ to 12'** pass. None 
was qualified up to graduation level, nine(9) males were below matric. Out of eight(8) 
females five(5) were 8“" to lO* pass, and three(3) were below matriculation. 

The response given by NGO-2 shows that there are ninety two (92) instructors 
working in NFE centers. Out of which eighty one (81) were males and eleven (11) were 
females. Out of eighty one (81) males thirty four (34) were 8* to 10* passed, forty 
one(41)were 10*10 12* pass, 4 were graduate. Out of eleven (11) females all were 8* 
pass to 10* pass. 

The response given by NGO-3 showed that there were fifty (50) instructors in 
their NFE centers. Out of fifty (50) instructors twenty six (26) were males and twenty (24) 
were-females. Out of twenty six (26) male instructor's twelve (12) were 8* to 10* pass, 
thirteen (13) were 10* to 12* pass, and one (1) was graduate. None had any teaching 
diploma and none was below middle. Out of twenty four (24) female instructors twenty 
(20) were 8* to 10* pass and four (4) were 10* to 12* pass. 
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To sum up the information described above it may be concluded that the 
educational qualifications of the instructors were not uniform. It is worth noting that five 
(5) instructors were graduate, two (2) had diploma in teaching whereas twelve (12) of them 
were below middle. 

For proper transaction of NFE curricular it is necessary that the instructor’s should 
posses minimum qualification. 

The item. no. 17 sought information about the training status of instructors The 
information given is shown in Table no.6 6 


Table-6.6 R Training Status of Instructors 


SI. No. 

of 

NGO 

Level of Traming 

Type of Training 

Dura 

-tion 

No of 

Training 

per year 

Pre-Service 

In-service 

Process-based 

Content 

Based 1 

Evaluation 

Based 

NGO 1 

No 

Yes 

Yes 

No ! 

Yes 

15 

2 

NGO 2 

Yc.s 

Yes 

Yes 

Yes 

Yes 

36 

No 

NGO 3 

Yes 

Yes 

Yes 

Yes 

Yes 

30 

3 


The information given by NGO -1 about the training status of instructors in its 
NFE centers showed that the instructors did not have any pre-service training. Only m- 
service training was provided which were process-based and evaluation based. The 
duration of training was for 15 days and it was given twice in a year 

In NGO -2 instructors are given both pre-service and in-service training The type 
of training mcludes all the three types, that is, process-based, content-based and 
evaluation- based. The trainmg is given for thirty six (36) days. No information was 
available about the number of trainmg per year 

The information given by NGO-3 showed that all instructors were given two levels 
of training i e pre-service and in-service training. All the three types of training were 
given to the instructors i e process-based, content- based and evaluation-based. The 
training was given for thirty (30) days, thrice in a year 
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I hu Item no. IS sought intormation regarding training design and quality ot training 
ol'NFE instructors. The information receivefl from 3 NGOs is consolidated and presented 
in Table no. 6.7 R 


Table No.6.7 R Content ot Training Package 


SI. No 

Philoso 

-phy of 

NFE 

NFE 

learner's 

character 

-istics 

'Fransact- 

lon of 

teaching 

learning 

materials 

Methodology 

Content 

Enrichment 

in Maths 

and 

language 

Child 

based 

activity 

NCC 

based 

Total 

leami 

-ng 

Comp¬ 

uter 

based 

Pupil 

evalu¬ 

ation 

NGOl 

No 

Yes 

Yes 


Yes 

Yes 

Yes 

Yes 

Yes 

NG02 

Yes 

Yes 

Yes 


Yes 

Yes 

Yes 

Yes 

Yes 

NG03 

Yes 

Yes 

Yes 


Yes 

Yes 

Yes 

Yes 

Yes 


Responses of all the three NCiO’s for the item no. 18 was nearly the same. Their 
responses indicated that the content of training package included all important aspects of 
NKE Programme viz, philosophy of NFE, characteristics of NFE learners; transaction of 
learning teachmg materials; activity based methods and teaching strategies, etc. 

The Item no. 19 sought information regarding the appearance of NFE learners in 
District /Block Level Common Examinatioa The responses given by all the three (3) 
NGOs is .same and positive. It showed that all learners of NFE centres appeared in Distt. 
/Block Level Common Examination. 

The Item no. 21sought information regarding co-curricular activities undertaken at 
NFE centres. The information received is shown in Table 6.8 R 
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Table No 6.8 R- Co-Curricular Activities Undertaken at NFE Centers. 


Co-Curricular Activities 

Sl.No 

Singing 

Dancing 

Sports 

Antakshari 

Any other 

NGOI 

Yes 

Yes 

Yes 

Yes 

Counting of 

pebbles 

NGO 2 

Yes 

No 

Yes 

Yes 

No 

NGO 3 

Yes 

-- 1 

Yes 

Yes 

Yes 

Festival and 

jayanti 


The responses given by all the three (3) NGO's showed that most of the co-curricular 
activities are undertaken at NFE centers, i.e. singing, dancings sfrarts, ‘ Antakshari’ except 
in NG02 where dancing activity was not in practice. In NGOI and NG03 some other 
activities were performed like counting of pebbles in NGOI and celebrations of festivals 
and ‘Jayanty’s' in NGO 2 

[turn no.22 to 23 sought information about the teaching learning materials used in NKK 
centers. All the three (3) NGO’s responded that the teaching learning material used in 
NFE centers were same as for formal school. Only NGO I has given response about the 
title and year of publication of the teaching learning material. Item no. 24 sought 
information about the procedures adopted for certification of learners on competition of 
the primary level course. 

NGO 1 informed that the procedure for certification of learners on competition of 
the primary level course is under process. NGO 2 informed that final examination for the 
certification of learners on competition of the primary level course is conducted by the 
Head of Govt. Primary\ Upper Primary School. The answer books are examined and result 
is declared by them. On the basis of the performance of NFE learners , a certificate is 
given to the examinee, duly signed by the Head of the institution{Govt. School), Block 
Development Officer and concerned Project Officer. 

NGO 3 informed that the learners of the primary level course, appears in District 
Common Level Examination and certificate issued by District Level Officer. 
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The Item no. 25 sought the information on number of NFE learner’s who passed the 
Block Level Common examination in last five years. The consolidated data is given in 
Table 6.9 R 

Table 6.9 R Number of NFE Learners who Passed Block Level Common 


Examination. 


SI. No. 

Year 

Total no. 

of learners 

appeared 

No. of 

learner’s 

passed 

% of 

learner’s 

passed 


1993-94 





1994-95 




NGOl 

1995-96 





1996-97 

55 


90% 


1997-98 

50 

48 

96% 


1993-94 




NG02 

1994-95 

44] 

328 

74.3% 


1995-96 





1996-97 

266 

231 

86.9% 


1997-98 

206 

196 

95.15% 


1993-94 




NGO 3 

1994-95 





1995-96 

229 

218 

95.2% 


1996-97 

177 

162 

91.5% 


1997-98 

144 

130 

90.3% 


NGO 1 has given no response for the years, 1993 to 1996. For the session of 
1996-97, NGO 1 informed that there were total fifty five (55) NFE learners out of which 
fifty (50) learners passed. The percentage of the learners who passed was approximately 
90%. For the session 1997-98, NGO 1 informed that there were total fifty (50) NFE 
learners, out of which forty two (42) learners passed. The percentage of the learners who 
passed was approximately 96% 
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NGO 2 has also not given any response for the session 1993-94 and 1995-96. But for 
the session 1994-95, there were total (four hundred forty one) 441 NFE learners, out of 
which (three hundred twenty eight) passed. The percentage of the learners who passed was 
approximately 74.3%. 

NGO 3 has not given any response for the session 1993-94 and 1994-95. For the 
session 1995-96 NGO 3 informs us that there were total (two hundred and twenty ninc)229 
NFE learners out of which (two hundred and eighteen) 218 passed the examinatioa The 
percentage of the learners who passed the examination of 1995-96 session was 95.2%. For 
the session 1996-97 NGO 3 informed that these were total (one hundred and seventy 
seven) 177 NFE learners. Out of wluch (one hundred and sixty two)162 passed the 
examinatioa The percentage of learners who passed the examination was 91.5%. NGO 3 
further informed the status of NFE learners for the year 1997-98,that there were total one 
hundred and forty four (144) NFE learners who appeared for the examination out of 
which (one hundred and thirty) 130 passed .The percentages of the learners who have 
passed is 90.3%. 

The Item no.26 sought the information regarding the strategies adopted for pupil 
evaluation- 

NGO 1 and NGO 2 did not any respond to the Item no. 26. But NGO 2 informed 
that NFE students are exammed quarterly, half yearly and yearly. The internal 
examinations are taken by the instructors. When the student complete all the units, an 
external or final examination is held. This examination is conducted by the Head of 
Government. PrimaryNUpper Primary School and result is prepared by them. 

Item no. 27 sought information about the evaluation of the achievement of the NFE 
learners. The information is presented in Table no. 6.10 R 
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Table No.6.10 R Evaluation of Learning Achievement 


SI. No 

NGO 

lixtemal NGO 

District Board 

Instructor 

/Teacher 

Any other 

Ngol 

Yes 

Yes 

Yes 

Yes 


NGO 2 

No 

No 

No 

No 

Head of the 

NGO 3 

Yes 

Yes 

Yes 

No 

govt. 

Pnmany/Upper 

Primarry School 

N.A 


As per data received NGO 1 informed that evaluation of the achievement of the NFE 
learners is done by NGO itself through Instructors and Teachers by external NGO and by 
District Board. NGO 2 informed that Head of the Govt. Primary and Upper Primary 
School evaluates the performance of NFE learners. NGO 3 informed that the 
achievement of NFE learners of their NFE centers is evaluated by the District Board. 

Item no. 28 and 29 sought information regarding measures of achievement and year 
wise achievement ofNFE learners. The information is contained in Table no.6 11 R 
Table No.6.11 R Procedure of Achievement and Year Wise Achievement of NFE 


Learners. 


Sl.No 

Year 

No of 

children 

appeared 

common 

exam 

Passed tte 

Common Exam 

Joined 

Mainstream of 

formal education 

Remarks 

other 

achievement 

prim 

u prim 

NGO 

1989-90 


... 

— 

— 

-- 1 

... 


1 

1990-91 

— 

... 

— 

— 

— 

— 



1991-92 

... 

— 

— 

— 


— 



1992-93 

— 

... 

... 

— 

— 

... 



199.1-94 


_^ 

— 

— 

... 

— 



os 
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NGO 

1989-90 

15 

... 

11 


39 

— 


3 

1990-91 

24 

... 

11 


60 

— 



1991-92 

54 

... 

31 

— 

25 

— 



1992-93 

— 

... 

— 

— 

34 

— 

— 


1993-94 

— 

... 

— 

— 

— 

... 

no scheme 


1994-95 

— 

... 

— 

— 

— 

— 

-do- 


1995-96 

229 

... 

218 

— 

218 

— 

— 


1996-97 

177 

... 

162 

... 

162 

... 

— 


1997-98 

144 

... 

130 

— 

130 

... 

— 


1998-99 

124 


171 

_ 

171 

— 

— 


For the year 1991-92 there were forty four (44) children of Primary and six(6) 
children of Upper Primary who had joined the mainstream of formal system in the year 
1991-92. 

For the years 1991-92,1992-93,1993-94,1994-95,1995-96,1996-97.1997-98 there 
were respectively 42,38,45,26,42,30 children in Primary and 14,26,2.15,12,10 children in 
Upper Primary respectively. No information is given about the number of children who 
appeared in the common exam and number of children who pa.ssed the exam. 

NGO 3 has given no information for the Item no. 28. For the Item no.29 NGO 3 
informed that there were fifteen (15) children in Primary appeared in the District level 
common exam in the year 1989-90. Out of which eleven (11) children who had joined the 
main stream of formal system as thirty nine (39). In the year 1990-91 twenty four (24) 
children appeared in common exam, out of which eleven (11) passed the exam. Sixty 
children had joined the mam stream of formal system. In the year 1991-92 fifty four (54) 
children appeared in common exam, out of which, thirty one (31) passed the exam, eighty 
five (85) children joined the main stream of formal system. 

For the year 1992-93, 1993-94,1994-95 the NGO 3 has given no information. But 
for the year 1995-96, it informed that there were two hundred and twenty nine (229) 
children in Primary, who appeared in common exam, out of which two hundred and 
eighteen (218) passed the common exam. And all two hundred and eighteen (218) 
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children had joined the mainstream of formal system. In the year 1996-97 one hundred 
and .seventy seven (177) children appeared in the common exam, out of which one hundred 
and SL\t> two (162) and all slx hundred and twelve (612) children joined the mainstream of 
formal system In the year 1997-98 there one hundred and forty four (144) children 
appeared in the common exam, out of which one hundred and thirty (130) passed the exam 
and all one hundred and thirty (130) children pined the main stream of formal system. 

In the year 1997-98 one hundred and eighty four (184) children appeared in the 
common exam, out of which one hundred and seventy one (171) passed the exam and all 
one hundred and seventy one (171) children joined the mam stream of formal system 

The Item no 30 sought the information regarding the diHicultics faced in the 
implementation of NFIi scheme in present form. NGO 1 informed for the Item no.30 that 
grants are not available in proper time, syllabus is very Jillicult for NFK children, 
communication problem, and the problem of funds is faced in the implementation of NFF, 
scheme in its present form 

NGO 2 inform that due to the receipt of grant is not in time . which adversely 
elTccts the implementation of various activities 

NGO 3 response for Item no 30 that the remunerulion for instructors and 
supervisors is very low. Hence they arc dissatisfied, which alTecls the implementation of 
NFF scheme is present form. 

The Item no.31 sought the information regarding the suggestions for a modified 
scheme ofNFE programme in lieu of the present scheme 

The data received on this item was varied The NGO I suggested the following 
implementation ofNFE scheme 

_ The NFE curriculum and instructional material should be diderent from those of 

formal schools. 

_ The transaction of the instructional materials and teaching strategies should be 

child centered, activity-based and easy 

_ Procedures and mechanism for monitoring and programme evaluation should be 

developed and functionaries at all levels should be properly training to obtain 
bench-mark data and feed back data. 
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_ NGOs should also be involved in the planning of strategies of NFE programme at 

the level of State Govt. 

_ Some special facility should be provided by the State Govt, to train the personnel of 

NGO on a continuous basis 

The NGO-2 responded that special package should develop for NFE learners; 
respond considering relevance and specific needs of the learners. 

NGO-B did not respond 

Item no. 32 sought information from the NGOs about those aspects not covered in 
item 1 -32 which may improve the effectiveness of implementation process. 

Conclusion 

The data and its interpretation presented in this chapter indicate that the selected 
NGOs involved in the inqilementation of this NFE programme in Rajasthan have feel quite 
confrdent in handling the programme. These NGOs had sufficient bench- mark data on 
NFE centers run by them. The instructors appointed by them were provided in-service and 
the job training. The instructional materials used by them were obtained from various state 
level agencies. But they are not satisfied with these materials. The NGOs also expressed 
their desire to be the part of the total planning of the NFH programme at the state level 
They wanted training of their staff for proper monitoring, supervision and programme 
evaluation. 
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CHAPTER 7 - ANALYSES OF QUALITATIVE DATA OF 
INSTRUCTORS FROM NFE CENTER 

INTRODUCTION 

The Instructors are grass root level workers and they hold a key position in the NFE 
system. They play a vital role in the smooth functioning of NFE Programme. The 
instructors are mainly responsible for creating awareness amongst the parents and 
community and motivating them to send the school dropouts and unenrolled children to the 
NFE Centers. 

Besides, teaching and evaluation work, the instructor also maintain all the records 
about the NF'E Learners and the infrastructure available at the center. They also organize 
cultural activities, sports etc. for NFE learners. The instructors are vital link between the 
functionaries at village, block and district level The overall development of an NFE 
-center depends upon the potentialities of the insfructors. Although the success of the NFE 
depends on multidimensional factors but its effectiveness depend to a large extent on the 
instructors. 

Considering the vital roles of the instructors m the process of implementation of the 
programme the questionnaire for the instructors sought the information on the various 
aspects of running of NFE centers. The analyses of the responses received are presented 
below in the table 7.1 H to 7.24 H for Haryana and Table 7.1 R to 7.24 R for Rajasthan. 
Analysis of data from Haryana. 

Data from seventeen instructors from 3 NGOs of Haryana were received, details of 
which are given below 


Table No 7.1 H Sex Wise Distribution and Educational Qualification of instructors. 


No of Instructors 

Qualification of the Instructors 


M 

F 

T 

Under 

Maine 

Hr. 

Graduate 

PG& 





Matric 


Sec. 


Other 

Total 

1 

16 

17 

2 

11 

4 

0 

0% 

% 

58.8% 

94.11% 

100% 

11 76% 

64.70% 

25.52% 

0% 

0% 


Tabic 7.1 H showed the academic qualifications and sex-wise distribution of the 
instructors. 

(b) The data showed that out of 17 instructors 94% (approx) were female and only 
58.8% were male. It clearly indicates that the numbers of female instructors were 
more than the numbers of female instructors. This is as per the normal practice as 
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the female instructors are always encouraged to teach Primary grade learners at 
NFE. 

(li) The percentage of below metric instructors were 11,76%, 64.70%instructors 
were matriculate and 23.52% instructors were higher secondary qualified and 
above. One Instructor was graduate with Bachelor Degree in Physical 
Education. The data showed that the instructors were adequately equipped to 
teach primary grade NFE learners. But it should be noted here clearly that 
training in NFE is very necessary for these instructors to make the NFE system 
effective. 

Table No. 7.2 H Teaching Experience of Instructors 



Experience of Instructors in Teaching NFE children 

Duration of Teaching 

Total 

Numbers of 

instructors 

6 Months 

1 Year 

2 Year 

3 Years 

4 Years 

More than 

4 Years 

17 

1 

1 

6 

2 

2 

5 

Percentage 

of instructors 

6% 

6% 

35% 

12% 

12% 

29% 


Table no 7.2 H which shows the experience of instructors in teaching NFE learners 
indicated that the percentage of instructors teaching in NFE centers for two year was 
highest and their percentage was 35%. The percentage of instructors teaching for more 
than 3 years was 12% while the percentage of instructors teaching for 4 years and more 
than 4 years was 12% and 29% respectively. The above data shows that the instructors do 
not leave the NFE center frequently as it is ordinarily believed. 

Training 

The training of instructors is an important aspect for the success of NFE system. 
Training is necessary to acquaint the instructors with the philosophy of Non-Formal 
Education and to cxpo.se them to some of the latest techniques, approaches & methods of 
teaching. 

I'herc IS a provision of in-service training programme for the instructors in 
Haryana, which is organized either by SCERT or by DIETs or DIET and NGOs. The 
duration of the training varies from 5-8 hours per day. Usually more time is given to 
theoretical content of the programme. The training programme of diffenent duration have 
been reported as 20 days, 21 days and 15+15 days (30) 
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Table No. 7.3 H Training Status of Instructors 


1 raining Given to Instructors 

Duration of Training 

Total Number 

Percentage (%) 

20 Daj s 

2 

53% 

21 Days 

6 

35% 

30 days 

2 

12% 


Table 7.3 H shows the percentage of instructors who received 20 and 21 days 
in-service training. Table 7.3 H indicated that 53% of the instructors had been given in- 
service training for 20 days in a year. 35% for 21 days and another 12% received 15 days 
each in two instalhnents.. Table 7.4 H shows the agencies, which provided the training 


. Table No 7.4 H Agenda Responsible for Training 


Organisation giving . 

Total Number 

Percentage (%) 

Training 



DIET + NGOs 

10 

59% 

.SCFRl + NGO 

7 

41% 


The data presented in Table 7.4 H showed that 59% of the training programme for 
the instructors were organized by NGOsA/as and DIET , 41 % by the SCERT+JsJGOs. 

From the above data it clear that NCOs/VAs are taking major initiative in 
organizing training programmes for the instructors in comparison to Governmental 
agencies. Since the training programme for the instructors is very important for the 
success of NFE programme, the government agencies in Haryana should take major 
initiative and follow-up action in this direction. 

7.5 H Honorarium 

Under the NFE programme the job.s of the instructor have been considered 
voluntary work Hence, all the instructors in Haryana are paid a fixed honorarium. 
However the amount varied one NGO to another for example, Chowdhari Prakash Trust, 
Giirgoan paid Rs 700/- pm to the instructor But l.ucky Education Society, Rohtak paid 
only Rs 200/- to the instructors. They have slated that this amount is quite inadequate. 
Better remuneration and some form of incentive may go a long way in creating 
interest among instructors for successfully implementing the programme. 
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7.6 H Selection and Appointment of Instructors 

The Information received on this aspect indicated that two criteria were used for 
selection of NFE instructors, interview and test. In one NGO cent percent instructors were 
selected through tests and open interview. In another NGO teaching competency of the 
instructors and their ability to handle NFE children were given preference. 

7.7 H Infrastructural Facilities 

There are different types of infirastructural &cilities available to the instructors in 
the Non-Fonnal Education Center. These include chalk-duster, black-board, chart/posters, 
etc. Ninety five (95%) per cent of the instructors who responded to the questionnaire were 
getting the above mentioned facilities at tte NFE centers. Besides the above, in some 
centers fecilities and equipment for sports and games, stationery and furniture such as, 
table and chairs were also available. 75% instructors mentioned about the availability of 
the electricity 10% mentioned about the availability of first-aid box. 

In response to fecilities available to NFE learners seventy five per cent (75%) 
instructors mentioned about the availability of &cilities such as, ‘Dari, Tat-Patti,’ 
drinking water, writing materials, instructional matenals, sports equipment for the 
children at the NFE centers. Some centers also provided the fiicilities, such as, bench, 
scholarship; mid-day meal; and first aid and medical check up to children at the NFE 
center. A.s reported by the instructors all centers were located in suitable place 

7.8 H Source of Finance 


Table 7.8 H Source of Financial Assistance 


Types of 

Organisation 

Name of the 

Organisation 

No. of NFE 

center each 

NGO/Go 

Source of 

Financial 

Aid 

Pecentage of 

Financial 

Assistance from 

Central Govt 

NGO 

1 .Lucky 

75 

Central 

100% 


Education 


Govt. 



Society 





2 Chowdhary 

50 

Trust fund 

No assistance 


Prakash Trust 



from MHRD 


Under the Centrally Sponsored Scheme of Non-Formal Education all NFE centers 

tn flM* opn# iv»r f'pnf ^nsinrifit ncQiQlflnrp from 
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Central Govt, in the Table 7.8 H shows the source of financial assistance provided to the 
NFE centers. As reported, NFE centers in NGO sectors were receiving 100% financial 
assistance fiY)m the Ministiy of Human Resources Development (MHRD) Govt, of India. 
The instructors of NFE centers run by Lucky Education Society reported that the financial 
assistance provided by the Central Govt, is not adequate enough to provide infiastnictural 
and academic fitcilities needed for running the NFE centers. However, the NFE centers 
run Chowdhary Prakash Trust Gurgaon were funded exclusively by trust fund. 


The type of Instructional materials availabte in the center is shown in Table 7.9 H 
Table No. 7.9 H Types of Instructional Materials ^ 


Total No. of NFE 

centers using text¬ 
books 

especially meant 

NFE 

children 

Percentage of 

NFE centers 

using text¬ 
books, prepared 

especially for 

NFE 

Total No. of 

NFE centers 

using text-books 

ofFormal 

School. 

Percentage 

ofNFE 

centers 

using text 

book of 

Formal 

School. 

Total No. of 

NFE centers 

usmg any 

other text 

books. 

Percen¬ 
tage of 

NFE 

centers 

using any 

other text 

book 

7 

41% 

9 

53% 

_ 

1 

6% 


Table 7.9 H shows the types of Instructional materials used by difierent NFE 
centers, 41% of the NFE instructors were using text books written especially for NFE 
children, 53% were using text book of formal school while only 6% were using text book 
prepared by Voluntary Agencies or NGOs. 

The infirrmation received on the source/agency which provided the instructional 
materials used in the NFE center showed that almost all NFE centers, Le. 94% centers 
received instructional materials fiom their respective NGOs. 12% instructors also reported 
that they procure instructional materials fi'om SCERT of NCERT. Only one instructor 
also reported that no learning materials are available in the center and she uses whichever 
books children bring to the center. 












Table No. 7.10 H .Supplementary InNtructional MaleriaLs by ln.struct()rs/ 


Children 


Supplementary Book For Reference 

of Instructors 

Supplementary Books Available for 

Children 

Total No of 

instructors 

Percentage (%) of 

instructors 

Total 

Percentage (%) 

10 

59% 

4 

23.52 


Table 7.10 H shows supplementary instructional materials provided. Besides text 
books, 59% of the instructors have been provided with supplementary instructional 
materials for reference. Similarly 24% of the children's have also been provided with 
supplementary instructional materials to cany home. 


Table No. 7.11 H EfTectiveDess of Instructional Materials 


Instructional Materials Effective 

Instructional Materials Not Effective 

Total no of 

instructors 

Percent (%) 

Total no of 

instructors 

Percent (%) 

15 

58.23% 

3 

17.64% 


Table 7.11 H shows information received on the opinion of the instructors on 
effectiveness of instructional materials. The data received showed that 88% instructors 
considered the Instructional materials as effective for teaching-learning activity, 18% 
instructors found them to be non-effective. It may be mentioned in this connection that the 
instructors felt that most of the books have been written in accordance with the NFE 
syllabus aixl NFE children. 

The probably reasons for depending upon the text book of formal .system may be 
the following: 

(i) The Non-availability of NFE text books in large number luid in time - a fact 
stated by majority of the instructors 

(lO I-ack of competence by the instructors for handling new type ol instructional 
materials, especially prepared for NF'F’ learners. 
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(iii) It IS easier for the instructor to use the traditional method of teaching with 
which they are familiar. 

(iv) Majority of the instructors are not femiliar with the learning styles and 
technique appropriate for the NFE learners. 


Table No. 7.12 H Suggestion Given to Project Officer and Other Agencies 
Regarding Effectiveness of Instructional Materiab 


Total No. 

% of 

Total No. 

% of 

“■f ve” 

%of 

ve” 

%of 

of 

Instructors 

of 

Instructors 


“-f ve” 


“-ve” 

Instructor 

giving 

Instructors 

not giving 





giving 

suggestions 

not giving 

suggestions 

Reaction 

Reaction 

Reaction 

Reaction 

suggestions 


suggestions 






13 

75.77 

1 

6% 

13 

77% 

1 

6% 


Table 7.12 H shows the suggestion given by the instructors to Project Officers of 
NGOs and other agencies, which provided instructional materials about the effectiveness 
of these instructional materials. 

Out of 17 instructor.*-' 13 responded that they gave feedback on effectiveness of 
instructiona] materials. Out of them 77% stated to have received positive response and 
5.88% negative response. 

The instructors have also stated that learners take more time to comprehend and 
conceptualise the text prepared by the NGOs in comparison to those prepared by the state 
agency. 

Information was collected to find out if NFE center catered to the needs of children 
with special needs. The data is presented in Table 7.13 H 


7,13 H Special Instructions to the Children According to their Special Needs. ^ 


Paritally 

Mentally 

Retarded 

Children with 

Learning 

Difficulties 

Physically 

Handicappe 

d 

■ 

Hard 

Hearing 

of 

Any Other 

Total 

% 

Total 

% 

Tota 

1 

% 

Tota 

1 

% 

Total 

% 

Total 

% 

3 

17% 

If 

45% 

3 

17% 

3 

27 % 

0 

0% 

0 

0% 


Table no 7.13 H .shows the .special instructional facilities provided hy the 
in.struetors to the ehilciren with special nced.s. 71% in.struelor.s lesnonded positivelv to Ihi.s 



























i|iicslii)ii, Ihc dalii presented in llie nbnve table slums that 17'’o ehililrcn were partially 
menially relarilecl. 45 % children had learning difficulty. 17 % were physically 
liandicapped and 17 % were visually impaired There were no hearing impaired children. 
All these children with special needs were given special instruction in the center. 
However, no information was available about teaching methodology used and curriculum 
for these group of children. 

Table 7.14 H Teaching Methods 

Academic achievement of learners depends upon the adoption of appropriate 
methodology of teaching respective subjects and specific lessons or units. Teaching 
.should be geared to the learners potentialities, abilities and interest. It is therefore very 
necessary to find out the specific methodology of instruction, which were being used by 
the instructors. ‘ 


Table 7.14 H shows the various leaching methods used by the instructors. 

Table No. 7.14 H Teaching Method Adopted by the Instructors ,. 


M 

E 

T 

H 

0 

D 

S 


Activity 

Drama 

Puppet 

Learning 

Lecture Based 

Activity 

Subj- 

Based 

Based 

Based 

through 

Teaching 

Outside Center 

ects 

Teaching 

Teaching 

Teaching 

Work 

Methods 




Methods 

Methods 

Methods 








To 

% 

To 

% 

To 

% 

To 

% 

Tot 

% 

Tot 

% 


tal 


tal 


tal 


tal 


al 


al 









■ 



29.41% 

■ 

41.17% 

Lang- 

6 

36% 

0 

0% 

0 

0% 

□ 

41.17% 

5 


D 


uage 







■ 




■ 


Math- 

5 

30% 

0 

0% 

0 

0 

10 

59% 

3 

18% 

0 

0 

emati 













cs 











_1 


EVS 

8 

47.05% 

0 

0% 

0 

0% 

1 

23.80% 

0 

0% 

1 

23% 


• - The analysis of the data pre.sented in the above table showed that for teaching 
language, 36% instructors used activity based methods, 42% used teaching through work, 
29% used li'cture method and 41"/o u.sed activity outside the center No instructor used 

























































dramatisation and puppets for language teaching, which are considered very elTcctive 
strategics for developing communication skills. 

Similarly for teaching Mathematics, 18% instructors adopted lecture method, 30% 
adopted activity based teaching method and 59% used learning through work method. No 
instructors used drama based or puppet based teaching method and activities outside the 
center. 

The most commonly used method for teaching Environmental Studies was activity- 
based method, 47% instructors used this technique. 24% instructors used activities out - 
side the center, 24% adopted learning through work. Drama-based and puppet-based 
teaching methods were used not at all. However, these methods are very effective in 
strategies for transacting curriculum in Environmental Studies. 

It is worth noting that use of drama and puppets did not figure as teaching strategies 
in any subjects 

7.15 H Purpose of Evaluation 

Evaluation of learners achievement is an integral part of teaching-learning process. 
It helps the instructors to judge the progress of the learners and identify their strengths and 
weaknesses. It also enables the instructors to improve his/her teaching strategies. The 
questionnaire s<'ught information on following five main purpose of evaluation. 

(i) To identify the strengths and weaknesses specific of the learners in learning areas. 

(ii) To improve the performance of learners. 

(iii) To improve the teaching strategies. 

The responses received fiom the instructors is presented in Table 7.16 H 
Table 7.15 H Frequency of Responses of Instnicton Related to Purpose of 


Evaluation 


Strength & 

Weaknesses 

of learners 

Improve the 

Performance 

of learners 

To Provide 

Certificate 

Improv 

Teaching 

Methodology 

Any 

Other 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

13 

77% 

15 

88% 

1 

6% 

8 

47% 

0 

0% 


The data presented in table 7.16 H showed that 77% instructors used evaluation of 
pupil's learning as a technique to identify the strength.s and weaknesses of each child in 
specific learning area, 88% used it to improve the performance of each child. However, 
47% of the instructors alsti said that they use evaluation of pupil’s learning as indicator for 
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improving their teaching techniques/strategies. Only 6% instructors made use of evaluation 
strategies for providing certificate. 

From the above analysis it is clear that the instructors had adequate knowledge 
about obiectives of pupil’s evaluation and used the technique for identifying the strengths 
and weaknesses of the learners and also used it for improving teaching techniques. This 
input of instructors can help in modifying the curriculum as well as improving the 
curriculum transaction procbsses. 

7.16 H Evaluation System (Frequency) 

The frequency of pupil's evaluation varied in different subjects. Weekly, monthfy, 
quarterly, half yearly and yearly tests were conducted. The data is presented in Table 7.16 
H 

Table 7.16 H Evaluation System (Frequency) 


Subjects 

Weekly 

Monthly - 


Half- 

yearfy 

Yearly 

Total 

% 

Total 

% 

mill 

% 

Total 

1 

■ 

% 

Language 

3 

18 

% 

■ 

24% 

10 

59 % 

9 

53% 

9 

53% 

Maths 

3 

18 

% 

■ 

24% 

8 

47% 

8 

47% 

8 

47% 

EVS 

3 

18 

% 

■ 

24% 

8 

47% 

8 

47% 

8 

47% 


The data presented above showed that 18% instructors adopted weekly tests for 
evaluation in all subjects and 24% adopted monUily tests. 59% instructors used quarterly 
tests in Maths and 47% used quarterly tests in Language and Environmental Studies. 53% 
used half-yearly and yearly tests in Mathematics and 47% instructors used these for 
evaluating for Language and Environmental Studies. 

It may be concluded that half-yearly and yearly evaluation are the conunonest 
practice. Besides these weekly, monthly and quarterly tests in each subject were used for 
measuring progress of the learners. 

7.17 H T^pes of Tests used for Evaluation 

A variety of tools and tests were used for regarding progress of pupil's achievement. 
Table 7.17 H showed Types of Tests that were used to measure progress of learners. 











































Table 7.17 H Types of Test used for Evaluation 


Subjects 

Oral 

Written 

Activity 

Based 







Language 

10 

59% 

to 

59% 

5 

29% 

Mathematics 

5 

29% 

9 

53% 

6 

35% 

nvs 

8 

47% 

7 

41% 

4 

24% 


The responses received showed that 59% instructors used oral and written tests for 
evaluating language and 29% instructors also used activity-based evaluation techniques. 

Similarly oral, written test and activity-based test were used in Mathematics. 53% 
instructors used written test, 29% and 35% instructors also used oral test and activity based 
test respectively. In Environmental Studies 41% instructors used written test. 47% 
instructors used oral tc.st and only 24% instructors used activity based evaluation method.s. 

It may be concluded that instructors used a variety of tests to evaluate pcrfoimancc 
of learners. Written test were predominant tools used for evaluating .specific ability of the 
learners. It is also a convenient method for keeping in record the progress of learners. 
Oral test is mainly used for developing and testing communication skills. Activity-based 
evaluation tools arc used to evaluate skills of mental processes, such as. skills of 
classification, reporting, inferring, etc. 

7.18 H Supervision of Centers 

Different NFE functionaries of block, cluster, district and state levels arc 
suppose to supervise the work of the NFE centers. They also act as liaison ofTicial for 
purposes monitoring and programme evaluation. Responses received from the 
instructors showed that their centers were not supervised by these functionaries. 

Thus it can be seen that Non-Formal education programme at the state level 
extremely poor. These are no infrastructoral facility at the level of the SCERT or 
Directorate of Education. Whatever programme of Nun-Formal Education that 
exists in the .state is purely voluntarily efforts of Non-(>overnniciital Organization 
(N(iOs). There is a need to revamp the programme in Maryana. 



7.19 II Types of Help And (iuidunce provided to the Instruetors by supervi.sors. 

I ho ro^pot^^cs ol the instriiclors revealed lh.il the supervisors and pro|ecl oUker 
provided help and i^iiidance in oryani/ation ofteaelnng. improvement orteaehing methods, 
evaluuling ihe children's perl'ormance and record keeping, organi/mg the extra-curricular 
activities, building community support. 

Beside this (he supervisor provided guidance Ibr admissions of dropouts and non- 
enroHcd children in NFH. The instructor data also revealed that the Project OHicer and the 
supervisor also provided various suggestions for follow-up action for the school or center 
learning children as well as for development of instructional materials. 

7.20 H Reaction of Parents towards NFE centers 

Motivation to parents for sending their children to NFE center has been constant 
irritant for instructors. Some of the parents do not feel much inclined towards sending 
their children to center when education is not meaningful and not related to their life. 


Table 7.20 H Reaction of Parents towards NFE center 


Enthu.sia.stic 

.Satisfied 

Neutral/Not 

interested 

Not Satisfied 

Total 

% 

1 otui 

% 

Total 

% 

Total 

% 

3 

18% 

8 

47% 

5 

30% 

0 

0% 


Table 7.20 H shows the reaction of parents towards NFE Center as given by 
instructor. It shows that 18% parents were enthusiastic toward NFE programme as well as 
center. 47% were satisfied, 27% were either neutral or were not interested in the NFE 
programme. 

Considering parental response to the programme it can be said that it is difficult to 
motivate such parent who are neither interested nor willing to send their children to NFE 
center. It is all (he more difficult to motivate the parents. Who are not satisfied at all with 
the NFE programme. Nevertheless effort is needed to persuade such parents directly or 
through different types of publicity campaign to send their children to the NFE centers. 
The data from instructors also reveal that some parents are satisfied with the NFE 
programmes. According to them parents oiten complain that the type of education which 
is being given to their ward is not relevant and need based . Thus efforts are very much 
needed to make education programmes relevant and contextual 
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7.21 H Reaction of Children 

Table 7.21 H Reaction of Children 



Highly 

Motivated 

Satisfied 

Happy 

Not Interested 

Total 

0 

0 

8 

I 

Percent (%) 

0% 

47% 

47% 

6% 


The questionnaire also sought opinion of children about the NFE center. The 
instructors were asked to give their responses on the reaction of children about the NFE 
center. Table 7.22 H shows the reaction of children towards the NFE center. The data 
revealed that 47% learners were satisfied, 47% were happy and only 6% were not 
interested. However, no learner was highly motivated for coming to the center. It seemed 
that these learners were not interested in NFE programme 

7.22 (a) H Problem Faced by the Instructor in Proper Implementation of NFE 
Programmes. 

Some items in the questionnaire sought information problems faced by the instructors 
in running the NFE center and also organizing teaching learning activities. The problems 
were categorized into childten related problems; parents and community related problems; 
administration related problems and others. 

The data received are presented in the Table 7.22 (a) H and 7.22 (b) H 


Table 7.22 (a) H Children Related Problems 


Types of 

Lack of 

Lack of 

Health 

Lack of 

Family 

Any 

problems 

Motivation 

Time 

Problems 

Concentration 

Problem 

Other 

Total no. 

8 

10 

10 

3 

12 

0 

% 

47% 

59% 

59% 

18% 

71% 

0% 


Among the children related problems reported by the instructors revealed that 47% 
Children lack of motivation , 59% suffered due to lack of time and 59% due to ill health , 
18% lacked concentration. Highest percentage of children i.e. 71%reported family 
problems for non-attendance in the NFE center. 






































1 hus It can be concluded that lack of time I'amily problems and health problem 
were major problem that children were lacing 

Parents /Community Related Problem 


Table 7.22 (b) H Parents/Community Related Problems 



Lack of 

Motivation 

Non- 

Cooperation of 

Parents 

Gender 

Bais 

Low 

Socio 

Economic 

Status 

Family 

Problem 

Any 

Other 

Total 

9 

9 

12 

n 

10 


% 

53% 

53% 

71% 

65% 

59% 



The table 7.22 (b) H shows the parent/community related problems. As can be 
seen from the data the number one problem was gender-biars of parents. The girl child was 
not encouraged the study in a NFE center. 71% instructors reported gender-biars as the 
main problem and 6.^% reported low socio-economic status as the main problem for low 
attendance. 

From this data it is clear that to make children come to NFE center and get benefit 
of the programme major advocacy campaign should be launched for parents and 
community members. 

7.23 H Suggestion given by the Instructors to overcome the Children related 
problems 

A number of difficulties and bottlenecks have been faced in attracting and holding 
children to NFE center. The instructors have given many suggestion to overcome the 
children related problems which are as under: 

(a) Children should be provided with tiffin., or mid-day meal. 

(b) Children should be provided with sufficient reading and writing materials. 

(c) Medical facilities should be given to them in order to overcome the health related 
problem. 

(d) The duration of teaching for working children should be increase and be flexible.. 

(e) Provision should be made for safe drinking water and sanitary fiicilities. 

(f) Children should be provided with sports equipments. 

(g) Necessary infrastructural facilities and equipment should be provided. 

(h) I-’inancial incentive should also be provided 

(il (’hildren should be nrovided with school uniform 
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(j) More and better incentives need to be given to children and other alike to attract them 
to Non-Formal Education Center. 

7.24 H Suggestions given by the Instructors to Overcome the Administration Related 
Problems. 

The following suggestions were made by the instructors to overcome the 
administration related problem 

(a) The center should be provided with adequate teaching-learning materials. 

(b) The center should have a permanent place with sufficient accommodation 

(c) Financial aids should be provided timely. 

(d) There should be regulars supervision of the centers 

(e) Regular Training Programme should be conducted to make the instructors efficient. 

(f) Necessary infrastructural focilities should be provided to the Instructors 

7.25 H Opinion of the Instructors about the Effectiveness of NFE Programme. 

The instructors were asked to give their opinion about the effectiveness of NFE 
programme. Table 7.25 H shows their opinioa 

Table7.25 H Opinion of Instructors about the Effectiveness of NFE Programme 



Very Effective 

Average 

Effective 

Effective 

Not Effective 

Total 

3 

3 

6 

0 

% 

27% 

27% 

55% 

0% 


The data presented in the above table shows that 65% of the instructors 
had given their opinion about the NFE Programme as effective, 27% as very 
effective while another 27% as average effective. 

7.26 H Suggestion given by the Instructors to make the More Effective 

Success of NFE programme depends upon many factors. Quite a large number of 
problem have been identified by the instructors which have been discussed above Most 
of them are common problems, some are specific to particular situation. . The instructors 
provided following suggestions to solve the administrative problem. 

(a) Honorarium to instructors and contingency grant for running the center as it is too 
madequate These should be enhanced. 




(b) There is no permanent place lor running the center. This creates difficulty in many 
cases. Thus step should be taken to provide a permanent place for running the center. 

(c) The contingerwy grants for purchasing stationary paper, chalk etc. should be raised as 
it is quite insufficient. 

(d) There is dearth of instructional materials, equipments, aids and irregular and 
' inadequate supply of these in the center This aspects should be looked after. 

(e) Two hours of instructional time are insufficient for the learners. Thus attention should 
be t 'paid to increase the duration of instruction. 

(0 Irregular attendance of learners resulting in difficulty of maintaining continuity in 
academic work and subsequent loss of interest. There is no machinery to obtain 
parental cooperation in this behalf. 

(g) Many center have not been supervised even once in a year. Thus the expert should 
visit this center once. 

(h) Lighting arrangement is extremely poor. Thus anangement should be made to solve 
this problem. 

(i) There is no proper seating arrangements for the learners in majority of the cases. 

(j) There should be some provision for productive work in the center and also imparting 
vocational skills. 

(k) Instructors should be provided with incentive for social service rendered by them. 

(l) The learners should be provided with tiffins and lunch. 

7,27 H Suggestions given by the Ins'tnicton to Overcome the Problems Academic 
Related to Academic. 

(a) Non-Availabilty of appropriate learning materials have compelled instructors to use 
books used in the formal school. Thus this problem can be solved by preparing and 
provided text books meant specially for NFE children 

(b) Learners find it difficult to attend night classes particularly during rainy seasons and 
dark nights. Thus afternoon class will help most of the learners to attend the classes 
except the working childten. Separate classes should be held for working children of 
learners. 

(a) It is difficult to organize co-curricular activities and games within two hours 
particularly at night. 

(b) There is dearth of appropriate text-books or reading materials hand books, teachers 
guide etc. for transacting NFE curriculum. This should be provided immediately. 

(c) Training programme for the instructors is very irregular. There arc huge backlog of 
untrained instructors in most of the centers, ’l^us immediate steps should be taken to 
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strengthen the training programmes, in this training programme the instructors should 
be taught appropriate methods and techniques to deal with the NFE learners. 

Analysis of Data from Rajasthan 

Responses from eleven (11) instructors fiom 3 NGO of Rajasthan were received 
and analysis of the same is presented below: 

Table No 7.1 R Sex wise Distribution and Educational Qualification of Instructors. 


NO.of Qimiifif jrinn nf tbp- Tnatructnni 

Instructors 



M 

■ 

■ 

Under 

Matric 

Matric 

Hr. 

Sec. 

Graduate 


Tiual 

8 

3 


3 

5 

3 

0 

0% 

% 

73% 

27% 

100% 

27% 

45% 

27% 

0% 

0% 


Table 7.1 R shows the academk qualifications, sex-wise distribution of the 
instructors. 

(I) The Data shows that out of 11 instructors 73%(approx) were male and 27% were 
female. It clearly indicates that the numbers of male instructors were more than the 
numbers of female instructors. This is a deviation from the normal paractice as the 
female instructors are always encouraged to teach Primary grade learners at NFE 
centers in comparison to male. 

(II) The percentage of under-metric instructors were 27%, 4S%instructors were 
matriculate and 27% instructors were higher secondary qualified. No instructor had 
teaching experience. One Instructor was graduate with B. P. Ed (Bachelor degree in 
Physical Education). This shows that most of the instructors were adequately 
equipped academically to teach prunary grade NFE learners. But it should be 
noted here clearly that training in NFE is very necessary for these instructors to 
make the NFE system effective. 


Table No. 7JR Teaching Experience of Instructors . ‘ 


Instructors 

ExperieiKe of Instructors in Teaching NFE children 

Duration of Teaching 

Total 

Numbers 

6 

Months 

1 Year 

2 Year 

3 Years 

4 Years 

More than 

4 Years 

0 

4 

2 

0 

2 


% 

0 % 

36% 

18% 

^3% 

^ 18% 

27% 










































Table no 7.2 R which shows ihc experience ol'instructors in teaching NFK learners 
indicated that the percentage of' instructors teaching in NFIi centers for more than one year 
was highest and their percentage was 36%.. The percentage of instructors teaching for 
more than 2 years was 18% while the percentage of instructors teaching for 4 years and 
more than 4 years was 18% and 27% respectively. The above data shows that the 
instructors do not leave the NFE center fiequently as it is ordinarily believed. 

Training 

The training of instructors is an impoitant aspect for the success of NFE system. 
Training is necessary to acquaint the instructors with the philosophy of Non-Formal 
Education and to expose them to some of the latest techniques, approaches & methods of 
teaching. 

There is a provision of inservice training programme for the instructors in 
Rajasthan which is organised either by the SlERTs/SCHRTs or by the DIETs or by 
NGOs. The training programme used to be held for 10 days twice in a year in Rajasthan. 
The duration of the training varies from 5-8 hours per day. Usually more time is given to 
theoretical content of the programme. 


Table No. 7.3 R Training Status of Instructors 


1 raining Given to Instructors 

Duration of Training 

Total Number 

Pcccntagc (%) 

20 Days 

5 

45% 

2] Days 

3 

27% 

30 days 

3 

27% 


Table 7 3 R shows the percentage of instructors who received 20 and 30 days in 
service training. Table 7.4 R shows the agencies who provided the training. Table 7.3 R 
indicated that 45% of the instructors had been given in-service training for 20 days in a 
year, 27% for 21 days and another 27% for 30 days in a year 


Table No 7.4 R Agencies Responsible for Training 


Organisation giving 

'Total Number 

Percentage (%) 

Training 



NCiOs 

6 

55% 

SIHRTsySCERIVSRC.s 

.3 

27% 

1)11-Is 

2 

18% 











I he data presented in [able 7 4 f< showed that 55% of the training programme for 
the instructors were organized by NGOsA/'As, 27 % by the SIERT and 18 % by the DIETs 

From the above data it clear that NGOsA'A are taking major inlinitative in 
organizing training programme for the instructors in comparison to governmental 
agencies. Further it was reported that Lok Jumbish, a voluntary agency in 
Rajasthan is playing a vital role in giving training to this instnictora. Since the 
training programme for instructor is very important for the success of NFE 
programme, the government machineries in Rajasthan will have to take more 
intiative and follow-up action in this direction. 

7.5 R Honorarium 

Under the NFE programme the jobs of the instructor have been considered 
voluntary work. Hence, all the instructors in Rajasthan are paid a fixed honorarium of Rs 
300/- per month. The instructors have openly stated that payment is seldom regular and 
they have to wait for several months to get it the honorarium. This has a demoralising 
effect on them. Therefore, the regularity of payment and increasing the amount will 
benefit the programme. In some of the NFE centers in addition to the honorarium but the 
payment is irregular. Better remuneration and some form of incentive may go a long 
way in creating interest among instructors for successfully implementing the 
programme. 

7.6 R Selection and Appointment of Instructors 

The information received on this aspect indicated that two criteria for selection of 
NFE instructors, i.e candidate should reside in the locality where the NFE center is 
flmctioning and preference to be given to the female candidate were met by and large. In 
addition to the above, 90(ninety) per cent of the instructors were selected through open 
interview. The interview were conducted either by the Concerned Project Officer or 
Secretary /Director of the concerned NGO. For the NFE center in GO sectors the Assistant 
Director of Non- Formal Education (ADNFE) of the concerned District selected the NFE 
instructors. 

.7.7 R Infrastructural Facilities 

There are different types of infrastructural facilities available to the instructors in 
the Non-Formal Education Center. These includes chalk-duster, Black-Board, 
Chart/Posters, etc. Ninety five (95%) per cent of the instructors who responded to the 
questionnaire were getting the above mentioned facilities at the NFE centers. Besides the 
above, in some center facilities and equipment for sports and games, stationery and 
furniture .such as, table and chairs were also available. 75% instructors mentioned about 



the availability of the clcclricily 10% mentioned about the availability of tirst-aid box. 
While children at the NFIi center gets the facilities such as follows:. 

in response to facilities available to NFE learner Seventy five per cent(75%) 
m.structors mentioned about the availability of facilities like Dari, Tat-Patti, drinking 
water, writing materials. Instructional Materials, Musical Instruments and Sports 
equipment to the children at the NFE centers. None of the center provided the facilities 
like table-chair, bench, scholarship, mid-day meal and first aid to children at the NFE 
center. 

It has been observed that the physical or infrastructural facilities provided at the 
NFE center are poor. In majority of the cases the centers are located in places unsuitable 
for teaching learning activities, instructional activities, although these are constructed in 
cooperation with the places community keeping in harmony with the learners own 
dwelling houses 
7.8 R Source of Finauce 


Table 7.8 R Source of Financial Assistance 


Types of 

Organisation 

Name of the 

Organisation 

No. of NFE 

center each 

NGO/Go 

Source of 

Financial 

Aid 

Pecentage of 

Financial 

Assistance from 

Central Govt. 

NGO 

l.RMV 

too 

Central 

100% 


(Rajasthan 


Govt. 



Mahiia 





Vidhyalaya) 

too 


100% 


2.RV(Rajasthan 


-do- 



Vidl^peeth) 

50 


100% 


3. RBKS 


-do- 



(Rajasthan Bal 





Kalyan Samiti) 




GO 

1 

1 

1 

1 

1 

> 

1 

1 

too 

-dt>- 

100% 


Under the Centrally Sponsored Scheme of Non-Formal Education all NFE centers 
are supposed received cent per cent (100%) financial assistance. Table 7.8 R show.s the 

*conrc*»* fiT finimc’ial 'inri* nrl•)vw^»N^ frt fht» MI'I' A*? ri>rwir1i'ri r*r*n1f*rs in 

















N(i() & CiO. sectors were receiving 100% financial assistance Irom the Ministry of 
Human Resources Development (MHRD) Govt, of India. However, according to the 
instructors the financial assistance provided by the Central Govt, is not adequate enough 
to provide infia- structural and academic facilities run the NFE center 


The type of Instructional Facilities available in the center is shown in Table 7.9 R 

Table No. 7.9 R Types of Instructional Materials 


Total No. 

ofNFE 

Centers 

using text¬ 
books 

Especially 

meant 

NFE 

Percentage of 

NFE Center 

using 

following 

text-books, 

especially for 

NFE 

Total No. of 

NFE Center 

using text¬ 
books,of 

Formal 

School. 

Pecentage ofNFE 

center following 

text book of 

Formal School. 

Total No. of 

NFE centers 

using any other 

text books. 

Percentage of 

NFE center 

following 

any other 

text book 

8 

_1 

73% 

10 

91% 

_1 

3 

28% 


Table 7.9 R shows the types of Instructional materials used by different NFE 
center. 73% of the NFE center were u^ing text book of NFE and 91% of the centers were 
using text book of Formal School while 28% were using text book prepared 1^ Voluntary 
Agencies or NGOs. 


Table No. 7.10 R Source of Instructional Materials 


Subject 

NGOs 

SlERTs 

DIETS 


Total 

% 

Total 

% 

Total 

% 

Language 

5 

46% 

4 

37% 

2 


Arhhmetic 

5 

46% 

4 

37% 

2 


EVS 

5 

46% 

4 

37% 

2 



The data presented in Table 7.10 R shows the source instructional materials used 
by different NFE Centers 

Information received showed that 46% of the Language text books used by 
dilTcrcnt NFE Center were prepared by NGOs , 37% by the SIl'RT and 17% by DIF.Ts. 





























Similarly 46% of the Arithmetic text bi)ok in linvironmental Science. These text book 
were prepared by the NGOs, 37% by SIERT and 17% by the DlETs. 

All books were approved by the State Govt, for use in the NFE Center. 


Table No. 7.t1 R Supplementary Instructional Materials 


Supplementary Book For 

Reference of Instructors 

Supplementary Books Available 

for Children 

Total 

Percentage (%) 

Total 

Percentage (%) 

10 

91% 

9 

81% 


Table 7.11R shows su(>plenientary instructional materials provided to instructors 
and NFE learners. Beside text book 91% of the instructors were provided with 
supplementary instructional materials for reference. Similarly 81% of the childrens were 
also been provided with supplementary instructional materials as reading materials for 
home. 


Table No. 7.12 R EfTectiveness of Instructional Materials 


Instructional Materials Effective 

is 

Instructional Materials Not Effective 

Total 

Percent (%) 

Total 

Percent(%) 

8 

73% 

3 

27% 


. Table no. 7.12 R gives instructors opinion on effectiveness of instructional 
materials. It also showed 73% of the Insbuctors considered the Instructional materials 
effective for teaching-learning activities, 27% formed them non-effective. It may be 
mentioned in this connection the instructors reported that majority of the books has been 
written in apcordance with NFE syllabus or sylhtbuses covering other learning process. 

From the above Data it is very clear that, a large percentage of instructors depended 
on both NFE and FE text books. 

The probably reasons for depending upon the text books of formal system may be 
the following 

(i) The Non-availability of NFE text book in tc.\t number and in time - The fact 
was that stated by majority of the instructors. 
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(it) Lack of competence of instructors for handling to are the new type of 
instructional materials prepared , especially for NFE learners. 

(iii) It is easier for the instructor to use the traditional method of teaching with which 
they are familiar. 

(iv) Majority of the instructors are not familiar with the technique and learning styles 
appropriate for the NFE learners. 

Majority of the instructors found it veiy diflBcult to refer the books prepared by NGOs 
although the books have been approved by the State Govt, for use in the NFE center. The 
books prepared by SIERTs and DIETs were formed be more effective in teaching and 
learning process. 

Table No. 7.13 R Suggestion Given to Project Officer and Other Agencies Regarding 


Effectiveness of Instructional Materials 


Total No. 

% of 

Total No. 

% of 

“+ ve” 

%of 

ve” 

% of 

of 

Instructors 

of 

Instructors 


“+ ve” 


“-ve” 

Instructor 

giving 

Instructors 

not giving 





giving 

suggestions 

not giving 

suggestions 

Reaction 

Reaction 

Reaction 

Reaction 

suggestions 


suggestions 






8 

73% 

3 

27% 

8 

73% 

3 

27% 


Table 7.13 R shows the suggestion given to Project Officer of NGOs aixl other 
agencies providing instructional materials regarding the effectiveness of Instructional 
materials. 

73% of the instructors stated to have given suggestion to the Project Officer of 
Voluntary Organisation and other Agencies providing instructional materials like SIERT 
and DIET to make the materials more simple learners oriented and less time consuming. 
Out of them 73% stated to have received possitive response and 27% negative response. 
Another 27% stated to have not given any suggestions. 

The instructors have also stated that learners take more time to comprehend and 
conceptualise the text prepared by the NGOs in comparison to those prepared by the 
SIERT and DIET. Similarly the content matters and presentation styles of text book on 
Arithmetic and Environmental Science prepared by Voluntary Organisation are erroneous. 
This feet was mentioned several time by the instructors Majority of the instructors 
suggested to make the instructional materials more specific to the interest of the Iciu'ners 

















7.14 R Special Instructions to the Children According to their Special Needs. 


Paritally 

Mentally 

Retarded 

Children 

with 

Learning 

Diflicultjes 

Physically 

Handicapped 

Partially 

Blind 

Hard of 

Hearing 

Any 

Other 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

Tot 

% 











a] 


4 

36 

5 

45 

3 

27% 

3 

27 

0 

0% 

0 

0% 


% 


% 

* 



% 






Table no. 7.14 R shows the special instruction facilities provided by the instructors 
to the children with following special need, 

36% partially mentally retarded children, 45% of the mentally retarded children, 
45% children with learning difficulties 27% physically handicapped children, 27% 
partially blind children were provided with special instruction lacilities. There were no 
hearing impaired children. 

But the teaching methodology curriculum for this disadvantage group of children is 
not known. 

Table 7.15 R Teaching Methods 

Academic achievement of learners depends upon the adoption of appropriate 
methodology of teaching not only to the subject of instructions but also to the specific 
lessons or units as well as to the learners potentialities, abilities and interest. It is therefore 
very necessary to find out the specific methodology of instruction which are being used by 
the mstructors. 




Tabic No. 7.IS R Teaching Method adopted by the Instructors 


M 

E 

r 

H 


D 

S 

Subject's 

Activity 

Based 

Teaching 

Methods 

Drama 

Based 

Teaching 

Methods 

Puppet 

Based 

Teaching 

Methods 

Learning 

through 

Work 

Lecture 

Based 

Teaching 

Methods 

Activity 

Outside 

Center 

Tot 

al 

% 

Total 

% 

Tot 

al 

% 

Total 

% 

Total 

% 

Total 

% 

Language 

6 

55% 

6 

55 

5 

46 

5 

46 

6 

55 

0 - 

0 

Mathematics 

6 

55% 

0 

0% 

H 

0 

9 

82 

6 

55 

3 

27 

EVS 

9 

82% 

3 

27 

3 

27 

10 

91 

9 

82 

8 

73 


Table 7.15 R show the various types of teaching methods adopted by the 
instructors. 

The analysis of data presented in the above table showed that for teaching language 
SS% instructors used Drama. Lecture and Activity based teaching methods, 46% used 
Puppet, and another 46% instructors adopted the learning through work method. Activity 
outside the center was not used at all for teaching Language. 

Similarly in teaching Mathematics, 55% instructors adopted lecture method and 
activity based teaching method 82 % used learning through work method, 27% used 
activity outside the center. No Instructors used Drama based or puppet based teaching 
method. 

The most commonly used method in EVS was learning through work method 91% 
instructors used this techniques 82% instructors used activity based and lecture method, 
73% adopted activity outside the center as metltod of teaching. Drama based and Puppet 
based teaching methods were used only by the 27% instructors. 

The above analysis clearly reveals that Dramatisation and Activity based methods 
were powerful techniques used in teaching language. Activity outside the center and 
Puppet based methods were least used methods.. 

In Mathematics, the most frequently used method was learning through work. 
Lecture method was also adopted a good number of times. This indicates that appropriate 
method was also used for teaching Mathematics. 

Similarly learning through work, activity based and lecture methods which were 
u.sed most frequently in teaching Environmental Studies was also appropriate for it. 






























































7.16 R Purpose of Evaluation 

Evaluation of learners achievement is an integral part of teaching-learning process. 
It enables the instructors to judge the programme of the learners as well as helps him/her to 
improve teaching strategies. The questionnaire sought information on following five main 
purpose of evaluation. 

(i) To identify the strengths and weaknesses specific learning area, 

(ii) To improve the performance. 

(iii) To improve the teaching strategy. 

(iv) Any other purposes were sought for in the questionnaire. 

Table 7.16 R Shows the Frequency of Responses Related to Purpose of Evaluation 


Strength & 

Weakness of 

Child of 

Learning 

Area 

Improve the 

Child 

Performance 

To Provide 

Certificate 

Improving 

Teaching 

Methodology 

Any 

Other 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

II 

100% 

II 

100% 

*m 

18% 

3 

27% 

6 

0% 


The data presented in table 7.16 R showed that 100% instructors used evaluation of 
pupirs learning as a technique to identify the strengths and weaknesses of each child in 
specific learning area and to improve the performance of each child . However, 27% 
of the instructors also said that they use evaluation pupils as indicator for improving the 
teaching techniques /strategics. Only 18% instructors used evaluation for providing 
certificate. 

From the above analysis it is clear that instructors had adequate knowledge about 
objectives of pupil's evaluation and used the technique for identifying the strengths and 
weaknesses of the learners and also used it for improving teaching technique. This input 
of instructors can help in modifyii^ the curriculum as well as improving the curriculum 
transaction process. 


























7.17 R Evaluation System (Frequency) 

Table 7.17 R Evaluation System (Frequency) 


Subjects 

Weekly 

Monthly 

Half-yearly 

yearly 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

Language 

4 

Wo 

6 

55% 

5 

45% 

5 

45% 

Maths 

4 

36% 

6 

55% 

5 

45% 

5 

45% 

EVS 

4 

36% 

6 

55% 

5 

45% 

5 

45% 


Table 7.17 R showed Frequency and periodicity of pupil's Evaluation. In all the 
three subjects Language, Mathematics &■ Environmental Studies monthly test was 
predominantly used. Beside this,weekly, half-yearly and yearly test were also adopted for 
recording the progress of the learners. The table shows SS% instructor adopted monthly 
test for each subject, 45% instructors adopted half-yearly and yearly tests and 36% 
instructor adopted weekly test for all the three subjects. 

It may be concluded that half-yearly and yearly evaluation are the commonest 
practice. Besides this, monthly and weekly test in each subject were used for measuring 
progress of the learners. 


Table 7.18 R Used for Evaluation (Types of Test) 


Subjects 

Types of Test 


Oral 




Activity Based 

Language 

10 

91% 

11 

100% 

0 

0% 

Mathematics 

9 

82% 

11 

100% 

7 

73% 

EVS 

8 

-1 

73% 

11 

100% 

7 

63% 


Table 7.18 R showed Types of Tests that were used to Measure Progress of 
Learners 

The responses revealed that almost universally a combination of oral and written 
tests was applied in case of language 100% instructors revealed to have applied written 
test and 01% instructors hud applied oral lest in l.anguage 
























Similarly oral, writlcn lest and activity l>a.scd test were used in Malhcmalies 
100% instructors used written tests, 82% and 73% instructors used oral tests and activity 
based test respectively 

In tinvironmental Studies 100% instructor used written test. 73% instructors used 
oral test and 63% instructor used activity based test. 

It may be concluded that instructors used a variety of tests to evaluate performance 
of learners. Written tests was predominant method used for testing the specific ability of 
the learners but also in keeping the progress in records. Oral test is used for to develop 
the communication skill as well as the clarity expression of learners on particular topic. 
Activity based tests helps in using skills of mental process, such as, observation 
clanhcation reporting inferring, etc. 

7.19 R Supervision of Center 


Table No. 7.19 R Supervtoion of Center 


■ 

Frequently 


Monthfy 

Quarterly 

Half- 

yearly 

yearly 

T 

% 

m 

% 

■ 

% 

m 

% 

T 

% 

!D| 

% 

Block 

2 

18% 

■ 

55 

■ 

27% 

m 

10% 

0 

0% 

0 

0% 

Cluster 

0 

0% 

■ 

36 

0 

0% 

3 

27% 

0 

0% 

0 

0% 

District 

0 

0% 

0 

0% 

0 

0% 

0 

0% 

6 

55% 

0 

0% 

State 

0 

0% 

0 

0% 

0 

0% 

0 

0% 

1 

0% 

2 

18% 

Other 

1 

0% 

2 

18 

0 

0% 

2 

18% 

1 

18% 

2 

18% 


Table 7.19 R shows the Frequency of Supervision. 

The responses of instructors reveals tlurt 55% center were supervised weekly by 
the Block Level Supervisory Staff . Similarly 27% center were supervised monthly and 
10% quarterly by the block level supervisory staffs 

I'he responses of instructors also revealed that only 36% centers were supervised 
weekly and 27% quarterly by the ollicials at cluster level 55% center were supervi.scd 























































half-yearly by the District level officials. Stale Level ollTcial supervised 18% center 
yearly. 

The responses to the questionnaire revealed that there was fairly well coordinated a 
system'-of monitoring and supervision at tte cluster level . bbidt level as well as at the 
district level. The voluntary Organisations/NGOs have their own supervisors where level 
as the centers run by the State Government who can hardly cope with large number of 
centers in such di^rict. Therefore, some positive steps are needed to strengthen and 
monitoring mechanism at Tate level Gpvt. Officials. 

7.20 R Types of Help And Guidance of Supervision provided to the Instructors 

The responses of the instructors reveded that the supervisors & Project Officers 
provided help to them in many work for example, guidance in organisation of teaching, 
inqirovement of teaching methods, evaluating the children’s performance and record 
keeping, organising the extra-curricular activities, building co mmunity support, etc. 

Beside this, the supervisors also provided guidaiKe for re-admissions of dropouts 
and non-enrolled children in NFE centers. The instructor data further revealed that the 
Project Officer and the supervisor provided various suggestion for follow-up action for the 
school or NFE centers. 

7.21 R Reaction of Parents towards NFE centers 

Motivation to patents for sending tteir children to NFE center has been constant 
challenge for instructors. Some of the parents do not feel mudh inclined towards sending 
their children to NFE center when education is not meaningful and not related to then* 
lives 


Tabk 7.21 R Reaction of Parents towards NFE Center 


Enthusiastic 

Satisfied 

Neutral/Not 

interested 

Not Satisfied 

Total 

% 

Total 

% 

Total 

% 

Total 

% 

2 

18% 

5 

45% 

3 

27% 

1 

10% 


Table 7.21 R shows the reaction of parents towards the NFE Center as given by the 
instructor. It shows that 18% parents were enthusiastic toward NFE programme as well as 
working of the center. 45% were satisfied, 27% were either neutral or were not interested 
in NFE programme and 10% were not at all satisfied. 






















Considering parential response to the programme it can be said that it is diiTicult 

t 

to motivate such parent who are neither interested nor willing to send their children to 
NFE center. It is all the more difficult to motivate the parents who are not satisfied at all 
with the'NnPE programme . Nevertheless effiirt is needed to persuade such parents directly 
or through difTerent types of publicity campaign is to send their children to Non-Formal 
Education Centers. The instructors datas also revealed that less than 50% parents are 
satisfied in the NFE programmes. According to them parents often complains the types of 
education which is being given to their ward has deprived the latter of their place in the 
society. Thus efforts is very much needed make education programmes relevant and 
contextual. 

7.22 R Reaction of Children 
Table 7.22 R Reaction of Cbiidren 


• ' • 1 

Highly 

Motivated 

Satisfied 

Happy 

Not Interested 

I’olal 

4 

5 

1 

2 

Percent (%) 

36% 

45% 

9% 

18% 


Table 7.22 R showed the reaction of children towards the NFE center 

The instructors were asked to give their responses on the reaction of children on 
NFE. The data revealed that 45% learners were satisfied, 36% were highly motivated and 
18% were not interested. These data revealed that still a substantial number of learners are 
not interested in NFE programme. It is difficult to find out the single reasons for the same 
fi-om the data of received fi'om the instructors. 

Most of the instructors (72%) revealed that it is very difficult to motivate the 
parents as well as the children who are not interested in NFE programme. Nevertheless 
they persuade the parents directly or through village Education Committees (VECs) 
community or publicity materials from time to time to send their children to NFE center. 
7.23(A) R Problem Faced by the Instructor in Proper Implementation of NFE 
Programmes. 

Some of the Questionnaire were set-up to know about the problems faced by the 
instructors in mining the center and during teaching process. The problem were 
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categorized into children related problems. Parents & Community related problems, 
administration related problems and others. 


Tabic 7.23(A) R Children Related Problems 



Lack of 

Motivation 

Lack of 

Time 

Health 

Problems 

Lack of 

Concentrat 

ion 

Family 

Problem 

Any 

Other 

Total 

5 

8 

8 

6 

11 

0 

% 

45% 

73% 

73% 

55% 

100% 

0% 


Among the children related problems the instructors data revealed that cent percent 
(100%). Children were fiicing the fiunily related difficulties, 73% were suffering from 
health related problem, 55% children were fiicing the problems of lack of concentration 
and 45% lack of motivation. The working children were feeing different kind' of problem. 
According to the instructors 73% working children were feeing problems of due to lack of 
time. 

Parents /Community Related Problems 


Table 7.23 (B) R Parents /Community Related Problems 



Lack of 

Motivation 

Non- 

Cooperati 

on of 

Parents 

Gender 

Bias 

Low 

Socio 

Economic 

Status 

Family 

Problem 

Any Other 

Total 

8 

5 

5 

10 

9 

0 

% 

73% 

45% 

45% 

91% 

82% 

0% 


Table 7.23 (B) R showed the problem feced by parents. The instructors reported 
that both learners as well as their parents fece a variety of problems. The data received 
reported that 73% instructors found it difficult to motivate parents; 45% instructors 
reported parents were unwilling send their girl child to the center; 82% instructors reported 
that femily problem of parents and 91% instructors sighted the low Socio-Economic status 
of parents as man’s problem. 







































- From the above analysis it is very clear that the participation of parents in Non- 

- I ' 

Formal Education Programme is very low. Further success of the programme active co¬ 
operation from parents and community is needed. It is, therefore, necessary but enough 

For proper planning and implementation of NFE programme timely and adequate 

I 

availability of the funds in the NFE centers is essential. Apart from financial constraints 
work of the center is also hampers other administrative bottlenecks. The instructors 
were asked to state the administrative problems they facing. The data is presented in table 
7.23 (C)R. 


Table 7.23(C) R Administrative Problems faeed by Instructors 


Types of 

problems 

Insufficient 

irregular 

timely 

availability 

of funds 

Lack of 

Infrastructural 

fimilities 

Tiom 

1 

Cooperation 

of Supervisor 

Project 

Officer etc. 

Lack of 

Good 

Training 

Programme 

Communi¬ 

cation 

Problem 

Lack of 

Availability 

of teaching, 

learning 

Material 

Any ^ 

Other 

Total 

10 

8 

2 

5 

3 

8 

3 

% 

91% 

73% 

18% 

1 

45% 

27% 

73% 

1 

27% 


7.23 (C) R Administration Related Problems 

In the administrative area the most common problem was irregularity and 
inadequacy in the supply of funds and teaching-learning materials. 73% instructors 
reported that Non-availability of teaching and learning materials in time create major 
problems. 91% instructors stated about the insufficient financial aids. 73% instructors 
reported about the lack of infrastructural fecilities available at the NFE centers, 4S% 
reported about the non-availability of good training programme, 18% reported about the 
communication gap between them and supervisors. Project Officers etc. The financial aids 
and payments of salary to the instructors and insufficient contingency grants were also 
reported 91% of the instructors. 

Suggestion given by the Instructors to overcome the Children related problems 

A number of difficulties and bottlenecks have been faced in attracting 
And holding pupils to non-formal education center. The instructors have furnished many 
suggestion to overcome the children related problems. 

The following suggestions were made by the instructors - 
(ii) Children should he provided with tiffin. 

(b) t'hikiren should be provided with .sufficient reading and writing inateriaLs 
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(c) Medical tacilities should be '-giveni to them in order to overcome the health related 
problem. 

(d) The duration of teaching for working children should be reduced. 

(e) Provision for sanitary measures and drinkmg water should be made facilities. 

(f) Children should be provided with sports equipments. 

(g) There should be regular supervision of NFE centers. 

(h) Regular training programme should be organized for the instructors. 

(i) Necessary infiastructional fecilities and equipment should be provided to the center. 

(j) . More and better incentives need to be given to children and other alike to attract 
them to Non-Formal Education Center. 

i 

Suggestions given by the Instmcton to Overcome the Administration Related 
Problems. 

The following suggestions were made by the instructors to overcome the 
administration related problem: 

(a) The center should be provided with adequate teaching-learning materials. 

(b) The center should absolutely in a permanent place with sufficient accommodation. 

(c) Financial aids should be provided timely. 

(d) There should be regular supervision of the centers. 

(e) Regular Training Programme should be conducted to make the instructors efficient. 

(f) Necessary infiastnictural focilities should be provided to the Instructors. 

7.24 R Opinion of the Instructon about the Effectiveness of NFE Programme. 

The instructors were asked to give their opinion about the effectiveness of the NFE 
Programme. Table 7.24 R shows their response. 

Table7.24 R Opinion of Instructors about the Etfectiveneas of NFE Programme 



Very Effective 

Average 

Effective 

Effective 

Not Effective 

Total 

3 

3 

6 

0 

% 

27% 

27% 

55% 

0% 


The data presented in the table 7.24 R showed that 55 % instructors felt that 
the NFE programme was effective; 27% responded that items very effective and 27 
% felt it was average. 

7.24 R Suggestion given by the Instructors to make NFE programme More Effective 
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Success of NFli depends upon multi dimensional factors Quite a large number of 
problems have been identified by instructors. Most of them are common problems, some 
are specific to particular situation. All these problems have been clubbed together. For 
example - Administrative Problems, problems related with learners parents and 
community. The instructors provided following suggestions to solve the administrative 
problems. 

(a) The honorarium to instructors and contingency grant for running the center is 
inadequate. The Honorarium and contingency grant should be increased. 

(b) ■ Contingency grant for stationary and writing materials should be increased. 

(c) Often the NFE center are located in a temporary places. Sometimes no where - 
there is a need to have permanent place for locating NFE center which is easily 
approachable. 

(d) The NFE center should have timelyb and adequate supply of instructional 
Materials, learning aids, equipment, etc. 

(e) Instructional time allocated is in adequate it should be increased. 

(f) Proper lighting and seating arrangement be provided to the learners 

(g) Some provisions be made for doing work experience activities(productive work) 

(h) Some provision be made for giving limits/ tiffin to the learners 

Suggestions given by the Instructors to Overcome the Academic Related Problems. 

(a) Non-Availabilty of appropriate learning materials have compelled instructors to use 
books used in the formal school. Thus this problem can be solved by providing non- 
formal text-book, especially meant for NFE learners. 

(b) Learners find it difficult to attend night classes particularly during rainy seasons and 
dark hours. Thus' afternoon class will help most of the learners to attend the classes 
except the working group of learners Separate classes should be held for working 
groups of learners. 

(c) It is di£5cult to organize co-curricular activities and games within two hours 

particularly at night. r 

^d) There is dearth of appropriate text-books or reading materials hand bookSs teachers 
guide etc. for transacting NFE curriculum. This should be provided immediately. 

(e) Training Programme for the instructors is very irregular. There are huge back log of 
contained instructors in most of the centers. Thus step should be taken to strengthen 
the training programmes. In this training programme the instructors should be taught 
with appropriate method and techniques to deals with the learners. 



Suggestion given by the Instructors to Solve the Problem & Difficulties faced by the 
Learners as well as to seek Parents and Community. 

(a) There is a lack of motivation on the parts of learners as well as their parents generally. 
Thus in order to solve this problem parental cooperation is very much needed. 

(b) Most of the learners come from poor homes. They donot have adequate dress and 
even do not get a square meal in a day. Thus tiffin facilities is very much necessary for 
them. 

It may be reiterated that the major task of the instructor lies in Militating learning, 
communicating relevant knowledge, skills and attitude and transmitting values in an 

k 

integrated fashion. He/she also in the life style and environment to which the learners live. 
Needless to say, that the training should be functional and its duration long enough, 
followed by several need based refresher courses, so it will help in developing minimum 

t 

competencies required for specific task performance. The NFE instructors job is that of a 
facilitator. This skill can be developed by adequate practice while in training and on the 
job. The instructor hold a key position in the NFE system It is, therefore, necessary to 
make the training system more effective and fruitful in order to strengthen NFE 
programme. 
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Figure — 7.4 (R) 




Types of Instructional Materials (R) 
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Figure 7.9 (R) 






Source of Instructional Materials (R) 




Figure - 7.10 (R) 
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Figure — 7.13 (R) 










Figure — 7.14 (R) 

























Teaching Methods (R) 




Figure — 7.15 (R) 




Evaluation System (R) 
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Figure - 7.18 (R) 
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Figure - 7.19 (R) 
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Figure - 7.23 B (R) 
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CHAPTER 8 - ANALYSIS OF QUALITATIVE DATA ON 
RATIONAL EVALUATION OF CURRICULUM 


AND INSTRUCTIONAL MATERIALS. 

INTRODUCTION 

For successful implementation of Non-Formal Education programme it is 
necessary to devise curriculum and instructional materials which should be innovative to 
meet the educational needs of children from various disadvantages sections and those of 
society children who either have not gone to school or have dropped out of the school 
system at various levels. Hence, the curriculum should be relevant, flexible and need- 
based to make learning effective. The instructional materials developed on the basis of 
the curriculum should also reflect these concerns. The information about the curriculum 
for Non-formal Education and Instructional Materials prepared for NFE learners were 
obtained from the SIERT, Udaipur. Rajasthan and State Resource Center (SRC) Patna, 
Bihar through structured questionnaires. 

The Proforma for Rational Analysis of Curriculum consisted of 18 items divided 
into 7 sections dealing mainly with general information about curriculum; objective of 
the Curriculum; format of Curriculum, i.e., subject wise- or integrated and extent of 
integration; type and nature of suggested instructional materials; suggested teaching- 
learning strategies; suggested procedures and tools for evaluation of pupil’s learning and 
general impression about the curriculum prescribed for the NFE'leamers. 

The proforma for Rational Aiolysis of instructional materials comprised 33 items 
on different aspects of instructkmal materials. For example, adequacy of conterit and its 
various aspects; treatment ot the content; presentation of the content; development of 
understanding and proces%s; language and presentation of content; variety and adequacy 
of illustrations and placement ofillustratbns etc. The Proforma also included items on 
organization of content; scope and depth of the coptem ; organization of learning 
activities; adequacy of type size; bulk size and format of the hook suitable for age of the 
learners; and different aspects of the physical get up of the book. Hence, broadly 
speaking the proforma covered all essential aspects for dqvelopiug a good text 
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iTook/InMruciioiial MiKcrial Simii; of ihc items included in proforma for Rational 
I'valuation of Instructional materials were structured and some were open -ended The 
data on Rational Analysis of t'urriculum were obtained from the NI'I: faculty members of 
the SIl'Rr. Udaipur, Rajasthan and SRC, Patna, Bihar The data for Rational Analysis of 
Instructional materials were obtained from textbook evaluators and dilTcrcnt subject’s 
experts. These experts examined the NFE Instructional materials against the criteria 
enumerated above and prepare a consolidated evaluation report. 

8.1(A) Rational Evaluation of Curriculum (Raj) 

Responses received on items 1, 2, 3. showed that prior to 1997 the slate had 
developed separate curriculum for NFE learners, but since academic session 1997-98, 
syllabu.s ol the formal schools have been imposed on the NFl'^ centers The curriculum is 
in fact in a condensed form of formal curriculum. However, total duration of instruction 
time in a NFE centers is two and half years (2-1/2 years). 

The curriculum for NFE learners prior to 1997-98 academic session was 
integrated and was also for two and a half years (2-1/2 years). 

The objectives stated that in the curriculum (item no 4) stated that it was MLL - 
based and content-based The Ibrmat of the curriculum i.c. response received on item 5 
stated that the curriculum recommended earlier was partially integrated. For grades one 
and two, there was integration of Language, Natural Science and Social Studies. For 
grade 3 to 5 integration was between Natural Science and Social Studies. Language and 
Mathematics were included as separate subjects. Present format of curriculum in the 
formal schools is developed subject wise. The same curriculum is being used in the NFE 
centers. Thus there is a gross anomaly in curriculum for meant for NFE learners. 

Item nos. 6, 7,8,9 and 10 sought information on the structure and format of the 
curriculum. 

As per the information received, it was stated that though the curriculum is same 
as that of fonhal schools yet the emphasb on curriculum and also on the Instructional 
materials were on the real life experiences of the learners However, it was mentioned 
that the curriculum for a formal school is difficult for NFF: learners hence there is a need 
for the modification of the curriculum. 
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Item nos. 11 and 12 sought information on the instructional materials suggested in 
the curriculum. The information obtained showed textbooks for each grade in 
Language, Mathematics, Environmental Studies (Grade I -V). There were no 
supplementary books. 

Item no. 12 sought information on instruction time. The responses received 
showed that two to two and half hours (2-2 ‘A hours) in a day, for six days in a week was 
recommended in which the condensed curriculum was to be transacted. 

Item no. 13 sought information on the teaching-learning strategies recommended 
in the curriculum and responses showed that the curriculum suggested adoption of joyiul 
teaching-learning methods involving active pupil participation. It also recommended 
activity-based learning. 

Item no. 14, 15 and 16 sought information about the scheme of pupil evaluation 
suggested in the curriculum. 

From the responses received it appears that the respondent did not understand 
the meaning of evaluating pupil’s progress. In response to item no. 15 it was stated that 
the curriculum suggested adoption of Continuous and Comprehensive Scheme of 
Evaluation, which requires and evaluation procedures and tools which is both 
comprehensive and continuous. However, item 16 which sought information on the 
periodichy of pupil evaluation, responses received showed that the pupil’s were evaluated 
after six months, which negates the concept of continuous and conq)rehensive evaluation 
based on mastery of con^ietencies stated as minimum levels of learning (MLLs). 

The item no. 17 sought information on general irr^ression on the curriculum. The 
responses received showed that the respondent folt that the objectives of the curriculums 
were partially flilillled. 

Items no. ) 8 and 19 were not responded. 

Conclusion 

The above analysis of the Proforma of Rational Evaluation of Curriculum clearly 
indicate the response to questionnaire was done in a casual. As shown above the various 
manner responses to the item in this proforma are self-contradictory and needs further 
probing 
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8.2 (A) Rational Evaluation of Instructional Materials (Rajasthan) 

» 

The proforma used for Rational Evaluation of Instructional Materials were given 
to subject experts. Two reports were received for each title at the level of SIERT/SRCs a 
consolidated report was prepared and sent to DFNFAS, NCERT. The analysis of 
qualitative data presented below is based on this consolidated report. 

As per the information received, there was no separate instructional material for 
the NFE learners. The NFE centers have been using the textbooks meant for the formal 
schools, prepared by the State of Rajasthan. The data on rational evaluation of the 
instrumental materials were limited to the different aspects/enteria used for the purpose 
The data received is discussed below: 

Item nos. 1, 2 (a, b, c, d, e) sought in&rmation about the title of the Instructional 
materials in use in the NFE center, their nature and content coverage. 

As per infoimation received from the SIERT Rajasthan it was reported that 
Instructional materials used in the formal schools are also being used in the NFE Centers. 
The terminology used in those books were suitable and contents covered were in 
agreement with those mentioned in the curriculum. However, variety of content and their 
scope and depth were though suitable for formal .school, should be modified for first for 
generation learner’s basic clientele of the NFE center. 

Item no. 3 sought information on the coverage of subject matter m textbooks, 
which relate to development of the higher mental process. The response indicated that 
instructional materials rellected development of most of the abilities such as; hypothesis 
framing, generalization, problem solving skills etc 

Item nos. 4-6 related to selection of content its accuracy and authenticity, 
rcstability to age and ability of the learners and provision of inclusion of variety of 
contents for each educational requirement and circumstances in terms of relevance and 
contextually of contents etc. 

The responses received showed that though accuracy and authenticity of the 
content was up to the mark, the difficulty level of the content included was not 
appropriate for the NFE learners; hence a need was felt to provide suitable guidelines to 
the instructors 
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Item nos. 7 and 8 sought information on organization of content and its 
appropriateness for the age group. The response received revealed that the organization 
of content was proper 

Item no. 9 was related to treatment of the content to make it interesting and 
challenging by including a variety of content, its newness and purposefulness. Rating of 
the evaluator was good. 

Item no. 10 related to inclusion of cross-reference index; detailed table of content. 

The response showed that instructional materials, evaluated, ftilfilled all the above 

criteria. 

Item no. 11 sought information on whether the proposed of teaching techniques 
get indicated or reflected in the instructional materials, such as, teaching through active 
approach, known to unknown, part against whole etc. The response was positive. 

Item no. 12 sought information on udiether the instructional materials encouraged 
and development of verbal communication, such as, reading aloud, recitation, etc. The 
response was positive. 

Item no. 13, a, b (i, ii, iii, iv) dealt with language and style of presentation. The 
aspect included was: comprehensiveness of content, vocabulary level, fluency of verbal 
expression, written expression etc Response received revealed that all these aspects 
were included. 

Item no. 14 sought information on inclusion of new terminology and their 
qipropriateness for the age group. 

The response showed that the content was appropriate for the age group and well 
integrated with the text. 

Item nos. 15, 16, 17, 18 and 19 related to inclusion of illustrative aids in the 
instructional materials. These were: pictures, charts, tables, graphs etc, m terms of their 
variety quality, relevance, placement, accuracy, appropriateness and contextuality. 

Responses received showed that the instructional materials contained suitable and 
sufficient pictures, charts, and tables. These were appropriate for the age group of 
learners and were used in the text as for motivation, explanation and application. 

Item no. 20, a, b, c, d, e, f, and g dealt with exercises and assignments included m 
the text. The aspects included were coverage of learning outcomes, instructional 
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objectives, and variety of forms, assignments for specific tasks, proper grading, proper 
difficulty level and scope for evaluating all learning out comes/competencies. 

The responses were positive The evaluators were satisfied with the exercises and 
assignments included in the text books 

Item no. 21 dealt with inclusion of glossary of new terms. The response was 
positive. 

Item no. 23 related to inclusion of note/preface for the instructors in the 
instructional materials. It also sought information on the content of preface / note to the 
teacher which should include rationale for selection and organization of content and 
guidelines for organizing teaching learning activities. The response was positive. 

Item no. 24 related to information on whether the Instructional materials were 
accompamed by Instructor's Manual. 

The response received showed that the SIERT, Rajasthan developed four (4) 
Instructor's Manual specifically for NFE instructors. These manuals contained guidelines 
and detailed directions for transaction of the ihstructional materials in the NFE centers. 

It is to be noted that since the State Government decided to use the formal school 
textbooks in the NFE centers, the SIERT developed these Instructors Manual to assist the 
NFE instructors to effectively transact the teaching learning, especially adopting 
strategies suitable for NFE learners. 

Item no 25 related to size and bulk of the Instructional materials its attractiveness 
usability and durability. The responses received on these aspects were positive. 

Item no. 26, 27, 28, 29 and 30 related to different aspect of layout and design of 
the instructional materials including page design, type size of print, captions, heading, 
quality of printing, alignment, quality of paper. 

The response were positive on these aspects. 

Item nos. 31 and 32 dealt vsdth the physical aspects of the instructional materials 
i.e. attractiveness and suitability of cover page, durability of bending etc. 

The responses received were positive and the evaluators were quite satisfied in 
respect of physical set up of the book. 

Item nos. 33, (a),(b),(c),(d),(e),(f), and g sought information from the evaluators 
on his/her overall assessment of the instructional materials i.c. coverage of competencies; 
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selection and organization of content; language and style of presentation, selection and 
variety of learning aid; instructional guidelines, and the physical aspects of the text¬ 
books The responses received were positive. 

From the analysis of information given above it can be concluded that the 
instructional materials developed by the SIERT, Rajasthan largely fulfilled the major 
criteria against which these were evaluated. 

CONCLUSION: 

The above analysis of the Rational Evaluation of Instructional Materials 
clearly indicate that though the instructional materials used in the NFE centers were 
same as far formal schools. The evaluators have categorically stated that there is 
need to modified them to suit the NFE learners requirement. 

8.1(B) Analysis of the Curriculum (Bihar) 

Responses received on items 1, 2, 3 showed the state had developed separate 
curriculum for NFE learners, but syllabus of the curriculum is integrated and integration 
is level wise. The total duration mentioned for transacting the curriculum was two years 
(2 years). The objectives of the curriculum i.c. item no. 4 stated that it was MLL based 
and content based.* 

The format of the curriculum was integrated level wise. The format was in 
tabular form that is item no 5 stated that recommendation was partially integrated. For 
grade one and two integration of Lai^u^e, Natural Science and Social studies. For 
grade 3 integration with Natural Science and Social Studies is integrated up to class third 
level and present form in all formal is subject wise as in formal schools. 

Item nos. 6,7,8,9 and 10 sought information of the structure and format of the 
curriculum. As per the information received, the curriculum was integrated for all grades. 
Local specific content of curricutum included local heroes of the states, local sight seeing 
place, folk tales and foDdoie of Bihar, lliese aspects should be reflected in the content 
selected for development of instructional materials. In response to item nos. 9 and 10 
the information received indicated that respondent was partially satisfied with 
fulfillment of the objective of the curriculum. It was suggested that there should be 
fongitudiual und horizontal framework in the curriculum as per NFE time frame 
work. 
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Item nos i 1 and 12 sought information on the instructional materials suggested in 
curriculum. The information obtained showed that there are separate instructional 
materials for the NFE learners, these were no separate instructions manual hints to the 
instructor's for teaching learning materials were added as footnotes in respective lessons 
in Language, Mathematics, Environmental Studies (Grade I -V). There are no 
supplementary books. Item no. 12 sought information related to instructional time 
suggested. 

The responses received showed that the instructional time allotted was two hours 
(2 hours) a day, for 25 days in a month for instructional activities and two hours per day 
for S days in a month for others activities in the center. 

Item no. 13 sought information on the teaching-learning strategies recommended 
in the curriculum. The responses showed that the curriculum suggested adoption of 
variety of teaching learning strategies, such as, use of puppet, joyful teaching learning 
method involving activities based learning depending upon on emphasis from lesson to 
lesson. 

Item no. 14, IS, sought information about the scheme of pupil evaluation 
suggested in the curriculum. 

The responses received indicated that all techniques of pupil evaluation, viz. 
written test, oral test, performance based tests. Scheme of Contmuous and 
Comprehensive Evaluation was also suggested m the curriculum. 

In response to item no. IS it was stated that the curriculum suggested adoption of 
continuous and -comprehensive scheme of evaluation whereas item 16 which sought 
information on the periodicity of pupil evaluatiqn, showed that the pupil’s were evaluated 
after six months, which negates the concept of continuous and comprehensive evaluation 
based on MLL competencies. 

The item no. 17 sought information on general impression on the curriculum The 
respondents felt that the objective of the curriculum was partially fulfilled. The 
following suggestions were given to improve the curriculum: 

I The scheme of pupil's evaluation suggested in the curriculum is not sufficient and 
requires further elaboration 
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2. The content area showed in the curriculum was quite insufficient therefore should be 
supplemented further to enable the instructor to transact the curriculum properly. 

3. Relevance of integration of competencies should be included in the curriculum 
document. The curriculum only was partially fulfilled the above objective. Item no. 

18 was not responded. 

CONCLUSION: 

The evaluator has done a good job of analyzing the curriculum of NFE. They 
have given valuable suggestion to improve the curriculum. These suggestions 
should be followed up. 

8.2(B) Analysis of Data Rational Evaluation of Instructional Material (Bihar) 

The proforma used for Rational Evaluation of Instructional Materials were given 
to subject experts. Two reports were received for each title at the level of the 
SCERT/SIERT/SRCs. The final consolidated report was sent to DENFAS, NCERT. As 
per the information received, there were separate instructional materials for the NFE 
learners. The data on rational evaluation was limited to the different aspects/criteria used 
for the purpose evaluation, which are presented below. 

Item no. 1, sought information about the title of the Instructional materiak in used 
in NFE Centres, their nature and content coverage. 

The responses showed that the state had developed separate instructional material 
for non-formal education based on NFE curriculum. These are ‘Padhein-Badhein’ Bhag- 
I, n. III, & IV.and Ganit Bhag-I, II, IH, IV 

Item no.2 a, b, c, d,e and f sought information on coverage of topics and major 
understandings included in the curriculum; under each topic terminology used, their 
suitability; appropriateness of content, its variety and suitability for first generation 
learners. 

The responses received showed that the instructional materials adequately covered 
all the topics included in the curriculum as well as all major understandings included 
under each topic. The terminology used was also suitable for the age- group. The variety 
of content was adequate for the NFE learner's ability. However, it was suggested that the 
additional content was needed to suit the first generation NFE learners. Some suggestions 
have been given for inclusion of knowledge of alphabets by sentence to word method. 
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knowledge of basic mathematical skills by play-way method, workbooks; and knowledge 
of Environmental Studies by illustration /stories /plays, etc. 

Item no.3 related to the coverage of content/concepts that leads to development 
of higher mental abilities/processes, such as induction, generalization, problem solving 
drawing, conclusion, infeiring, cause-effect relationshp, making simple hypothesis, etc. 

The responses received showed that the instnictional materiab encounged 
development of sinqile inductive process, probfem-solviiig ability, ability to compare and 
contrast and make inferences based on data. 

Item nos.4-6 related to the selection of content the aspects inchided, accuracy, 
authenticity, suitability to the age group, contextually of content; scope fi>r mchision local 
specific content. 

The responses received showed that though the content of the instructional 
materials were accurate, authentic, and appropriate for the age group, but it was lacking 
local specific contextually. It was infenned that local specific content cannot be included 
in these institutional materials since the state is large and has diversity and great regional 
differences. Hence there is a need for developing local specific materials, catering to the 
local needs. 

Item nos. 7 and 8 related to the organization of content and its appropriateness for 
the age group. The resfionse received showed that organization of content was 
appropriate. 

Item no. 9 was related to the treatment of content to make it interesting and 
challenging by including variety of content, newness and purposefiilness. The responses 
received were positive in all these aspects. 

Item no. 10 related to inclusion of basic fecility in the instructioDal materials for 
locating information by using cross-reference, iixlex, detailed table of content etc. 

The response received showed that the instructional materials only contained 
index. There were no inclusions of detailed table of content arxl cross-reference. 

Item no 11 dealt with indication in the instructional materials of various devices 
used for teaching the content, such as, known to unknown, near to fer, part against whole, 
etc. 

The responses showed that only device used was known to unknowa 
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Item no. 12 sought information on whether the instructional materials encouraged 
development of basic communication skills, such as, reading aloud, recitation, etc. 

The responses were positive 

Item no. 13, a, b (i, ii, iii, iv) dealt with language and style of presentation. The 
aspects included were comprehensiveness of content, vocabulary level of learners; 
sentence making ability; fluency of verbal expression, written expression etc. 

The responses revealed that though the instructional materials emphasized 
comprehensiveness of content these were designed only to develop vocabulary level of 
the learners. The instructional material did not encourage development of other abilities. 

Item no. 14 sought information on inclusion of new terminology and their 
appropriateness to the age group. 

The responses showed that new ten^nology included were partially appropriate 
for the age group and there was a need to use simpler termmology. 

Item Nos. 15, 16, 17, 18 and 19 related to inclusion of illustrative aids in the 
instructional materials. These were pictures, charts, tables, graphs etc; their ability, 
variety, relevance, placement, accuracy, authenticity, appropriateness and contextually. 

The responses received showed that the instructional materials contained suitable 
and sufficient pictures, charts and tables. There were no other types of illustrative aids. 
These were well-knit into the text, appropriate for the age group and were used for 
developing application ability. 

Item nos. 20, a, b, c, d, e, f, and g related to the inclusion of exercises and 
assignments in the text. The aspects included were: coverage of learning points and 
instructional objectives; variety of forms; proper grading of exercises in terms of 
difficulty level; assignments for specific tasks and scope for evaluating all the learning 
out-comes/conqietencies. 

The responses received revealed that the exercises and assignments included in 
the instructional materials covered all major learning points and instructional objectives. 
There were adequate variety of forms, properly graded with appropriate difficulty 
commensurate to the age group. The exercises were designed to evaluate all the learning 
outcomes/competencies, and there were special assignments for specific tasks. 
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Item no. 21 related to inclu.sion of glossary of new terms. The responses were 
positive. 

Item nos 22 and 23 related to inclusion of note/preface tor the instructors and 
content of the note/preface. These included - rationale for selection of content, 
guidelines for organizing teaching learning activities. 

Responses received revealed that instructional materials included note to the 
instructor, which explained the different aspects of selection of content and gave 
guidelines for organizing teaching learning activities. 

Item no. 24 sought information on whether the instructional materials were 
accompanied by Instructors* Manual. 

The response was positive. These materials were accompanied by for instructors 
guidelines as foot note. But guidelines were not sufficient to enable the instructors to 
transact the teaching learning activities. 

Item no. 25 related to the size and bulk of the instructional material, their 
attractiveness, usability, durability, convenience of handling. 

The responses received showed that all the above aspect were taken care of in the 
instructional material. 

Item nos. 26, 27, 28, 29 and 30 related to the different aspects of layout and 
design of the instructional materials including page design, type size, captions, heading, 
quality of printing, alignment and quality of paper used, etc 

The responses revealed that though the instructional materials scored positive 
points on all the above aspects except layout and design and on the quality of paper used 
for printing. The evaluators suggested that'the amount earmarked for printmg of 
instructional materials is inadequate and should be increased. 

Item nos. 31 and 32 dealt with the physical aspect of the Instructional materials 
for example, attractiveness and suitability of cover page, durability of binding etc. 

The responses Were positive. 

Item no. 33, (a), (b), (c), (d), (e), (f) and (g) sought the opinion of the evaluators 
on the overall assessment of instructional materials in respect of: coverage of 
competencies; selection and organization of content; language and style of presentation; 
selection and variety of learning aids; Instructional guidelines and physical aspects, etc. 
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Responses showed that the evaluators were not totally satisfied with the coverage 
of learning aids, coverage of instructional guidelines and the overall physical aspect It 
was pointed that no separate instructional manual has been developed to help the 
instructors in day to day classroom transaction. The instructional guidelines are 
only provided not as footnote and these are not adequate, hence there is a need to 
develop detailed manual for instructors. 

Conclusion 

Based on the critical analyses of the information given by the evaluators it 
can be concluded that though the stale did develop separate instructional material 
for the NFE learners these instructional materials did not adequately fulfill all 
major criteria. It was pointed out that major hindrance in developing and printing 
quality instructional materials for the NFE learners was inadequate funds. 
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CHAPTER 9 - ANALYSIS OF QUANTITATIVE DATA ON PUPIL 
ACHIEVEMENT 
INTRODUCTION 

One of the objectives of the study was to find out to what extent the NFE learners 
achieved the desired knowledge, understanding, sldlls and competencies identified as 
MLLs in the areas of Language, Mathematics and Environmental Studies. Chapter 2 of 
this report describes methodology adopted for undertaking the study of pupil 
achievement in the NFE centers under both Go and NGO sectors. The design of the study 
and the samplmg procedure adopted took into account the coverage of NFE learners to 
capture the change in behavior related to'above mentioned areas of learning. The study 
of pupil achievement test was based on basic assumption that as a result of instruction in 
the NFE centers the learners will develop desirable learning outcomes, which will be 
reflected in the behavior modification. Achievement tests in Language, Mathematics and 
Environmental Studies were prepared for this purpose. The NFE learners were randomly 
selected from the selected NFE centers run by NGOs as well as NFKs centers in 
Governmental sectors in each State. While developing the pupil achievement tests, 
which were basically, paper-pencil tests following assumption kept were in mind 

The Achievement Tests were based on a common curriculum in terms of 
content/concept and a common core of learning outcomes. 

A criterion reference test for each of the above mentioned subjects were 
prepared keeping in mind predetermined content/concepts and learning 
outcome with proper weightage to Knowledge (K),Understanding(U), 
Application(A) and Skill(S) appropriate for stage. 

To identity the common core pf the NFE curriculum for grade five (semester 
four) the state level NFE ci^culum of Haryana, Bihar, Rajasthan and Uttar Pradesh 
were analysed and a core of the content/concepts and critical learning outcomes were 
identified. The NFE faculties of SCERT/SRC respective states were also involved in this 
process. The state level instructional materials were also analysed to see the parity for 
common core of the contcnt/conccpt. The achievement tests were developed at the level 
of DENFAS, NCERT and a blue print for each test was prepared. This proce.ss ensured 
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adequate and proper coverage ol" selected content and objectives namely, K, U, A and S 
Since the test were paper-pencil test, it was difficult to measure other aspects, such as, 
attitudes and values 

PUPIL ACfflEVEMENT TEST STUDY IN HARYANA 
COVERAGE 

The study was conducted in Rohtak and Gurgaon districts of Haryana. In Rohtak 
two NGO namely, Haryana Navyuvak Kala Sangam, Delhi Road, Rohtak and Lucky 
Education Society, Rohtak were selected for administering tesjs. In all 75 learners were 
in the sample. In Gurgaon district Chaudhary Prakash Trust, Gurgaon city was selected. 
However, sirKe, no semesters for NFE learners were available in this NGO the sample 
has to be discarded. The details of the other two NGO are described below 
GENDERWISE DISTRIBUTION OF NFE LEARNERS (SEMISTER FOUR) 

The total number of learners in the sample was 75. Out of these 33 were male 
and 42 female. The gender wise distribution of NFE learners is given in the Table 9.1H 
Table 9.1 H Gender wise Distribution of Class V NFE Learners. 


Male 

Female 

Number 

% 

Number 

% 

33 

44 

42 

56 


Table 9.1 -H shows that the percentage of male learners (44%) is lower than their 
female counterpart (56%). 

PUPIL ACHIEVEMENT TEST MATHEMATICS (PAT-MATHS) 

A total number of 75 pupils belonging to different NFE centers were administered 
achievement test in Mathematics. Mathematics Achievement Test comprising 22 items. 
Out of these 8(eight) items tested knowtedge, lO(ten) items tested understanding 
application ability and 3 (three) items were included to testing at skill. The maximum 
marks of the test were forty (40). Achievement score of learners in Social Studies is given 
in the table 9.2 H 


Ml) 
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Table 9.2 H PUPIL ACHIEVEMENT TEST (PAT) SCORE MATHEMATIC'S 


Mean 

Median 

Mode 

SD 

Minimum 

Maximum 



26* 




25.50 

26.5 

30* 

7.10 

5.5 

36 


• Multiple Mode Exist 

The data presented in Table 9.2 H showed the following- 

The mean achievement score of learners was 25.S0 and the standard deviation was 
7.103. The minimum marks secured were 5.5 and a maximum mark secured was 36 00. 
Sb( learners secured 26 and 30 marks (multiple modes exist). The median value was 26. 
Table 9 J H PAT SCORE IN MATHEMATICS(GENDERWISE DISTRIBUTION) 


MALE 

FEMALE 

Male & 

Female 

No 

Mean 

SD 

SE of 

Means 

No. 

Mean 

SD 

SE of 

Means 

Mean 

Difference 

33 

26.485 

7.348 

1.279 

42 

24.7381 

6.896 

1.064 

1.7467 


Table 9.3 H shows that the genderwise distribution of scores. The data showed 
that the male attained higher score than the female. The male showed higher 
achievement with mean score of 26.48 and SD of 7.34 compared to their female 
counterpart. In case of female, Uie mean score of female was 24.73 and Standard 
Deviation is 6.89. The mean difference is 1.74, which is significant. The SE of mean in 
case of male is 1.27 and 1.06 in case of female. Besides working average mean scores, 
SD, median, analysis was also carried out to investigate the levels of learning (i.e. levels 
of Achievement) of the NFE Learners. For working out levels of learning the document 
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mimmum levels ol' learning (Ml.L) MHRD 1991 was consulted Details of levels of 
learning is given below: 

Leveh of Achievement 

The achievement level were defined as 

1 Student achieving a score of zero. 

2 No Minimum Level of Learning (MLL) (O-IO) percentage of student scoring 
more than zero but less 50%(0-20). 

3 Achieving MLL (20-30) : percentage of student scoring between 60-80% (Viz 
24 to 32). 

4 Approaching MasterT' (20-30): parentage of student scoring 80% and above 


(viz. 32 to 40). 

Table 9.4 H The Achievement Levels of Learners in Mathematics. 


Area 

Level 

Male 

Female 

Total of 

Male 

and 

Female 

% of 

Male 

and 

Female 


Total 

% 

Total 

% 




Mathematics 

Zero 

0 

0% 

0 

0% 

0 


0% 


*No MLL 

4 

12% 

6 

14% 

10 

14% 

* Achieving 

MLL 

3 

10% 

■ 

14% 

9 

12% 

* 

Approachin 

g Mastery 

17 

52% 

26 

62% 

_ 1 

43 

57.3% 

* Achieving 

Mastery 

9 

27.2 

% 

_ . 

1 



17.4% 

NB: 

Total 

33 

44% 

42 

56% 

75 

100% 


Range of Marks 

0-10 

10-20 


Different Level 

No MLL I.evel 
Achieving MLL Level 


151 














































152 


20-30 Approaching Mastery Level 

30-40 Achieving Mastery Level 

'Fable 9.4-H shows that 14% of learners could not achieve the minimum level of 
learning (MLL) in Mathematics 12% learners achieved MLL, 57% approached towards 
the mastery level and 17.4% achieved mastery in Mathematics It can be concluded that 
the performance of the learners in Mathematics was not satisfactory. 

Test of Significance of Difference between Mean score of Male and Female 
Table 9. 5 H Test for Equality of Means (95% Confidence Level) 


Variance 

t-value 

df 

2-tail 

SE of 

F-value+ 

!■ 




significance 

Difference 


■ 

Equal 

1.06 

73 

0.294 

1.651 

0.01 

0.919 

Unequal 

1.05 

66.69 


1.664 

(V-74) 



+ Leaven’s Test for Equality of Variance. 

Table 9.5 H shows that for V = 73{d0, the calculated value of t (1.06) at 5% 
significance level is less that the table value of 1(1.993)*. Thus, there exist significant 
difference between the mean score of male and female in Mathematics. The SE(Standard 
Error) of difference of mean is 1.65. The 2-tail significance is 0.294. Simultaneously in 
case of unequal variance for V= 66.69(df), the calculated value of t(1.05) at 5% 
significance level is less than table value of t(1.994)*. In this case also there exist 
significant difference between the means scores of male and female in Mathematics. The 
SE( Standard Error) of difference of mean is 1.664. 'The 2-tail sigruficance is 0.298. 

F-Test for testing the signiflcance of difference 

Table 9.5 H shows that for V= 74 and P= 0.919. The calculated F-value (0.01) is 
less that the table value (1.47) at 1% significance level. The samples are drawn firom the 
normal population with the given variance. Thus, it can be concluded that there exists 
significant difiference between the mean score of male and female in Mathematics. 

Pupils Achievement Test (Language) 

A total number of seventy-five pupils were administered Achievement Test in 
Language. Language Achievement Test cotrqjrised twenty-two (22) hems. Out of these 
eight (8) items tested the knowledge thirteen (13) items tested the understanding; and the 
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one (I) ilem is tested the Application skill. The maximum marks of the test was 
forty(40). 


‘ Table 9.6 H Achievement of Learners in Language 


Mean 



Standard Deviation 

Minimum 

Maximum 

28.607 

29 

34 

5.793 

8.5000 

37.500 


Table 9.7 H shows the Pupil Achievement Test result in Language. The mean 
score in language was 28.607 median value was 29.00. The minimum marks secured by 
the learners was 8.5 apd the maximiun marks was 37.50. Standard Deviation was 5.79. 
Five learners secured 34 marks (i.e. mode). Further 36 learners have secured the more 
than the average mean score, which in this case was 28.60, and 37 learners have secured 
less than 28.6o. From the data presented above it is clear that the performance of 50% 
learners in language was good and the performance of another 50% learners was average. 

Table 9.7 H shows the comparative performance of male and female NFE learners 
in Language. The data presented in the table shows that men score and standard 
derivation of females were 29.70 and 4.99 respectively whereas men score and S.P of 
males were 27.21 and 6.50 respectively. Thus it can be concluded that females 
performed better than males in Language Test 


The achievement of male and female learners in language is given in Table 9.7 H 
Tabic 9. 7 H Comparative Performance of the Learners (Genderwise) 


Male 

Female 

Mean difference 

between Male 

and Female 

No 

Mean 

SD 

SE of 

Means 

No. 

Mean 

SD 

SD of 

Means 


33 

_1 

27.212 

6.489 

1 130 

_1 

42 

29.702 

4 99 

770 

____J 

2,4903 


Level of Achievement of the Learners 

The level of learning achievement of the learners has been described below 
Level of Achievement 
The Achievement Level were defined as; 
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1. Zicro Level- percentage of learners achieving a score of zero 

2. No MLL Level (No Minimum Learning Level)- percentage of students securing 
more than 0 but less than 50 % (e.g 20 marks in this case) 

3. Achieving MLL Level ( Minimum Learning Level)- percentage ofstudents 

scoring between 50% to 60% (20 to 24% marks) 

4. Approaching Mastery- percentage of students scoring between 60% to 80%(24-32) 
Mastery Level- percentage of students between 80% and above (32-40) 

Table 9.8 H The Achievement Levels of Learners in Language. 


Area 

Level 

Male 

Female 

Total No of 

Male and 

Female % of 

Male and 

Female 



Tota 

1 

% 

Total 

% 



Language 

* Zero(O) 

0 

0% 

0 

0% 

0 

0% 1 

1 

* No MLL(O-IO) 

1 

1% 

0 

0% 

1 

1% 

* Achievuig MLL( 10- 

20) 

4 

12% 

1 

2% 

5 

7% 

•Approaching 

Mastery (20-30) 

18 

55% 

21 

50% 

39 

52% 

• Achieving 

Mastery (30-40) 

10 

33% 

20 

48% 

30 

40% 

Total 


33 

44% 

42 

56% 

75 

100% 


*NB; - Range of Marks Levels 

0-10 MLL not achieved (No Minimum Learning Level) 

10-20 Achieving MLL Level 
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20-30 


Approaching Mastery Level 


30-40 Achieving Mastery Level 

Table 9.8 H shows the following: 

1% learners could not achieve the predetermined competencies in language identified as 
Minimum Level of Learning language. 7% learners achieved the MIX of learning, 52% 
learners approached towards the Mastery Level in language competency and 40% 
learners achieved the mastery level in language. 

The sex wise distribution shows that 1% male learners and 0% female learner 
achieved the MLL Level, 12% male learners and'2% female learners achieved the MLL 
level, 55% male learners and 50% female learners approached towards the mastery level 
and finally 33% male learners and 48% female learners achieved the mastery level in 
language. 


Test of significance of difference between mean scores of male and female: 
Table 9.9 H, t-test for Equality of means (95% Confidence Level) 


Variance 

t-value 

Df 

2-Tail 

significance 

SE of 

Diff 

F-value+ 

P+ 

Equal 

-1.88 

73 

064 

1.32 

.826 

.366 

Unequal 

_ 

-1.82 

59 

.074 

1.36 




Table 9.9 shows in case of equal variance & for (dO v = 73, the calculated value 
of t is (-1.88) at 5% significance level which is less than the table value of t(1.99)*. Thus 
there exist significant difference between the mean score of male and female. The S.E. 
(Standard Error) of difference of mean is 1.32. The two-tailed significance whose is 
0.064. 

In case of unequal variance for v^ .59(df), the calculated value of t (-1.82) at 5% 
signifiicance level is less than the table value of t(2.000)*. In this case also there exist 
significant diflerence between the mean scores of male and female in test language. 
The standard error (S.Ii.) of diflerence is 1.367 The Iwo-tailed test for significance 
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shows the value 0 079, which is significant F-Test for testing the significance of 
difference 

Table9 9 H shows that for v= 73 and P+ = 0.366, the calculated F-value (0 826) is 
less than the table value (1.47)* at 5% significance level 

Thus, it can be concluded that the difference in variance of two samples was 
significant at 5% level. 

Pupil Achievement Test (Environmental Studies): 

A total number of seventy-five pupils were administered Achievement Test in 
Environmental Studies (EVs) The Achievement Test in Environmental Studies 
comprised 22 items. Out of these. IS items tested knowledge, S items tested the 
understanding ability, 2 items Skills of the learners Maximum marks for the test was 
forty(40). 

The Achievement score of leamen in Environmental Studies Learners is given in 


the table 9.10 H 


Mean 

Median 

*Modc 

SD 

Minimum 

Maximum 

25.98 

26.5 

*24 

5 30 

11 

38.5 


Table 9,10 H shows the PupQs Acluevement Test result in Environmental Studies 
As indicated in the table the mean score of learners were 25.98 and standard deviation 
was 5.304 The minimum marks secured were 11 and the maximum mark scored was 
38.50. Ten learners each have secured 24 and 27 marks. There exists multiple mode. 
The median value is 26 5. The tdble further revealed that 38 learners out of 75 has 
secured more than the mean score 25.98 and 33 have secured less than the mean score. 
From the above analysis it is clear that more than 50% learners have secured more than 
50% marks. 


9.11 H Gender wise Distribution oTPAT score in Environmental Studies 



Male 

Female 

Male & Female 

No. 

Mean 

SD 


No. 

Mean 



Mean difference 

33 

24 81 

4.97 

0 86 

42 

26 90 



-2 08 
































Table 9. 11 H shows ihe following’ 

The females with higher mean score of 26.90 and standard deviation (SD) is 
5.42 have performed better than their male counterparts.' The tnean score of male is 
24.81 and Standard Deviation (SD) is 4.97. 

The mean difference between mean score of female and male is 2.08, which is 
very significant. The SE of means in case of male is 0.866 and female 0.838. 

These data point out that overall performance of females learners were better than 
male learners. As discussed before learner achievement with terms of MLLs were also 
found out. 

The level of learning achievement of learners is given below: 

Level of achievement level of learner was defined as discussed below; 

1. Zero Level- Percentage of learners achieving a score of zero. 

2. No MLL Level (No Minimum Level of Learning)- Percentage of students 
securing more than 0 but less than 50% (e.g. 20 marks in this case). 

3. Achieving MLL Level (Minimum Learning Level) - Percentage of students 
scoring between 50% -60% (20 to 24 marks). 

4. Approaching Mastery- Percentage of students scoring between 60-80% (24-32). 


5. Mastery Level - Percentage of students scoring between 80% and above (32-40). 

Table 9.12 H The Achievement Levels of Learners in Environmental Studies(EVS) 


Area 

Level 

Male 

Female 

Feamle 

Total of 

Male 

&Female 

% of Male and 

Female 

Environ 

mental 

Studies 

(EVS) 


No 

% 

No 

% 



•Zero 

0 

0 

0 

0 

0 

0 

•No MLL 

0 

0 

0 

0 

0 

0 

•Achievming MLL 

5 

15% 

3 

7% 

8 

11% 

•Approaching Mastery 

22 

67% 

28 

67% 

50 

67% 

•Achieving Mastery 

6 

18% 

11 

26% 

17 

22% 

Total 

33 

100% 

42 

100% 

75 

100% 



















































Range of Marks 


Levels of Achievement 
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* 


0-10 

Ml.l, not Achieved 

10-20 

Achieving MLL Level 

20-30 

Approaching Mastery Level 

30-40 

Achieving Mastery 


Table 9. 12 H shows the achievement of Learners in Environmental Studies(EVS) 
The data presented in Table 9.13 H 11% learners achieved minimum levels of 
learning i.e. essential competencies identified in Environmental Studies(EVS). 67% 
learners approached towards mastery and 23% learners achieved mastery in essential 
competencies identified and imder Environmental Studies(EVS). 

The sex wise distribution shows that 15% male and 7% female learners achieved 
the MLL level, 67% males and female approached the mastery level, 18% male and 26% 
female learners achieved the mastery level of learning in Environmental Studies(EVS). 

Test of significance of difference between the Mean Score of Male and Female 


Table 9.13 H t-Test for equality of means (95% Confidence Level) 


Variance 

t-value 

df 

2-Tail 

stgitificatKe 

S.E. of difference 

F- value 

+ 

P+ 

Equal 

-1.77 

73 

.091 

1.218 

.012 

.913 

Unequal 

-1.73 

71.22 

.088 

1.205 


Table 9. 13 H shows that in case of equal variance & for v = 73 (df) the calculated 
value of t (-1.77) at 5% significance level is less than table value of t (1.992)*. Thus, 
there exist significant difference between the mean score of male and female. The S.E. 
(Standard Error) of difference of means is 1,218. The 2-tailed test of significance shows 
that the value as 0.091. In case of unequal variance for (df) V = 71.22 (df). the calculated 
value of t (-1.73) at 5% significance level is less than the table value of t (1 993)*. It can 
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be concluded that there exists significant difference between the mean scores of male and 
female in KVS. The S.E. of difference of mean is 1.205. The two-tailed test for 
significance value is 0.088 which is very significant. 

F-Test for testing the significance of difference of mean score in EVS 
Table 13 shows that for degree of fieedom (df) v = 73 and P+ = 0.913, the 
calculated F-value (0.012) is less than the table value (1.79)* at 1% significant level. 
Thus, the F-Test with probabilities (P-t-) 0.913 (= 1% level) also shows th at there exist 
significance diflference between the mean score of male and female in Environmental 
Studies. 

Correlations between the total score of Learners in Mathematics with total score in 
Language 

Table 9.14 H shows Correlation between the total achievement of learners in 
Mathematics with their total achievement in Language. 


Table 9. 14 H Correlation between SCTM & SCTL: - 


Correlation 

Coefficient (r) 

SC 

TL# 

2- Tailed significance 

(P+) 

SCTM* 

0.3244 

P<.01 


NB.- 

P+ = (Probabilities) 

# SCTM = Total score m Mathematiacs 

# SCTL = Total score in Language. 

fable 9. 14 H shows that the Correlation Coefficient (r) between learner’s total 
score in Mathematics and l.anguagc is -0.32. Thus there exist low degree of negative 
correlation between the total marks secured in Mathematics and Language. The 
probabilities value is less than 0.01 

Correlation between total mark.s of the Learners in Mathematics and total marks in 
EVS. 
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Table 9. 15 H Correlation between SCTM and SCTE 


Correlation Coefficient (r) 

SCTM 

2-tailed significance P i 

SCTE@ 

0.0462 

P = 0.01 


1’able 9.15 H shows that the Correlation Coefficient (r) between the total 
achievement of the learners in Mathematics and EVS (Environmental Studies) is .0462 at 
probabilities value 0.01. Thus, it is very clear from the above analysis that there exist 
low degree of positive correlation between the total achievement of learners in 
Mathematics and EVS. 

Correlation between Total Marks Secured by the Learners in Language (SCTM) 
and Total Marks Secured in EVS (SCTE) 


Table 9. 16 H Correlation between SCTL and SCTE 


Correlation 

Coefficient (r) 

S 

CTE 

2-Tailed 

Significance (P+) 

SCTL 

0. 

2828 

P = 0.01 


Table 9. 16 H shows that the Correlation Coefficient between total marks secured 
by the learners in Language and total marks secured in EVS (Environmental Studies) is 
0.2828. This is true at 1% level of significance. 

Thus, there exist low degree of positive correlation between the total marks 
secured by the learners in Language and Environmental Studies. 

Area of weakness of the Learners in four objective area such as Knowledge (K), 
Understanding (U), Application (A) and Skill (S). 

Area of weakness of the learners in four objective area such as Knowledge, 
Understanding, Ability and Skill. 

Probe into the scores of the learners in achievement test reveals that the learners 
were very weak in certain area, which require special attention. 
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The table 9. 17 H shows the percentage of learners those have secured less than 
50% marks in various area such as Knowledge (K), Understanding (U), Application (A) 
and Skill (S) in Mathematics, Language and EVS. 


Table 9.17 H area ofWeakness of the Learners in Four Objective Areas 


SU BJECT S 

Mathematic 

Laagnagc 

EVS 

Area 

Number 

P.C. 

Area 

Number 

P.C. 

Area 

Number 

P.C. 

Knowledge 

(K) 

44(N=225) 

20% 

Knowledge 

(K) 

108 

(N=300) 

36% 

Knowledge (K) 

45(N=150) 

30% 

Understanding 

(U) 

130(N=300) 

43% 

Understanding 

(U) 

113 

(N=30O) 

38% 

Understanding 

(U) 

71 (N=300) 

24% 

Application 

(A) 

49(N=75) 

65% 

Application 

(A) 

20 

(N=75) 

27% 

Application (A) 

18(N=75) 

24% 

Skills (S) 

105(N=I50) 

70% 

* 


* 

« 

* 

* 


The data presented in table 9.17 H shows that the weakness of the learners in four 

objective areas such as Knowledge (K), Understanding (U), Application (A) and 

Skills(S). 

(i) 65% learners could not attempt successfully the questions framed in the tools to 
test the Application (A) ability of the leameis. 

(ii) 70% learners could not attempt successfulhr the questions based to test the Skill 
(S) ability for the learners 

(iii) 43% learners could not attempt questions based to test the Understanding (U) 
ability of the learners. 

(iv) 20% learners could attempt questions based to test the Knowledge (K) ability of 
the learners, 

(B) Language 

(i) 38% learners were found weak in attempting the questions based to test the 
Understanding (U) ability of the learners. 

(ii) 36% learners could not attempt questions based to test the Knowledge (K) ability 
of the learners. 
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(iii) 27% learners could not attempt successfiilly questions framed to test the 
Application (A) ability of the learners. 

RVS (Environmental Studies) 

(i) 30% learners could not attempt successlully the questions based to test the 
Knowledge (K) ability of the learners. 

(ii) 24% learners could not attempt successfully the questions based to test the 
Understanding (U) ability of the learners. 

(lii) 24% learners could not answer the questions based to test the Application (A) 
ability of the learners 

Area of weakness of the Learners in Competency Area 

Area of Weakness of Learners in different Subjects 

In order to determine the area of weakness of learners only those children were 
considered who have secured less than 50% marks m Social Studies. Language and 
Envirorunental Studies. 

The table below gives a clear picture of such students who came in this category. 
Table 9. 18 H Number of Learners securing less than 50% marks in Mathematics, 
Language and Environmental Studies (EVS) 


S UBJECTS 

Mathematics 

Language 

EVS 

_ 

Number 

Percentage 

Number 

Percentage 

Number 

Percentage 

12 

16% 

6 

8% 

8 

11% 

N 

1=75 

N=75 

N=75 


The Table 9. 18 H shows that 16% learners secured less than 50% marks in 
Mathematics 8% learners secured less than 50% marks in Language and 11% learners 
secured less than 50% marks in EVS. 

After going through the Achievement Tests such questions in all the three subjects 
were identified in which they had scored less than 50% marks These questions in 
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dit^renl subjects were iramed to test certain coni^tencies, which were subsequently 
listed. 

I 

I'able 9.18 H below gives the competency-wise area of weakness in different 
.subject.s revealed that learners were very weak In certain areas which requires special 
attention of the instructors. 


Table 9.19 H Competency-wise Area of Weakness of the Learners 



s u 

B J E 

C T S 








Mathematics (N»75) 


Language 

(N=75) 


EVS (N=75) 


Area 

Number 

P.C. 

Area 

Number 

C. 

Area 

Number 

P.C. 

(a) 

Recall 

108 

(N=225) 

48% 

Recall 

8 

11% 

Recall 

27 

36% 

(b) 

Recogni 

se 

29 

(N=150) 

19.3% 

Recogni 

sc 

27 

(N=I50) 

18% 

Recogni 

se 

18 

24% 

(c) 

Identify 

4 

51% 

Suggest 

32 

12% 

Identify 

24 

32% 

(d) 

liiQQI 

33 

14% 

Discrimi 

nnte 

20 

27% 

Discrimi 

nate 

8 

11% 

(0 

Classify 

14 

19% 

Identify 

1 

1% 

Analyse 

29 

39% 

(0 

Reasons 

49 

65% 

Analyse 

104 

(N=150) 

69% 

Observe 

1 

1% 

(0 

Draw 

65 

86% 

Interpret 

59 

78% 

Infer 

18 

24% 


The Table 9 19 H presented shows that the area of difficulties of the learners in 

( 

Mathematics, Language and EVS. 

Area of difficulties in Mathematics 

Major area of difficulties were mote in Mathematics as compared to language and 
Environmental Studies (EVS). These were discussed below: 

(i) 65% learners could not successhdly attempt the items based on reasons. 

(ii) 86% learners could not attempt items based on draw drawing skill viz. Items on 
drawing geometrical figures (Q-16,17). 

(iii) 48% learners could not attempt understanding. Items based understanding 
concepts. Which are as follows 
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addition of decimal number (Q-2, 6) 
logical addition (Q-10) 
problem solving items based on division (Q-13) 

(iv) 19% learners could not attempt items which were based on abilities to identify 
and classify (Q-15) 

Areas of'Weakness in Language 

(i) 78% learners could not attempt successfully items based on interpretation (Q-16) 

(ii) 69% learners could not attempt successfully the items based on skill and analysis 
(Q-6,12,18) 

(iii) 42% learners could not successfully item calling for alternative suggestion. 

(iv) 27% learners could attempt successfiilly items based on ability to discriminate 

(Q-13) 

(v) 11% learners could not attempt the successfully items based on recall. 

Area of Weakness in Environmental Studies! E'VS) 

The data presented in table 9.18 H shows that the overall performance of the 
learner in Environmental Studies (E'VS) was much better as compared to their 
performance in Mathematics attempting successfully items 

(i) 39% learners could not attempting items based on analysis (Q-13). 

(ii) 36% learners could not attempt successfully items based on recall. 

The items based recall were such as under: 

However, some learners could not atten^t items on recall, recognize and also 
there items that tested the ability to identify, clarify, analyse and inter. 

(Q-2 ,21) - geography 
(Q-10,19)-civics 
(Q-11,15).-history 
(Q-7)-- physiology 

(iii) 24% learners could not attempt successfully items based on recognize and infer 
(Q-3,4, 12, 16, 17,18,20,22). 

The data presented above shows that either learning materials were learning in 
these content /concepts. These were discrepancies in transaction strategies adopted. 
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Figure ~ 9.3 (H) 










The Achievement Levels of Learners in Mathematics 
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Achievement of Learners in Language 



Figvire — 9.6 (H) 
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The Achievement Levels of Learners in Language 



































PAT Score in Environmental Studies (H) 
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PUPIL ACHIEVEMENT STUDY IN RAJASTHAN 
COVERAGE 

I'hc study was conducted in Udaipur and Raisamand Districts of Rajasthan. In 
Udaipur two NGOs namely, Rajasthan Vidyapeeth, Salambur and Rajsthan Bal Kalyan 
Samiti, Jhadol . were selected for administering tests A total number of 207 learners 
were m the sample. 

GENDERWISE DISTRIBUTION OF NFE LEARNER 

The total number of the learners in the sample was 207. Out of these 120 were 
male and 87 female. Tlie di.stribution of sampled class V NFE learners is given m the 
table 9 1 R 

Tabic 9. 1 R Genderwise Distribution of Class V NFE Learners. 


Male 

Female 

Number 

% 

Number 

% 

120 

58 

87 

42 


lable 9.1 R shows that the percentage of male learners (.S8%) is lower that their female 
counter parts (42%). 

PUPIL ACHIEVEMENT TEST MATHEMATICS (PAT-MATHS) 

A total number of 207 pupils belonging to different NFE centers were 
admiiustered achievement test in Mathematics. Mathematics Achievement Te.st 
comprising 22 items Out of these 8(eight) items tested Knowledge, lO(ten) items tested 
the Understanding , one( 1) the Application ability and 3 (three) items were included to 
test the Mathematical skill. The maximum marks of the test were forty (40). 

Achievement score of learners in mathematics is given in the table 9.2 H. 


Table 9.2 R PAT Score in Mathematics 


Mean 

Median 

Mode 

SD 

Minimum 

Maximum 

18.99 

19.68 

18 

7.88 

1.50 

37.50 


The data presented in 1 able 9.2 R showed the following; 



I6(i 

The mean achievement score of learners was 18.99 and the standard~deviation 
was 7.88. Hie minimum marks secured I.SO and a maximum mark secured was 37.50. 
seven* learners secured 18.99 The median value is 19.68. Distribution of marks of 
learners as shown in figure .9.2 R indicate that.97 learners secured less than the mean 
score of 18.99. Therefore it can be concluded that the performance in Mathematics was 
average. 

Tabk 9.3 R PAT Score Gcnderwise Distribution 


MALE 

FEMALE 

Male & 

Female 

No. 

Mean 

SD 

SE of 

'Means 

No. 

Mean 

SD 

SE of 

Means 

Mean 

Difference 

120 

19.12 

8.42 

0.76 

87 

18.81 

7.78 

0.83 

wm 


Table 9.3 R shows the genderwise distribution of scores. The data shows that the 
male attained higher score than the females showed higher achievement with mean score 
of 19.12 and SD of 8.42 compared to their f 

emale counterparts. In case of female, the mean score wasl8,81 and standard 
deviation was 7 78.'rhe mean difference was 0.30 which was significant. The SE of 
mean in case of male was 0.76 and 0.83 in case of female. Thus it can be concluded that 
males performed better than their female counterparts in the mathematics 

Besides working out average mean scores, SD, median, analysis was also carried 
out to investigate the level of learning (i.e. Levels of Achievement) of NFE Learners. 
For working out levels of learning the document/ Minimum Levels of Learning (MHRD 
1991) was consulted. Details of levels of learning, which is given below: 

Lcveb of Achievement: 

The achievement level were defined as: 

1. Student achieving a score of zero. 

2. No MLL (Minimum Level of Learaing ) (0-10) percentage of student scoring 
more than zero but less 50%(0-20). 

3. Achieving MLL (20-30) : percentage of student scoring between 60-80% (Viz. 
24 to 32). 
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4. Approaching Mastery (2U-30): percentage of student scoring 80% and above 
(viz. 32 to 40). 

Table 9. 4 H The Achievement Levels of Learners in Mathematics. 


Area 

Level 

Male 

Female 

Total of 

Male and 

Female 

% of 

Male 

and 

Female 


Total 

% 

Total 

% 


Mathematics 

Zero 

0 

0% 

0 

0% 

0 

0% 


♦No MLL 

21 

17.5 

% 

13 

25% 

34 

16.4% 

♦Achieving 

MLL 

49 

40.8 

% 

35 

40% 

84 

40.5% 

« 

Approachin 

g Mastery 

38 

31.6 

% 

33 

38% 

71 

34.3% 

♦Achieving 

Mastery 

12 

10% 

6 

7% 

18 

8.7% 

NB: 

Total 

120 

100% 

87 

100 

% 

207 

100% 


Range of Marks 
O-Il 
10-21 
20-31 
30-41 


Achievement Level 

No MLL Level 
Achieving MLL Level 
Approaching Mastery Level 
Achieving Mastery Level 


167 




I«,s 


Table 9. 4 R shows that out of207 learners 16% could'not achieve the minimum 
level of Mathematics learning (MLL) in . 40% learners achieved MLL, 34.3% 

approached towards the mastery levels and 8.7% achieved mastery in Mathematic It can 
be concluded that the performance of the learners in Mathematics was satisfactory. 


9.5 R Low and High Achievement among the Learners 
(^2 - Test) * in Mathematics 


Learners 

No.of learners getting marks 

above the population m ean. 

No. of Learners 

getting marks below 
the population 

mean. 

Total 

Male 

50 (A) 

70 (B) 

120(A+H) 

Female 

39 (C) 

48 (D) 

87 (C+D) 

Total 

89 (A+C) 

118 (B+D) 

207 (N) 


• Applying x2 - formula for four fold (2x2) contingency tablc’- 


X2 = Nl a3C-Am-N /2. 

. (A+B) (C+D) (A+C) (B+D) 

2 

= 207 I(70x39-50x48)-207/2] /120x87x89x1 18 
= 10619565/1096440880 = 0.09685 «0.097 (the value is not significant) 

For df = .1, the probability (P) for x2 equal to 0.097 is larger than .05, hence the obtained 
value is not significant. Thus, there is .true sex difTerence in achievement of in favour of 
male learners. 


Test of Significance of Difference between Mean Scores of Male and Female 
.Table 9.6 R Test for Equality of Means (95% Confidence Level) 


Variance 

t-value 

df 

2-tail 

significance 

ST. of 

Dill'crcncc 

F-value+ 

P 

Equal 

-3.57 

205 

0 

1 2121 

4 061 

0 045 

Unequal 

-3.69 

197 22 

0 

1 083 

(V-74) 



KiS 




+ Leaven’s Test for Equality of Variance. 

Table 9. 6 R shows for v = 205(df), the calculated value of t(-3.57) at 5% 
significance level is less than the table value of t(L972)* Thus, there exist significant 
difiTerence between the mean score of male and female in Mathematics. The Sfi 
(Standard Error) of difference of mean is 1.212. The 2-tail significance is 0. 
Simultaneously in case of unequal variance for v= 197.22(d0, the calculated value of t(- 
1.73) at 5% significance level is less than table value of t( 1.973)*. In this case also there 
exist significant diflerence between the means scores of male and female in Mathematics. 
The SE(Standard Error) of difference of mean is 1.081. The 2-tail significance is 0. The 
above analysis shows that the population fiom which the sample have been drawn do not 
differ significantly. 

F-Test for Testing the Significance of Difference: 

Table 9, 6 R shows that for V=205 and P= 0.045 The calculated F-value (4.061) is less 
than the table value (1.26) at 5% significaitce level. Thus.two independent estimate of 
population variance do not differ significantly. Thus, it can be concluded that the data 
have been drawn from to independent sample having same variance. 

Pupils Achievement Test in Language 

A total number of two hundred and seven (207) pupils were administered 
Achievement Test in Language. Language Achievement Test was based on test 
comprised twenty-two (22) items. Out of these, the eight (8) items tested the knowledge 
of the learners. Thirteen (13) items tested the understanding ability of the learners and 
one (1) item tested the Application ability. The test comprised 40 marks. 


Table 9. 7 H shows the Achievement Score of Learners in Language: 


Mean 

Median 

Mode 

Standard Deviation 

Minimum 

Maximum 

25.82 

27.121 

10 

7.39 

6 

39.5 


Table 9.8 R shows the Pupil Achievement Test result in Language 

The data presented showed that mean score in language was 25.82 median value 
was 27.12. The minimum marks secured by the learners was 6 and the maximum marks 
was 39.50. Standard Deviation was 7.39. Mode was ten (10). Further, as shown in 
figure. 9.7 R, 10 learners have secured the more than 32 marks and 92 leamere have 
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secured less than the mean score. From this it can be concluded that the performance of 
the learners in language test was. 

Comparative Achievement of Learnera in Laaguage(Genderwise) 


The achievement of learners in language genderwise is given below; 

Table 9.8 R Comparative Perfonnance of the Learners (Genderwise) 


Male 

Female 

Mean Difference 

between Male and 

Female 

No. 

Mean 

SD 

SE of 

Means 

No. 

Mean 

SD 

SD of 

Means 






■ 





120 

26.07 

7.158 

0.658 

87 

25.488 

7 691 

0.825 

0.581 


Table 9 8 R shows the comparative performance (genderwise) of the learners. The 
data shows that males with mean .score of 26.07 and standard deviation of 7.156 have 
performed better than the females with mean marks 25,48 and standard deviation 7.697 
The mean difterence between male and female marks is 0.581. The standard error of 
mean is 0.653 in case of male and .825 in case of fcmaic.cvcl of Achievement of the 
Learners in Language- 

The level of learning achievement of the learners has been described earlier but is 

presented again for discussion 

Level of Achievement 

The Achievement Level were defined as'- 

1. Zero Level- Percentage of learners achieving a score of zero 

2. No MLL Level (No Minimum Leaming Level)- Percentage of students securing 
more than 0 but less than 50% (e.g. 20 marks in this case) 

3. Acheieving MLL Level(Minimum Learning Level)- Percentage of students scoring 
between 50%-60%(20 to 24 marks) 

4. Approaching Mastery- Percentage of students scoring between 60-80%( 24-32) 

5. Mastery Level- Percentage of students scoring between 80% and above (32-40) 
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Table 9.9 R Achievement Level of Learners Language 


Area 

Level of 

Achievement 

Male 

Female 

Total No. of 

Male & Female 

Languagae 

2^ro (0) 

0 

0 

0 

No MLL (0-10) 

5 

3 

8 

Achieving MLL 

(10-20) 

23 

17 

40 

Approaching 

Mastery (20-30) 

49 

41 

90 

Mastery Level 

(30-40) 

• 

43 

26 

69 






Tota 


120 

87 

207 


Range of Marks 
0-11 
10-21 
30-41 


Levels 

No MLL Level(No Minimum Learning Level) 
Achieving MLL Level 
Achieving Mastery Level 


Data presented in Table 9 .9 R showed that out of 217 learners, 5 boys and 3 girls 
could not achieved the MLL. 23 boys and 11 girls achieved the MLL Level, 49 boys and 
41 girls approached towards the mastery level, 43 male and 26 female achieved the 
mastery level in Language.' 
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Table 9.10 R Low and High Achievement among the Learners 
(^2 - Test) * in Language 


Learners 

M/F 

No.of learners getting marks 

above the populations mean. 

above POP means 

No. of Learners 

getting marks below 

POP mean. 

Total 

Male 

67(A) 

53(B) 

120 (A+B) 

Female 

46(C) 

41(D) 

87 (C+D) 

Total 

113 (A+C) 

- - - --_ - - _ - - _i 

94 (B+D) 

207 (N) 


Applying formula for (2x2) four fold contingency table. 

X2 = Nl BC-AD-N/2 1 

A+ B ( C+ D) (A+C) (B+ D) 

* 207 l53-46-67x4n - 207/2' ^ 

120x8x113x94 

« 207 rf2438-2747'l - 103.51 

11089368 

== 207 [ - 309- 103.S f 

11089368 

= 207 ( 111 ^)^ 

11089368 

= 207x170156.25 

11098368 

= 3522.2343 =3.1762 

11098368 

for df 1 probably (P) for x ^ equal to 3.177 is larger than 0.03 hence the obtained 
vehicles not significance. Thus there exists a time sex difference in fevour of male 
learners in language. 

' Text of significance of difference between means scores of male and female. 

Table 9.9 R shows in case of equal variance and for (dQ v= 205, the calculated 
value of t is 0.56 at 5% significance level which is less than the table value of t(l .97)*. 
Thus there exist significant difference between the mean score of males and females in 
language . The S.E. (Standard Error) of difference of mean is t 1.04. The two-tailed 
significance value is 0.577. 

In case of unequal variance for v= 177.25(df), the calculated value of t(0.S5) at 
5 % significance level is also less than the table value of l( 1 97)* In this case also there 
exist no significant difference between the mean scores of male and female language. 
The standard error (S.E.) of difference is 1.052 I’he two-tailed test for significance 
shows the value 0.58, which is significant. 
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Table 9.11 R t-Test for Testing the Equality of Means (95 % Confidence Leval) 


Vanance 

t-value 

df 

2-lail 

significance 

S.E of 

F-value 

P+ 

Equal 

0.56 

205 

0 577 

1 04 

0 456 

05 


0.55 

177.25 

0.581 

1.052 




Table 9.11 R shows that for v= 205(df) and P+ = 0.5 the calculated F-value 
(0.826) is less than the table value (1.47)* at 5% significance level. Thus, it can be 
concluded that the sample have come fi-om normal population with same variance. 

Pupil Achievement Test in (Environmental Studies) 

A total number of seventy-five pupils were administered achievement test in 
Environmental Studies (EVs). Achievement Test in Environmental Studies comprised 22 
items. Out of these IS items objective tested knowledge, S items tested the understanding 
ability, 2 items objective was to test the Application Skills of the learners. Maximum 
marks for test was 40. 


The Achievement score of the Environmental Studies Learners is given in the 
table 9.12 R 


Mean 

Median 

Mode 

SD 


Maximum 

23.79 

22 42 

24 

3.04 

3.5 

40 


Table 9.12 R shows the Pupils Achievement Test result in Environmental Studies. 
As indicated m the table the mean score of learners was 23.80 and standard deviation was 
3.04. The minimum marks secured were 3.S0 and the maximum marks secured was 24 
modes. The median value was 22.42. Figure 9.4 R shows that out of 207 learners, 100 
secured less than the mean i.e. 23.80 and 94 secured more than mean. Most frequently 
occurring score i.e. mode was 24 and 13 learners scored 24. The analysis of data 
presented in Table 9.11 R and Fig. 9.4 indicate that performance of learners was not 
satisfactory in Environmental Studies (EVS) 
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Tabk 9.13 R Gender wise Distribution of PAT Score in Environmental Studies. 



Male 

Female 

Male & Fentale 

No. 

Mean 

SD 

S.E. of 

Means 

No. 

Mean 

SD 

S.E. of 

Mean 

Mean difference 

120 

22.63 

7.73 

0.706 

87 

23.01 

6.66 

0.2140 

-0.38 


The data presented in the table 9. 13 R that achievement of females is slightly better 
than males. Females have higher mean score 23.01 standard deviation (SD) was S.42 
have performed better. The mean score of males was 22.63 and standard deviation (SD) 
was 7.73. The mean difference between mean score of female and male was -0.38, 
which is very significant. The SE of means in case of male is 0.70 and female 0.71.Both 
the results are significant at .01 and .05 level 
The level of learning achievement of learners is given below: - 
Level of achievement level of learners is defined as: • 

1. Zero Level- Percentage of learners achieving a score of zero 

2. No M LL Level (No Minimum Level of Learning)- Percentage of students 
securing more than 0 but less than 50% (e.g 20 murks in this case). 

3. Achieving MLL Level (Minimum Learning Level) - Percentage of students 
scoring between 50% -60% (20 to 24 marks). 

4. Approaching Mastery- Percentage of students scoring between 60-80% (24-32). 

5. Mastery Level - Percentage of students scoring between 80% and above (32-40). 


Table 9.14 R Low and High Achieves in Environmental Studies (x^ test) 


Learners 

No. of learners getting marks 
above pop. Mean 

j 

No of learners 

getting marks below 

pop. mean 

Total 

Male 

49(A) 

71 (B) 

120 (A+B) 

Female 

34(C) 

53 (D) 

87(C+D) 

Total 

83 (A+C) 

124 (B+D) 

207 (N) 


174 






































175 


Applying x" - formula for four fold (2\2) contingency table 

X‘= NffBC- AD)-N/2f 

(A +B) (C+D) (A+C) (B+D) 

207r71x 34-49 X 207/21^ 

120x87x83x 124 


= 207[ (2414-2597)-103 

Table 9.15 R Achievement Levels of Learners in Environmental Studies. 


Area 

Levels of 

Achievement 

Male No 

% 

Female 

No 

% 

Total 

M+F 

% 

M+F 


Zero 

0 

0 

0 

0 

0 

0 


No MLL 

11 

9% 

1 

1% 

12 

6% 


Achieving 

MLL 

31 

26% 

31 

36% 

62 

30% 


Approved 

Marking 

58 

48% 

41 

47% 

99 

48% 


Achieving 

Marking 

20 

17% 

14 

16 

34 

16% 


Total 

120 


87 

100% 

207 

100% 


* Range of Marks Levels of Achievement 

0-11 No MLL (No Minimum Level of Learning) 

10-21 Achieving MLL Level 

20-31 approaching Mastery Level 

30-41 Achieving Mastery 

Table 9 15 R shows the following Achievement of Learners in Environmental 

Studies 

6% learners achieved no stage 30 % learners achieved MLL (Minimum Level of 
Learning) in Environmental Studies 48 % learners approached towards mastery level, and 
16% learners achieved mastery level in the subject 



















































The sex wise distribution shows that 26% male and 36% female learners achieved 
the MLL level, 48% males and 47% female approached the mastery level, 17% male and 
16% female learners achieved the mastery level in EVS. 

Test of significance of difference between the Mean Score of Male and Female 
Table 9.16 R t-Test for equality of means (95% Confidence Level) 


Variance 

t-value 

df 

2- tail 

S.E 

F-value 

_ 

P+ 

Equal 

2 16 

205 

0.032 

1.623 


0 

Unequal 

233 

204.60 

.021 

1.948 




Table 9 16 R shows that in case of equal variance & for v = 205 (dl) the 
calculated value oft is 2.16 at 5% significance level is less than tabic value of t 1 972* 
The S.E. (Standard Error) of differettce of means is 1.623. The 2-tailed test of 
significance shows that the value as 0„232. In case of unequal variance for (dO v = 
204.68 (df), the calculated value of t 2.33 at 5% significance level is more than the 
table value of t 1.993*. . The S.E. of difference of mean is 1.948. The two-tailed test 
for significance value is 0.021 which is very significant. 

Thus it is clear from the above analysis that the population from which the sample 
have been drawn vary significrmtly. Further table 9.15 R also shows that for S= 205(d0 
and P= D, F(27.718) is more than the table value. Thus the population means from which 
the sample have been drawn differ significantly in the mean achievement of male and 
female NFE learners. 

Correlation between the Total Score of Learners in Mathematics with total 
score in Language(GO Sector) 

Table 9.17 R shows Correlation between the total achievement of learners in 
Mathematics (SCTM) with their total achievement in (SCTL) language. 


Table 9.17 R Correlation between SCTM & SCTL 


Correlation Coefficient (r) 

SCTL# 

2- Tailed significance (P+) 

SCTM* 

0.4697 

P=.0] 


P+ = (Probabilities) 

# SC'l M = 1 otal score in Mathematiacs 
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# SCTL = Total score in Language. 

Table 9.17 R shows that the Correlation Coefficient (r) between learner's total 
score in Mathematics and Language is 0.0462. Thus it can be concluded that there exist 
high degree of positive correlation between the total nnarks secured by the learners in 
Mathematics and Language. The two-tailed significance (P+) is 0.01(< 1%) significance 
level. 

Correlation between total marks of the Learners in Mathematics and total 
marks in EVS. 


Table 9.18 Correlation between SCTM and SCTE 


Correlation Coefficient (r) 

SCTM 

2-tailed significance P+ 

SCTE 

0.0462 

P = 0.01 


Table 9.18 R shows that the Correlation Coefficient (r) between the total 
achievement of the learners in Mathematics and EVS (Environmental Studies) is 0.3264. 
Two tailed significance (P+) is 0.001. Thus, it is very clear from the above analysis that 
there exist high degree of positive correlation between the total marks secured of learners 
in Mathematics and Environmental Studies. 

Correlation between Total Marks of the Learners in Language (SCTL) and 
Total Marks Secured in EVS (SCTE) 


Table 9.19 R Correlations between SCTL and SCTE 


Correlation Coefficient (r) 

SCTE 

2-Tailed Significance (P+) 

SCTL 

0.897 

P = 0 


Table 9.19 R shows that the Correlation Coefficient between total marks secured 
by the learners in Language and total marks secured in Environmental Studies is 0.897. 
This is true at 1% level of significance. 

I 

Thus it can be concluded that there exi^t degree of positive correlation between 
the total marks secured by the learners in Language and Environmental Studies. The 
probability P+= 0 

Analysis of correlation between the learners achievement in Mathematics, 
Language and EVS.(NGO Sector) 
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(.'orrelalion between the total marks of learner in Mathematics with their total 


marks in l.anguage. 

Table 9.20 K correlation between SCTM and SCTL 


Correlation coefficient 

SCTM 

2-tailed significance (P+) 

SCTL 

0.3914 

0.001 


NB; P+ = Probability 

* SCTM= Total marks of learners in Mathematics. 

* SCTL= Total marks of learners in Language. 


The Table 9 20 R shows that correlation coefficient between the learners, total 
score in Mathematics and Language is + 0.3914. Thus it can been concluded that there 
exists high degree of positive .secured by the learners in Mathematics and Language. The 
two-tailed significance (P+) is 0.001. 

Correlation between the total worked in learners in Mathematics and 
Environmental Studies (NGO Sector) 


Tabk. 9.21 R correlation between SCTM and SCTE 


C'oi relation cocHicienl 

SCTE 

2-tailed significance 

SC’TM 

0.3704 

001 


NB : SC’ l 1' Total Score.s in Environmental Studies. 


The Table. 9.21 R shows that the correlation coefficient between learners total 
marks in Mathematics and Environmental Studies is 0.3704 . Thus it can be concluded 
that there exists high degree positive correlation between marks secured by the learners in 
Mathematics and EnvironnK'ntal Studies. 

The two-tailed significance (P+) is 0.001. Correlation between the total marks of 
learners in I .anguage and Environmental Studks (NGO Sector) 

Table. 9.22 K correlation between SCTL and SCTE 


Correlation coefficient (r) 

SCTL 

2-tailed significance (P+) 

SCTE 

0.2868 

0.01 


I'he table 9.22 R shows that the correlation coefficient between the learners total 
marks in Language and Environmental Studies is 0.2868. Ibus it can be concluded that 
there exists Low degree of positive correlation between the total works secured by the 
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learners in Language and Environmental Studies. The two-tailed signilicance between 
SCTLandSCTEisO.OI. 

Objective wise area of weakness of the learners (NGO Sector) 

Area of weakness of the learners in different subjects: 

In order to determine the area of weakness of learners only those children were 
considered ^ho secured less than SO % marks in Mathematics, Language and 
Environmental Studies. 

Table 9.23 R Number of children securing less than SO % marks in different 
subjects. 


SUBJECTS 

Mathematics 

Langukge 

Environmental 

Studies 


Number 

Percentage 

Number 

Percentage 

Number 

Percentage 

56 

46% 

33 

27% 

49 

40% 

N = 123 

N = I23 

N= 123 



Table 9.23 R showed that 46% learners secured less than 50 % marks in 
Mathematics, 27% learners secured less than SO % marks in l^guoge and 40 % learners 
secured less than 50 % marks in Envirorunental Studies. 

After going through the questionnaire search questions is all three subjects were 
identiiied in which they had scored less than 50% marks. These questions in different 
subjects, referred to certain competencies which were subsequently listed. 

The table 9.24 R below gives conq^etency-wise area of weakness in different 
subjects, probe into the score of learners in achievement test reveals that the learners 
were very weak in certain area, which require special attention. 
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Table 9.24 R Competencies Afea of measures of the learners 


s 

. u 

B 

J 

E 

C 

T 

S 

MATIIF. 


■ 

1.ANGU 


■ 

EVS 


MAI’ICS 


■ 

AGE 


■ 

(N=I23) 




■ 

(N=123 


■ 



Recall 

242(N=369) 

65% 

Recall 

22(N*123) 

18% 

Recall 

71(N=123) 

Recogniz 

72 (N=246) 

29% 

Recogniz 

123(N=246) 

50% 

recognize 

39(N=123) 

e 

43 (N=123) 

35% 

e 

20(N=I23) 

16% 

identify 

52(N=123) 

Identify 

50(N=123) 

41% 

Identify 

35(N=123) 

28% 

Discriminate 

79(N=123) 

DiKrimi 

41(N=123) 

33% 

Discrimi 

82(N*123) 

67% 

Observe 

68(N=123) 

nate 

7I(N=123) 

58% 

nate 

56(N=123) 

46% 

Analyse 

48(N=123)4 

Classify 

98(N=123) 

80% 

Suggest 

90(N=123) 

73% 

Infer 

I(N=123) 

Reasons 



Analyse 





Draw 



interprte 



- 



The I’ablc 9.24 R prc.sented .shows that the area of differences of the learners in 
Malhctnatics, Lunguage and Environmental Studies. 

Area of difTiculties in Mathematics 

Major areas of difficulties were more in Mathematics. 

(i) 65 % learners could not successfully attempt the questions based on Recall 
such as addition of deceived number (Q-2. Q-6). Other recall based 
questions which the learners could not successfully attempt mere such as 
follow 

Question ba.scd on measurement and logical addition 63% learners came 
under this category(Q-l()) 

Solving question based on division 65 % learners could not solve these 
question(Q-13) 

(ii) 80 % learners could not attenpt successfiilly the question based on draw 
i.e. Drawing Geometrical Figure (Q-16.Q-17) 

(iii) 58 % learners were found weak in solving question based on reasons 
(Q-14) 

(iv) 41 % learners could not successfully attempt questions based on 
discrimination the question based on discriminations were such as follow; 
Arrange the number from ascending to descending order and vice-versa 
(Q-3,Q-5) 
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Comparing the members by putting “y”, ”1”, and sign (Q-9) 


subtraction of members(Q-14) 

(v) 33 % learner could not attennpt questions based on classification such as 

simple daily-life related mathematical calculation(Q-l5) 

Area of weakness in Language 

(i) in language learners were weak in interpretation. 73 % learners could not 
successfully attenqit questions on comprehension(Q-16) 

(ii) 67% could not attenq)t successfully question based on suggest(Q-12) 

(iii) SO % learners could not attempt question based on recognition such as: 
writing sentences in correct form 

filling up the balance 

choosing the correct meaning of the sentences 
use of punctuation 

(iv) learners were found weal in comprehension. 46 % learners could not 
attempt questions on analysis (Q-6,Q-12,Q-18) 

Area of weakness in Environmental Stadlea. 

From table 9.19 R it is evident that the performance of the learner in 
Environmental Studies was much better as compared to their performance in 
Mathematics. Even then they had some difficulties in answering the questions based on 
recall discrimination, observe. 

(i) 64 % learners could not attempt successfully questions based on 

discrimination. 

(li) 58 % could not attempt successfully the questions based on recall. I'hc 
question based on recall were sirch as follow; 



questions 

on 

geography 

(Q-2,Q-21) 

“ 

questions 

on 

civics 

(Q-10, Q-19) 

“ 

questions 

on 

history 

(Q-ll.Q-15) 

— 

questions 

on 

philosophy 

(Q-7) 


(hi) 55 % learners could not attempt successfully the questions based on observe 
(Q-14) 

(iv) 43 % learners could not attempt successfully the questions based on 
identification. The question on identification 
questions on hygene(Q-6) 

Thus the above analyses clearly indicated that learners should be given special 
attention in the above mentioned area in which they are very weak. 

Objective Area such as Knowledge, Understanding ^ 

Probe into the scores of the learners in achievement test reveals that the learners 
were very weak in certain area which require special attention. 

The Table 9.20 R shows the percentage of the learners those have secured less 
than 50 % marks m various objective area. Such as Knowlcdge(K) Understanding (U), 
Application(A) and skill (S) in language. Mathematics and Environmental Studies. 
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Tahi c 9.2S R Objective -wise Area of Weakness of the Learners 


SUBJECTS 

MATHEMATfCS 

LANGUAGE 

EVS 

Area 

Number 


Area 

Number 

P.C 

Area 

Number 

P.C. 


172 

(N= 369) 



189 

(N=492) 

38% 

Knowlc 

dge(K) 

129 

(N=246) 

52% 

Unders 

tandin 

bCU) 

254 

(N=492) 

52% 


239 

(N=492) 

49% 


247 

(N=492) 

36% 

Applic 

ation 

(A) 

■ 

58% 

Applicat 
ion (A) 

122 

(N=123) 

99% 

Applica 
tion (A) 

H 

38% 

im 



* 


■ 

* 


■ 

1 

'able 9.25 R shows the objective-wise area o 

‘weakness of the learners in 


Mathematics, Language and Environmental Studies. 

(a) Mathematics 

(i) 65 % learners could not attempt the questions based to test the Skills(S) ability 
tot he learners 

(ii) 58 % learners could not attempt successfully the questions based to test the 
Application(A) ability to the learners. 

(hi) 52 % learners could not attempt successfully the questions based to test the 
Understanding (U) ability of the learners. 

(iv) 47 % learners were found weak in Knowledge ability of the learners 

(b) Language 

(i) learners could not attempt successfully the question based to test the 
Application(A) ability of the learners. 

(ii) 44 % learners could not attempt successfully the question based to test the 
Understanding (U) ability of the learners. 

(c) Environmental Studiea(EV.S) 

(i) 56 % learners could nut attempt successfully the question based to test the 
Understanding (U) ability of the learners. 

(ii) 52% learners could not attempt successfully the question based to test the 
Knowledge(K) ability ofthe learners. 
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(iii) '33 % learners could not attempt successfully the question based to test the 
Application (A) ability of the learners 
Behavioral Objective of the Learners in GO of Rajasthan 
Area of weakness of learners in different subjects: 

In order to determine the area of weakness of learners only those children were 
considered who received less than SO % marks in Mathematics, Language and 
Environmental Studies. 

Table 9.26 R Number of children securing less than SO % marks in different 
subjects. 


S U B J E C T S 

• 

Mathematics 

Language 

Environmental Studies. 

Number 

Percentage 

Number 

Percentage 

Number 

Percentage 

62 

73% 

15 

18% 

18 

21% 

N= 84 

N=l 

14 

N=84 


After going through the questionnaire such questions In al the three subjects were 
identified in which they had secured less than 50 % marks. I'hcsc questions in diflerent 
subjects refered to certain competencies, which were subsequently listed. 

The table below gives competency-wise area of weakness in difierent subjects. 
Probe into the scores of learners in achievement reveals that learners were very weak in 
certain area which require special attention. 






















IK.| 


Tabic 9.27 R C'ompctcncy-wisc Area of Wcakne.s.s 





S u 

b j e c 1 

s 




Mathem 

atics 

(N=84) 




■ 


Evs. 

(N=84) 



Area 

Number 

mi 

Area 

Number 

wm 

Area 

Number 

mi 

Recall 

92(N=252) 

36% 

Recall 

83 

99% 

Recall 

48 

57% 

Recogni 

104(N=168) 

61% 

Recogni/c 

108(N=168) 

64% 

Recogni 

54 

64% 

/e 

23 

27% 

Identify 

83 

99% 

ze 

62 

74% 

Identify 

6 

77% 

Discrimin 

35 

42% 

Identify 

80 

95% 

Discrimi 

74 

88% 

ate 

123 

73% 

Discrimi 

49 

58% 

nate 

15 

17.8% 

Classify 

53 

63% 

nate 

81 

96% 

Classify 

Reasons 

•> 

Draw 

26 

30 9% 

Reasons 

Draw 

35 

42% 

Classify 

Reasons 

Draw 

84 

100% 


The lublc 9.2<i R shows the areas of dtlTiculties of the learners in Mathematics. 


language and Hnvironmental Studies 

(a) Area of difficulties in Mathematics. 

Major Areas of dinicultic.s were more in Mathematics 

• (i) Most of the learners could not successfully attempt the questions based on 
Recall. such as addition, addition of decimal number. 65 % learners came 
under this (.'ategory (Q-2. Q-6) 

(ii) Other Recall ba.sed question which the learners could not attempt more were 
such a.s, tbilow question ba.scd on measurement and logical addition and 
kilogram came under this category (Q-IO) 

(iii) Solving the questions on division 4 % learners could not attempt questions 
based on division (Q-13) 
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(iv) A good number of learner could not attempt question based on 
identification such as, calculation H.C.F. (Highest Common Factor), 73 % 
learners could not attempt the questions on this (Q-12) 

(v) 93 % learners could not successfully attempt the question based on 

discrimination. The question based on discrimination were such as, follow, 
Arranging the numbers from ascending to descending order and vice- 
versa(Q-3 and Q-5). Comparing the numbers by putting and 

sign (Q-9) 

(vi) 82 % learners could not attempt the questions based on Reasons. The 
questions based rea.sons was such as follow: 

Calculation of simple interest rate (0-19) 

(b) Area of wcaknes.s in language: 

(i) 58 % learners could not successfully attempt the question based on 
discrimination such as learners were not comfortable ui attempting 
questioas on matching Q-13). 

(ii) Learners were found weak in questions based on suggestion. 58 % learners 
could not successfully attempt those que.stions(Q-l2) 

(iii) 36% learners were also found weak in questions based on recognition (Q2, 
3.8,14,20,22). 'I'he questions based on recognition were such as follow; 
writing sentence in correct form (Q3). 

filling up the blanks (Q4) 

choosing the correct meaning of this sentence (20) 
use of punctuation (.22) 

(c) Area of weakncs.s in Environmental Studies. 

(i) From table 9.16 R it is evident that the performance of the learners in 
Environmental Studies was much better at compounded to their performance in 
mathematics. Even then they had some difficulties in answering the questions 
based on recall, and Analyse 

(ii) 43 % learners could not successfully answer the question the question on 
geography (Q-2, Q-21), Civics (Q-IO), History (Q-LQ-15), Physiology(Q-7). It 

indicated that children did not get proper training in the above mentioned areas 


I S'! 



I»6 


42 % learners could not attempt question on analysis (Q-13). 

Objective- vrise area of weakness of the learners 

Probe into the scores of the learners in achievement test reveals that the learners 
were very weak in certain area which require special attention. 


Table 7,27 R shows the percentage of the learners those have secured less than 50 
% in various objective area. 

Table 7.27 R Objective<wise area of weakness of the learners. 


SUBJECTS 

Mathematics 

Language 

EVS 

Area 

Number 

urn 

Area 

Number 

la 

Area 

Number 


Knowledge 

(K) 

no 

(N»252) 

56% 

Knowledge 

(K) 

87 

(N=336) 

25% 

Knowledge 

(K) 

68 

(N=168) 

40% 

Understanding 

(U) 

152 

(N»336) 

45% 

Understanding 

(U) 

99 

(N=336) 

30% 

Understanding 

(U) 

64 

(N=336) 

19% 

Application 

(A) 

69 

(N=84) 

82% 

Application 

(A) 

14 

(N=84) 

17% 

Application 

(A) 

(N=84) 

0% 

Skill(S) 

79 

(N-84) 

94% 



■ 

Skill(S) 


■ 


Table 7.27 R shows that the objective -wise area of weakness of the learners in 
Mathematics, Language and Environmental Studies. 

(a) Mathematics 

(i) S6 % learners could not successful^ attempt questions based to test the 

Knowledge (K) ability of the learners. 

(ii) 82 % learners could not successfully attempt questions based to test the 

AppIication(A) ability of the learners. 

(iii) 94 % learners could not succes.siully attend questions based to test the Skill (S) 
of the learners. 

(iv) 45 % learners were found weak in Understanding(U). 

(b) Language 

(i) 25 % learners could not successtlilly attempt questions on Knowledge (K) 
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(ii) 30 learners could not successfully attenq>t questions based on Understanding (U) 
(Hi) 17 % learners were found weak in Application(A) 

(c) EVS 

(i) 40 % learners could not attempt questions based on Knowledge (K) 

(ii) 19 % learners could not attemfit question based on Understanding (U) 
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Figure — 9.2 (R) 









































































































Achievement Score of Learners in Language (R) 
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Figure — 9.7 (R) 




















The Achievement Levels of Learners in Language (R) 
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Achievement Score of Environmental Studies Eearners (R) 



Figure-9.12 (R) 









Achievement Levels of Learners (R) 

























STUDY OF THE EFFECTIVENESS OF NON-FORMAL 
EDUCATION PROGRAMME (NFE) IN BIHAR, HARYARNA, 
RAJASTHAN & UTTAR PRADESH 

DEPARTMENT OF NON-FORMAL EDUCATION & ALTERNATIVE SCHOOLING, 
NATIONAL COUNCIL OF EDUCATIONAL RESEARCH & TRAINING, NEW DELHI. 

Dear Respondent 

I. Please feel free to answer all the questions. 

2 Your responses will be treated as highly confidential 

3 Please attach additional sheets for additional suggestions 

4 Please turn in the completed questionnaire at your earliest 

5 Your willing co-operation and honest remarks will help us develop sound 
strategies for NFE which in turn benefit millions deprived of education today 


Project Incharge 




APPENDIX-I 


QUESSIONNAIRE FOR OBTAINIG QUALITATIVE DATA FROM 
SCERT/SCERT IN THE FIELD OF NFE 

(To be filled by the head of the NFE unit in SCERT) 

{A) lD£NTtI1CATtON INFORMATION 

1 Name of the State 

2 Name and address of present Director 

Office Residence 


3 Holding this post form 

4 Give the list of Directors of SRC/SCERT during last five years 


Year 

Name of the director 




5 Name and address of the Prof Incharge of NFE in SCERT/SRC 







f) I ist or the Officers Inchargc of NFE dunng the last five years 
I Year 

f " - ~ 




S A) Please indicate the present position of NFE unit 
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9 A) Whitt tcind of inputs received from central orgnisations like NCERT? Give 
information in the following 


Trmrang in teachu^ 
material learning 
dienteie 

Duratitm 

Method of 
training 

>io of these training 
received 
(1995-98) 

State levd key persons 

State officers 

District level officers 

Project offioera/Block 
levd officers 

Supervisors 

Instructors 





B) 


Training in 
material 
production 

Textbook 

Supplementary 

Reader 

Pupil Evaluation 






a) State Resource persons 

b) Writers 

B) TEACHING-LEARNING MATERIALS 

1 Have you developed any teaching-learning materials? (Please tick) 


Yes/No 





(I 



3 What criteria do they use for developing the curriculum and instructional material 
for NFE children*? Please tick 


a) MLL (Minimum level of learning) 

b) Content 

c) Flexibility 

4 What method/process was adopted fbr material development? Please tick 

Participatory/lndividuai 

NB Participatory i e workshop etc. 

Individual - Text book writer etc. 


1 If it is participatory method who are the persons involved? Give details 

Category of participants Qualification & Expenence 

2 What are the various steps involved in the development of the materials? Briefly 
mention - 

Pre planning 
Development of material 
After development 
(Any revision) 
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7 A) If your answer to question number B I is ‘No” name who are the other agencies 

responsible for development of teaching^leaming matenals Please tick wherever 
applicable 

i) NFE State Resource Centre 

ii) State Text Book Corporation 

iii) NGO (Please specify names) 

iv) Any Other (Please specify) 

(Please tick one or more agencies) 

7.B) Please give fbli address of the agencies tide marked above Please give PIN 
CODE) 

8 Are the materials based on M.L L 7 Please tick 
Yes/No 

9 Are the NFE instructional materials equivalent with the formal system? 

Yes/No 

10 How are these matenals made available to the NFE centres^ 

11 What mechanisms are adopted in ensuring panty and equivalence between the 
formal pnmary school material and NFE’s instructional matenal'^ 

Q TRAUSING 

1 Whether any training package is developed for orienting different levels of NFE 

functionaries^ Please tick 
Yes/No 

2 If yes, please give details of last five years 

3 How do the state-level agencies give training to the NFE functionaries working in 
Govt and NGO sectors'^ 

4 Please state the major areas of the training package (Please tick wherever 
applicable) 


_ Context _ 

1 Philosophy of NFE 

2 Pupil evaluation (competency based) 

3 Matenal development (MLL based) 






K 


4 Group Teaching 

5 Teaching of integrated teaching learning material 

6 Methodology of teaching (child centered etc) 

7 Any other, please specify 


S Whether any training programme fbr NFE fbnctionaries has been organised 
Please state in detail in the following table 


Level of 
functionaries 

Area covered 

Duration of training 

Periodicity 

(1995-98) 






6 Whal is the process involved in the training programme? 

7 What are the criteria of selecting the content for training programme? 

8 What difllcutties did SCERT fiuie in conducting the training programme? 

9 How did SCERT overcome these difficulties? 

10 How do you select the NFE functionaries for training? 

11 Who gives training to the NFE flinctionBries? 

12 If you want to give any other information about training programme, please 
specify 
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9) RESEARCH 

I. Please give details of the research studies conducted by the SCERT in the areas of 
NFE during last five years ‘ 


SNO 

Area 

Titles 

Year of 

completion of the 
study 

' 

Evaluative study 



2 

Action Research 



3. 

Any othtf (District 
prices of NFE, Status 
study etc) 




2 Did you use these research findings for correction of NFE programmes? If ‘yes’ 
then how if‘no’ then why? 

3. Did these research findings make NFE programme more eflhctive? 

Yea/No 

£) CXTENSIOM 

1 a) Have you conducted any conference/seminar during the last five year (please tick ) 

Yea/No 

b) If “yes” please give details about the following' 

• Bread issues discussed 

t Migor recommendations 

(Atta^ copy of the report) 

• State the action of recommendations 

F) EVALUATION AND MONTrORING 

1. Briefly mention the mechanism for evaluation and monitoring of NFE activities at 
various level. 

2 What are the criteria of evaluation? 

3. What problems do you fisce in programme evaluation? How do you overcome 
these problems? 

4. What are the problems the NFE ftinctionaries fhcing? 

5. What suggestions they have r^ard'tng those problems? 

G) NETWORKING 

1 Which are the institutionsifindividual with whom net working is done? 

2. How NFE faculty in SCERT is associated with these institutions? 

a) Directorate of NFE/Mass education 
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b) Panchayati Raj Institution 

c) Non Govt organisations (m respect of academic guidance, material training etc) 

d) Distnct Resource Unit (DRU), Govt level (DIET) and NGO level 

e) UNICEF 

f) Teacher training Institutions 

g) Any other (Please mention all briefly in the space provided) 

H) CVTUBEPLAN 

1 What are the major problems fhced by the fkculty member in implementing the 
NFE programme in the following aspects 

i) Programme for material development 

ii) Training 

lii) Pupil evaluation 

2 What are the areas to be focused in future planning? 

a) Organizational structure 

b) Training 

c) Research 

d) Teaching-learmng materials 

I) PUPIL EVALUATION 

1 What methods do you use for evaluation? 

2 After what time interval do you do evaluation'’ 

3 What problems do you face during evaluation'^ 

4 What criterion do you use for evaluation? 




II 


APPENDIX-11 

QUESTIONNAIRE FOR QUALITATIVE DATA FROM 
DISTRICT LEVEL OFFICER (ADNFEs) 


1 Name 

2 Age 

3 State 

4 Place of work 
(With address) 

5 Academic qualifications 

6 Professional experience 

7 Number of years connected 

with NFE as a District Level Officer 

POLICY ABOUT NFE SCHEME 

1 What are sources that provided guidelines for implementation of the NFE scheme 
of the State (please tick most appropriate) 

(a) Policy guide lines from Central HRD Ministry 

(b) Policy guide lines from State Education Department 

(c) From both sources 

2. What is the main aim and objective of NFE Scheme? (please tick). 

(a) Universalization of Elementary Education. 

(b) Attainment of minimum level of learning (MLL) 

(c) Filling the rooms left in our education system 

(d) All of the above 

3 How do you visualize present NFE scheme ? (Please tick) Give reasons for your 
answer 

(a) Efftetive 

(b) Less effective 

(c) Failure 

MEASURES FOR IMPLEMENTATION OF THE SHCHEME 


4 


Please mention the processes involved m the implementation of the NFE scheme 
in the state. 
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5 Among the following what matenais/facilities are being provided by Directorate 
of Education/SCERT/SRCs Please tick 


Facilities 


a) Working guidelines for NFE 
centres 

b) Financial assistance 

c) Instructional and teaching 
material 

d) All of the above 



6 Are these infrastructure facilities available to all the centres? (Please tick) 

Yes/No 

7. If no, then what are the causes of non availability of these facilities (Please tick) 

(a) Lack of finance at proper time 

(b) Non cooperative and indifferent attitude of State level Directorate/SCERT/SRCs 

(c) Lack of communication among agencies involved 

(d) Above all 

(e) None 

(f) Any other, please specify 

FINANCIAL AND OTHER SUPPORT 

8 What are the sources of finance for tte implementation and execution of NFE 
scheme (Please tick) 

(a) Grant from MHRD 

(b) Grant fi^om state department 

(c) Other voluntary agency 

9 What are the criteria for the allocation of fluids to various NFE centres (Please 
tick). 

(a) Educational backwardness of the area 

(b) Enrolment of children in formal school 

(c) High drop out 

(d) Any other, please speciQr 

TRAINING 

10 Is there any training package developed for onenting different levels of NFE 
functionaries including DRU faculty 7 


Yes/No 




I ] How many of DRUs of your district have received training/onentation from 

SRC/SCERT? 


In Government sector 

In NGO sector 




12 What are the subjects included in the NFE curriculum? Please tick. 

(i) Language 

(ii) Mathematics 

(iii) Natural Science 

(iv) Social Science 
(V) SUPW 

(vi) All of the above 

13 Are you satisfied with the content of curriculum/ instruction material 
Yes/No 

14, If no, then why? 

15 Please give suggestions for the improvement of the curriculum and instructional 
matenal 

'* 

NFE CURRICULUM AND INSTRUCTIONAL MATERUL 

16 Is there any separate curriculum fbr NFE prepared in State? 

Yes/No 

17. If no, then please indicate the form of Non>formai curriculum adopted in the state 

and indicate the duration in terms of hours. (Please tick) 


Form of NFE education 

Yes 

No 

Duration 

a) Condense form 




b) Modified form 




c) As it is 





18 If yes, then please state the form of curriculum and its duration in terms of hours 

hours of inactions (Please tick) 

(i) Condensed form Duration in hours of instruction 
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(ii) Integrated form - Duration in hours of instruction 

(iii) Any other - Duration in hours of instruction 

19 Indicate if the objectives given in the cumculum are related to the following areas 

separately (Please tick out appropriate) 


Areas 

Yes 

NO 

a) Academic objectives 



b) SUPW objectives 



c) Social (including National 
objectives) 



d) Health and Hygiene 
objectives 




20 What are teaching-learning material as specified in the NFE curriculum (Please 
tick) 

(a) Text book 

(b) Module 

(c) Work book 

(d) Supplementary book readers 

(e) All mentioned above 

21 Is there any scheme of pupil evaluation suggested in the guidelines ? What is the 
frequency of evaluation suggested m the guidelines 

(a) Weekly 

(b) Fortni^tly 

(c) Monthly 

(d) Quarterly 

(e) Yearly 

(f) After the end of the session 

(g) Any other 

Monitoring and Evaluation 

22. What strategy do you follow for the monitoring, supervision and evaluation of 
the>lFE seheme at district level ? Please tick. 

(a) Monthly Report 

Yearly Report 

(c) Inspekion 

(d) Survey 

(e) All of the above 

23 is the NFE scheme executed being able to fulfill the objectives laid by the 
SRC/SCERr? 
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Ycs/No 

24 Ifyes, then please lick 

a) Universilization of elementary education (UEE) 

i) Access 

ii) Enrollment 

lii) Achievement 

b) Coverage of SC/ST and girls 

c) Quality of education 

i) Teaching-learning material 

ii) Methodology 

25 If yes, then to what extent the scheme tulfills the achievement of the above said 
objectives 

(a) Very effectively 

(b) Effectively 

(c) Partially effectively 

(d) Failure 

26 Indicate the problems you face while performing your role in the effective 
implementation of NFE scheme in respect of following 

a) Distnbutionofhonoranum 

b) Distribution of teaching-learning aids at the centre 

c) Timely availability of teaching-learning material at the centre 

d) Getting co-operation from local agencies 

e) Selection of supervisors and instmetors at the project level 

f) Selection of area for establishing NFE centres 

g) Linkage with Directorate on guidelines 

h) Training of NFE functionaries 

27 What suggestions do you give for overcoming these problems 7 
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QUESTIONNAIRE FOR QUALITATIVE DATA FROM 
STATUS STUDY OF NGOsN THE FIELD OF NFE 

1 Name of the Non-Government organizations (NGO) 

2 Full address of the NGO (With pm code) 

3 Registration No Of NGO (With date) 

4 Name and address (Residential/Official) of the president/ secretary of NGO 

5 In which year did the NGO start implementation of the NFE Scheme of Govt 
of India at pnmaiy stage'' 

6 Number of NFE centers bemg run/proposed by the NGO 

7 Please state to the best of your knowledge, number of NGO already 
implementmg NFE scheme in your district (Please specify the name & address 
also) 

8 Have you ever received grants under grant-in-aid scheme of Ministry of Human 

Resource Development (MHRD) Govt of India for NFE'' (Please tick 
mark m the appropriate blank) 

Yes/No 

If‘Yes” give the details of year & quantum of grant in the table given below - 


S No. 

Year of 

Grant 

Amount 

Received 

Amount 

Expended 

Remarks 

1 

1988-89 




2. 

1989-90 




3. 

1990-91 




4 

1991-92 




5, 

1992-93 




6 

1993-94 




7 

1994-95 




8. 

1995-96 




9 

1996-97 
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QUESTIONNARIRE FOR INSTRUTORS 

IDENTIFYING INFORMATION 

1 Name of the centre 

2 Address of the centre 

Village 

Block 

District 

State 

3 Name of the instructor 

4 Post holding froin 

5 Qualification 

6 Training 

7 Duration of training 

8 When did you get training 

9 Which institution/organization gives you training*’ Please tick 

(a) NCERT 

(b) SCERT/SRC 

(c) DIET 

(d) NGO 

(e) Any odier, please specify 

10 Please mention the durahCMi of teaching experience of the instructor 

In school_ 

In NFE centre_ 

Any other, please specify 

11. Please mention the nature of work by giving numbers to tasks given, 
below 

(a) Teaching 

(b) Interaction with DIET/SCERT/NGOs about the management of NFE 
centre 

(c) Motivating the parents and child to join and to continue m NFE centre 



(d) Any other, please speciiy 
' 12 What are the timings of NFE centre 7 

from moming/evening 

_till moming/evening 

13 What IS the honorarium of instructor? 

14 What IS the mode of selection for mstructor'^ 

15 How many instructors are working in your NFE centre? 

16 Please tick the area where do you live? 

Rural/Urban 

INFRASntVCTURAL FACILITIES 

17 W^at sorts of facilities are provided to you in centre^ Please tick 

(a) Table 

(b) Chair 

(c) Chalk-Duster 

(d) Black-Board 

(e) Charts/Posters 

(f) First-aid box 

{g) Electricity 

Any other, please specify 

18 What sorts of facilihes are provided to children in NFE centre'* Please 
tick 

(a) Table-chair and bench 

(b) Don, tat-patti 

(c) Water 

(d) Mid-dav Meal 

(e) Light 

<f) Wnting matenal 

(g) Instructional material 

(h) First-Aid Bov 

(0 Scholarship 

(l) Any other financial incentive. Please BpeciTv 
(k) Opportunities for entertainmenr ■ 

10 Do you dunk children feel comfortable there'* 

Yesi^o 

20 If no, then give reasons 

21 What other facilities should children be prnvided*’ Please mention 

22 What IS the source of financial aid for yom NFE centre'* Please tick 

(a) Central government 

(b) State govcmrnciu 

(c) Any International organr/ation 

(d) Any olhei. please specify' 
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23 How much financial aid is made available to your NFE centre'’ 

24 Is It suflRcienl'’ 

Yes/No 

INSTRUCIONAL FACILITIES 

25 What sort of mstrucbonaJ matenal do you use'’ Please tick 

(a) Text book of NFF 

(b) Text book of formal school 

(c) Any other, please specify 

26 Do you take help of any supplementary books in your NFE centre'’ 
If yes, then Please specify 


Subject 

Books 1 


1 

i 


27 Are these supplementaiy books are available to children to cany home'’ 
Yes/No 

28 Which institution/organization provides you instructional matenals'’ 

(a) Directorate 

(b) NCERT 

(c) SCERT 

(d) DIET 

(e) NGOs 

(f) Any other, please specify 

29 Do you think diat uistruction^ matenal available to you is effective m 
teadung-leammg process'’ 

Yes/No 

30 Do you give any suggestions to Project Officer or other agencies 
providing uistructional matenal r^arding its effiactiveness? 

Yes/No 

31 If yes, then do you find any positive reaction to your suggestions? 
Yes/No 

32 Besides following NFE cumculum, do you give some special 
instructions to children according to their special needs? 

Yes/NO 

32. Ifyes, then please tick mark their speaal needs 

(a) Fartuilty mentally retarded 

(b) Children with learning difficulties 

(c) Physical handicap 

(d) Partially blmd 

(e) Hard of hearing 

(f) Any other, please specify 

33 Do you face any problem while performmg your duties'’ Please tick 



(a) 

(b) 

(c) 

(d) 
(«) 
(0 
34 


35 

(a) 

(b) 

(c) 


Lack of interest and motivation in children 
Lack of cooperation from parents 
Lack of cooperation from commuui^ 

Lack of instructional material 

Lack of sufficient aid 

Any other, please specify 

Which teaciung method do you use? Please tick 


Umedt 

Uicsulqecl 

Activity 

based 

Dnma 

PiiBwt 

Leairuiigi 

1hnu4>h 

work 

LflGtiae 

method 

Activity outside 
the centre 









Do you distnbute die time for different subjects? If yes, then on what 
basis? Please tick 


Difficulty level of lesson 
Achievement level of children 


Any other, please specify 


36 How frequently in a year do you evaluate the children and what is your 
evaluation system? Please tick 


SulqccI 


Ire^Hcncv 


1 valiwitioD u>tdcin 


C>ainr 

iSidv 

Wtddj 

iartni|li( 

MonlhU 

OwlcrK Ituir' 

VcNfU ! Oral 

Wnllm 

Adivi(\ 

SbwiI 

Motw 










I-aAg^gc 










I'VS 

■ 

■ 



1 


■ 



Anyelha 


■ 




■ 

■ 




37 What is your purpose for evaluation? Please tick 

(a) To identify the strengths and weaknesses of child in learning area 

(b) To improve the child's performance 

(c) To provide certificate 

(d) To improve the teachmg methodology 

(e) Any other, please specify 

3S. How many times your centre is supervised/visited'^ Please tick in the 
following table 


IjcvcI fli‘ 

I'requHitly 

1 Weekly 

Mnnlhlv 

QnarturU Halt- 

Ycjirlv 

supervisor 




yciirly 








2^ 


Ulock 







Cluster 







Oisinct 







SUle 

Axi>'other 

— 


- - 

— - — 

— 



39 What sort of help and guidanca do thay provide you? Please tick and 
mention the level of supervision'^ 


Type of help and guidance of supervision 

Level of supervision 

a) Organization of teaching 


b) Improvement of teaching methods 


c) Evaluate the children’s performance and 
record keeping 


d) Oiganire the extra-cumcular activities 


e) Tiy to build community support 


1) Admissions 


g) Development of instructional matenai 


h) Provide BBStnictiooal material 


i) Follow-up the school or centre leaving 
children 


j) Any other, iriease specify 



40. What is the reaction of parents towards your NFE centre? Please bck. 

(a) mithuaiistie 

Satisfied 

(c) Neutral/Not interested 

(d) Not satisfied 

41. What is the reaction of children'^ Please tick 

(a) Highly motivated 

(b) Satisfied 

(c) Happy 













2-1 


(d) Not interefited 

42 If parents and children are not interested towards your NFE programme, 
do you try to motivate them? If yes, then how? 

43 Are you satisfied widi the achievement level of children'^ 

Yes/No 

44 What problems are you fhctng in proper implementation of NFE 
Programme? Please tick 

A) Children related problem 

(a) Lack of motivation 

(b) Lack of time m case of working children 

(c) Health problems 

(d) Lack of Concentration 

(e) Family problem 

(f) Any other, please specify. 

B) Parents of commumty related problems 

(a) Lack of motivahon 

(b) Non-cooperation of parents 

(c) Gender bias 

(d) Low socio-econormc status 

(e) Family problems 

(f) Any other, please specify 

C) Administration related problems 

(a) Insufficient and timely financial aid 

(b) Lack of infrastructural fhcilmes 

(c) Non-cooperation of supervisors, project officers etc 

(d) Lack of good training programmes 

(e) Communication problem 

(1) Lack of availability of teachingrleanimg material 

(g) Any other, please specify 

C) Any other. Please specify 

45. What will you suggest to overcome these problems? 

(a) To overcome children related problem 

(b) To overcome parents and community related problem 

(c) To overcome administrabon rdated problem 

(d) To overcome any other problem you are facing 

46 What IS your opmion about the eflbctiveness of NFE programme? Please 
tick 

(a) Veryeffecbve 

(b) Average effective 

(c) Effective 

(d) Not effective 

48 What are your suggestions to make this programme more effective'’ 
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APPENDIX-V 

PROFORMA FOR RATIONAL ANALYSIS OF CURRICULUM 
(To be filled in by SCERT/SRC/Sub|ect matter specialist) 


Pait-A 

General Information 

1 Whether any separate curriculum for NFE has been prepared in the state’’ 
Yes/No 


2 If no, please indicate the adopted form of curriculum and its duration in terms of 
hours. 



Yes 

No 

Duration 

Condensed Form 




Modified Form 




As Ills 





3 If yes, indicate the form of curriculum and the duration of instruction 



Yes 

No 

Duration 

Condensed Form 




Integrated Form 




Any Otho* 





Pait-B 

Objectives of the curriculum 
4 Are there any objectives given in the curriculum? 
Yes/No 

If yes, under what specific headings, please specify. 
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5 What is the format of curriculum'? Please tick 

a) Integrated 

b) Subjea-wise 

c) Partly Integrated 

6 If integrated identify the integration of subjects in the table 

InstTuetions' 



Abbreviation 


Abbreviation 


L 


K 

Mathematics 

M 


U 

Natural Science 

NS 

Skill 

s 

Social Science 

SS 


A 


Integration of 
subjects 

Language 

Natural Science 

Social 

Science 

Mathematics 


a 

D 

b 

o 

D 

O 

B 

D 

□ 

IQ 

B 

O 

B 

El 

B 

□ 

L+NS 

















L+M 

















NS+SS 

















L+NS+SS 

















M+NS+SS 

















L+NS+SS+M 

















imHiffiESSniiiii 


_ 

_ 



_ 












7 If subject-wise then please, tick mark in the table 


BBBSSIHI 


Understanding 

Skill 

IB^SSSSSEH 

Mathematics 
















S Indicate to what extent the cumculum is related to real life experiences of learners 
Please specify with some examples 






































9 Are you satisfied with the objectives of currioilLim'^ 

Fully 
Partially 
Not at all 

10 If partially or not at all satisfied then what suggestion do you have for the 
improvement of curriculum? 


Part-C 

bistrucOonal-Matenal 

11. Please give the information regarding the content of instructional material in the 
tabic 


Subjects 

No ofbooks 

Supplementary 

readers 

No of work 
books 

No of topics 

Lanjoiaste 





Mathematics 











12 Please indicate the total time allotted time for the following activities 


Activitv 

Hours Per Dev 

Days in a month 

Instructional Activities 



Other Activities 
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Part-D 

Teaching-Method 

13 Is there any mention of instructional method suggested in the cuniculum'^ 
Yes/No 

If yes, please tick mark the following. 

a) Lecture Method 

b) Learning by activity 

c) Use of puppets 

d) Joyfbl learning 

e) Any other, please specify 


Part-E 

Pupil-Evaluation 

14 Please tick mark the techmques for pupil-evaluation suggested in the cumculum 

a) Wntten-lest 

b) Oral-test 

c) Performance-test 

d) Any other 

15 Does the curriculum suggest any continuous comprehensive evaluation'^ 

Yes/no 

16 If yes, what is the periodicity of evaluation scheme suggested in the curriculum'? 
Please tick 

a) Weekly 

b) Fortnightly 

c) Monthly 

d) Quarterly 

e) Yearly 

0 Any other 



Pait-F 

Genetal-bnptessions 


17 Does the curriculum fulfil its objectives? 

Fully 
Panially 
Not at all 

18 If partially or not at all, please give suggestions for its improvement 
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APPENDIX - VI 

PROFORMA FOR RATIONAL ANALYSIS OF 
INSTRUCTIONAL MATERIAL 

(To be filled by the SCERT/SRC/Subject iqsecialist) 

1. Please give below the title of the material and their level being used in the NFE 
programme in your state at primary level of Education 


Level of 
material 

Type of Curriculum 

Integrated/Condensed 
(Tide of the material) 

Subje 
(Tide ofd 

setwise, 
lie material) 

Semester 

I 

II 

HI 

IV 


EVS 

Language 

Maths 

Any 

other 






2 Please read the following questions and tick mark YES if yes or NO 
If not applicable 

(A) Are all the topics included in the curriculum adequately covered? 
Yes/No 

(B) Does major understanding under each topic get proper place ? 

Yes/No 

(C) If no, then mention major areas of understanding which are not properly 
covered? 

(D) Intended terminology has been incorporated or not ? 

Yes/No 

(E) Is there appropriate variety of content 
If Condensed/Integrated curriculum 

Ycs/No 

If no, then what should be appropriate one? 

If Subject-wise curriculum 




F.VS Yes/No 

Maths Yes/No 

Language Yes/No 


If no, then what should be tn your opinion appropnate 

Does the instructional material cover enough additional content for first 
learners? 

Yes/no 

If yes, then how? 

Does the subject matter deal with higher level of mental processes suited to age 
group Please tick mark among the following: 

-Cause Effect Relationship 

-Simple I^pothesis Framing 

-Generalization 

-Principle Induction 

- Problem-Solving 

-Explanation 

-Comparison 

-Correlation 

-Drawing Inference 

-Extrapolation and Interpolation 

•Detection of error 

-Discrimination 

-If any other please specify 

Does instructional material carry accuracy and authenticity? 

Yes^o 

If no, then give reasons 

Does difficulty level is appropriate to expected level of mental ability? 

Ycs/No 

If no, then give reasons 

Does content takes care of local educational requirements and circumstances? 
Yes/No 

If yes, then how If no, then give reasons 
What about organization of content'^ Please tick 

(a) Conventional 

(b) Systematic 

(c) Mixed 

Is it appropriate to the age level for whom instructional material is meant ? 
Yes/No 

If no, then give reasons 

To what extent treatment of content is made interesting and challenging through 
Vanety 
Newness 
Purposefulness 
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Give your rating along the following scale 


fully Partially Nil 

10 Does the instructional material offer facilities to locate information through the 
use of 

Cross reference 
Index 

Detailed table of contents 
Any other 

11 Tick mark the various devices used for teaching the content 

Known to unknoivn 
Near to far 
Part against whole 
Any other 

12 In what ways instructional material provides scope for the development of verbal 
communication through ? Please tick 

Reading the text 
Recitation 
Dictation 
Any other 

If no, Please give suggestions 

13 a) Are language and style of presentauon sufficient to express comprehensiveness of 

content 

Ycs/No 

b) If yes, then to what aspects it pay attention. Please tick 

i) Developing the vocabulary level of learner 

ii) Developing the sentence making ability 

iii) Developing fluency of expression 

iv) Any other 

If no. Please give reasons 

14 a) Does instructional material include new terms? 

Yes/No 

b) If yes, then to what extent they are suitably graded explained and reiterated. 

Fully Partially Nil 

15 What type of illustrauve aids are included in the instructional material? Please 
tick mark among the following 

a) Picture 

b) Table 

c) Exercise 

d) Chans 

e) Graphs 

0 Any other 
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16 Are the above illustrative aids elosely krtit with the text and suitably placed on the 
printed page'’ 

Yes/No 

If no, Please give reasons 

17 Are the above mentioned aids maximally used for what 7 please tick 

a) Explication 

b) Applicaoon 

c) Motivation 

18 What are the qualities that you think are possessed by these aids? Please tick 

a) Attractive 

b) Vivid 

c) Complete 

d) Correct 

e) Relevant 

f) All the above 

g) Any other 

19 Is the space occupied by these aids appropriate 7 
Yes/No 

If no, give reasons 

20 a) Does the exercises and assignments cover all important learning points7 

Yes/No 

If no, Please give suggestions 

b) Does it cover all instructional objectives? 

Yes/No 

If no, Please give reasons 

c) Does it employ necessary variety of forms 7 
Yes/No 

d) Does assignments etc ask for specific task ? 

Yes/No 

e) Does assignments etc include appropriate level of difficulty7 
Yes/No 

f) Does assignments exercises etc properly get graded arrangement and place in the 
text books7 

Yes/No 

g) Does the exercise and assignments contain questions to evaluate different 
competencies'’ 

Yes/No 

If no. Please give reasons 

21 Are new terms suitably explained in the glossary 7 
Yes/No 

If no. Please give reasons 

22 Does text books include instructors preface'’ 

Yes/No 

If no. Please give reasons 

2.1 What type of guidance is provided in the instructor’s preface'’ Please tick mark 



u 


a) Rationale behind organization of content 

b) Scope for organizing learning activities 

c) Any other 

24 Is the text book accompanied by a suitable instructor’s manual ’ 

Ycs/No 

If no. Please give suggestions 

25 Does the size and bulk of the books is both attractive and usable from the view 
point of following 

a) Text area 

b) Utility 

c) Attractiveness 

d) Handling and carrying convenience 

26 Is the layout of the book attractive for margin and page design '* 

Yes/No 

If no. Please give reasons 

27 Are you satisfied with the typographical design for e g 

a) Type size face 

b) Line size 

c) Captions 

d) Heading of Chapters 

e) Line (Ustance 

28 Is the print legible, regular and crisp? 

Yes/No 

If no, Please give reasons 

29 Is the alignment perfect? 

Yes/No 

If no, Please give reasons. 

30 Does quality of paper is suitable? 

Yes/No 

If no. Please give reasons 

31 Is the cover page suitably printed and attractive? 

Yes/No 

If no. Please give suggestions 

32. Is the binding durable enough to last for the time expected ? 

Yes/No 

If no. Please give suggestions. 

33 How do you rationally evaluate the instruction material ? Please give details. 

a) Coverage of competency: 

b) Coverage of content: 

c) Coverage of learning aide: 

d) Coverage of prelims and back page: 

e) Coverage of instructional guidelines- 

f) Language- 

g) Physical aspects 
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Chapter 10 - Major Findings and Their Implications 


The analysis and interpretation of data received from the functionaries implementing the 
Non-Formal Education Progranune at the State, District, Block and NGO levels have been 
discussed in detail in Chapter 3,4,5,6, and 7 reflectively. The data on rational analysis of the 
curriculum and instructional materials were analysed from the States. The results are 
discussed in chapter 8 The quantitative data on achievement of pupils in mathematics 
language and environmental studies were analysed and both parametric and non-parametric 
statistical tests were applied on the test scores to derive results These have been discussed in 
detail in Chapter 9 

The analysis and interpretation of data reemed from the States involved in the study brought 
into sharp focus issues and concerns expressed by functionaries at various levels for effective 
implementation of Non-Formal Education Programme in states of Bihar, Haryana and 
Rajasthan. The major conclusions and findings have been given in bold letters in the 
respective chapters, however a need was felt to highlight the major findings which have 
implications for future planning and modification of the implementation strategies and the 
steps to be adopted for the programme of Non-Formal Education in future In the following 
pages these highlights and the implications have been discussed 

State Level Agencies 

• The analysis of the data from the State Resource Centre (SRC) Bihar and State 
Institute of Educational Research and Training (SIERT) Rajasthan, showed that in 
both the States there was a very wdl organized Non-Formal Education Unit which 
was manned by qualified professionally trained personnel 

• NFE faculty of SRC Bihar and SIERT Rajasthan received training/orientation on 
different aspects of implementation on Non-Formal Education Programme from 
NCERT fijom time to time. In case of Bihar the State level resource persons, 
supervisors, project officers and DRUs, were trained by the core group at the State 
Resource Centre, Patna however, Bihar continued to receive Central level assistance 
from NCERT in terms of training input for its State level resource persons. In 
Rajasthan the State Level Resource Persons, Supervisors, Project Officers, emd other 
functionaries were trained by the SIERT Rajasthan with the help of NGOs and the 
DIETS faculty The State had also develop^ supportive training packages/manuals 
for all functionaries focusing on their respective rules and responsibilities 

Though the Study reported that there are well organized training of State Level 
Resource persons yet the need was felt to have capacity building activities from 
NCERT as an ongoing continuous activity This was necessary because often the 
NFE functionaries trained by the NCERT were given assignments which were not 
related to NFE programmes in State The programme was handled by ill-equipped 



and under trained personnel These functionaries required extensive training for 
effective implementation of the programme Frequent transfer of the faculty from 
SRC/SIERT was also stated as reason for frequent capacity building programme as 

• The development of curriculum and teaching learning materials especially for NFE 
received attention when these were specially developed in the context of Non-Formal 
Education In Bihar the procedure of development of teaching learning matenals for 
NFE learners is very methodical and selected NGOs have been playing important role 
in development of teaching learning materials, which has been rrfeired in Pi^e 21, 
Chapter 3 In case of Rajasthan irutid programme for developing teaching leanung 
materials specially for NFE learners adopted a well organized methodical procedures 
but the recent decision of the Government Rajasthan to Introduce Text Books meant 
for Formal Schools in the NFE Centres has tot^ly changed the scenario 

t The study has revealed that NFE funaionanes at all levels of implementation that is 
NFE faculty of SIERT Supervisors, Secretaries of NGOs and NFE instructors have 
all opposed the introduction of text books meant for formal schools in the NFE 
Centers They claim that these textual matenals are neither contextual nor relevant 
for the NFE learners They further stressed that the curricular matenals and 
transactions strategies for the NFE learners should be different from those of formal 
schools This is especially true because the teaching, learning materials for NFE 
learners must be properly paced and graded with elements of self-learning 
materials included to make learning more effective. 

• The training package used for training NFE functionaries by these States are by and 
large based on the training package developed by the Department of Education in and 
Non-Formal DENFAS Alternative Schooling, NCERT 


The study also revealed that both in Bihar and Rajasthan the State Level Agencies 
lacked expertise in organizing activities relating to evaluation of pupils learning and 
also for developing systematic monitoring supervision and evaluation procedures. 
Though, reporting of progress of implementation done using Monthly Progress Report 
(MPR), Ou«rterfy Progress Report (QPR) and Annual Progress Report (APR) there 
was no mechanism of obtaining feed back data and using it for mid-term collection for 
improving project implementation. This fact has been brought out by analyzing the 
specific question meant for this purpose. It was also pointed out by these States that 
they lacked sufficient central input especially training/orientation programmes 
organized by DENFAS, NCERT in respect of specific programmes relating to 
procedures techniques and tools for evaluating pupils learning and well organised 
systematic monitoring supervision and evaluation procedures. It is therefore suggested 
that special traming/orientation programme should be organized in these areas by the 
NCERT. 



• In both the States there was very well organized network of institutions with the State 
Level Agencies The study revealed that these institutes/agencies were at District 
Level for example AD/NFEs, faculty of DRUs located at DIETs, and DRUs located 
at NGOs and other agencies responsible for implementation at Block Level 


District Level Agencies 

• Assistant Director of Non-formai Education AD/NFE is the district level officer for 
implementing NFE Programme AD/NFE of selected districts of Rjasthan and Bihar 
were well qualified They had a definite knowledge and awareness about the Policy 
and philosophy of NFE Programme, the teaching learning materials provided to NFE 
Centre by their State agencies, and worldng guidelines for ninmng of NFE Centres 
However, AD/NFE, Bihar was not aware of the Planning process involved at the state 
level for implementation of NFE Scheme. He also pointed out that all NFE Centres 
under his jurisdiction were not provided with the Teaching Learning Materials main^ 
due to lack of finance as well as inadequate communication among different agencies 
involved in the implementations proc«s 

• The curriculum and instructional materials of NFE learners were found to be quite 
adequate by the respondent However, knowledge of AD/NFEs was very poor about 
the scheme of evaluation of pupil's learning Though they knew that NFE Scheme 
has stressed on adoption of Continuous and Comprehensive Evaluation of Pupils 
Learning yet they did not understand the detailed procedures, tools, and techniques 
involved in this process They were quite satisfied with evaluation of pupils at the 
end of semester 

• There is an urgent need to organize orientation/training for all levdi of NFE 
hinctionaries on the Scheme of Continnous and Comprehenaive Evaluation. The 
evaluation of pupil's learning is eitremely important partkulaily, competenqr- 
bascd evaluation of pupils aimed at mastery learning of specific competency. 
Pupil's Evaluation has to be an intend part of the teaching learning process. 

« The analysis of data reodved from AD/NFE also revealed that the AD/NFEs lacked 
understanding about the process of monitoring supervision and programme 
evaluation The AD/NFEs did resort to reporting The monitoring was done through 
Monthly Progress Report (MPR), Quarterly Progress Report (QPR) and Annual 
Progress Report (APR), However, these were only routine reporting and no follow-up 
actions were taken on the feed-back data for making mid-term corrections in 
planning and implementation process The chw for monitoring, supervision and 
programme evaluation was not effective. 

• Lack of funds for prepanng Teaching Learning Matenals and lack of fund for 
Traimng, etc were given as priority areas for intervention for smooth implementation 
of the programme 



institutional support each NGO is working on its own way in an autonomous manner 
There is no coordination at the State Level. 

The teaching, learning materials used in the NFE Centres are usually the 
materials used in the formal Schools without any modification. Most NGOs 
have reported that these instructional materials are totally unsuitable for the 
NFE learners. This fact has been over emphasized in the responses received 
from NFE instructors as well. 

The in-service training/induction training of NFE instructors of these NGOs was 
provided by the NGO itself in case of Haryana. These training programmes 
were not organized by the any State level agency. There is an urgent need for 
streamlining the training programme by involving State level agencies. 

The supervision of the NFE Centres m Rajasthan was mainly done by the supervisors 
appointed by the State level agencies But in case of Haryana there were no such 
system of monitoring and supervision The NGOs appointed their own supervisors for 
providing academic guidance and also for monitwing progress. No pattern of any sort 
emerged from the data received from the NGOs in Haryana 

The NGO's from both states gave a large nuihber of suggestion for enhancing the 
smooth and effective implementation of Non-£brmal Education Programme. These 
have been discussed in detail in Chapter - 6 and 7. Some of the suggestions have 
implications for future planning of the programme: These are 

o Enhancing the salary/honoranum of the instructor to Rs 1000/- p m and 
corresponding increase in honorarium/salary of other functionaries 
o Teaching learning matenals should be made available to the NFE Centre in 
the beginning of the session 



l‘>4 


o Increase in contingency grant 

o Provisions of uniform and mid-day meal for the NFE learners 
o Provisions of medical facility of children and their parents 
o Provision of scholarship to exceptional child 

o NFE Centre should be housed in a suitable place At present there is no 
permanent place for a NFE Centre 

o Provision of playground and space for out-door activity The teachers of 
formal Primary School in the locality could be given the task of supervision to 
make it more effective 

o Awareness building campaign for community participation 
o Concrete role of Village Education Committee (VEC) in implementation of 
NFE Programme 

o Provision of Training to different levels of NFE functionaries of NGOs by the 
state level agencies on a regular basis SRCs/SCERTs/SlERTs) 
o Provision of infrastructural &cilities 

o Timely release of funds from MHRD Proper monitoring and evaluation of 
the programme run by the NGO should be done to avoid adhocism 
o Involvement of NGOs in plaiming of NFE programme at the State Level 


t 
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PUPIL ACHIEVEMENT TEST FOR CLASS V 

Roll No as given in ihc register • 




ACHIEVEMENT TEST 
LANGUAGE 

EFFECTIVENESS OF NON-FORMAL EDUCATION IN 
BIHAR, HARYANA, RAJASTHAN AND UTTAR PRADESH 

Time ' I hour and 30 minutes CLASS V Max. Marks: 40 

Name ol the State 

Siudent’.s Name 

Father’s Name : 

Name of the NFE Centre 


SCORECARD 
(for office use only) 


SNo. 

Objectives 

Behavioural 

Ohjci nvex 

hem No. 

Milt. 

Marks 

Marks 

Obtained 

1. 

K 

Recall 

4.5,9.10,15 

7 


2 

K 

Recognise 

20 

3 


3. 

K 

Suggest 

12 

2 


4 

K 

Di.scnminatc 

13 

2, 


3 

U 

Idcntily 

7.11.17,19 

8 


6 

U 

Recognise 

2.3,8.14,22 

8 

1 

7 

u 

Analyse 

6,18,21 

7 


« 

u 

Interpret 

16 

2 


9 

A 

Analyse 

1 

1 




Grand Total 

22 ! 

40 



Signature of the Evaluator 


Name and addrc.ss of the Evaluator 




PUPIL ACHIEVEMENT TEST FOR CLASS V 

Roll No J.S given in ihe register 


ACHIEVEMENT TEST 
LANGUAGE 

EFFECTIVENESS OF NON-FORMAL EDUCATION IN 
BIHAR, HARYANA, RAJASTHAN AND UTTAR PRADESH 

Time I hour and 30 minutes CLASS V Max. Marks; 40 


Name oi the State 


Student's Name 


Father’s Name 
Name oi the NFE Centre 


SCORECARD 

(Tor teacher’s luse onl\ ) 


SSo 

Form of 

Q 

Ohn’( fives 

Behavioural 
Ohjee fives 

Item Ho 

Max. 

Marks' 


1 

VSA. 

A 

Analyse 

I 



1 

0 

V 

Recognise 

2 

I 


3. 

VSA 

V 

Recognise 

3 

I 


4 

0 

K 

Recall 

4 

I 


s 

0-M/C 

K 

Recall 

5 

I 


ri 

VSA, 

r 

Analyse 


I 


7 

0 

i 

Idcnlily 

7 

I 


s 

0 

i 

Recognise 

X 

I 


0 

0 

K 

Recall 

9 

I 



0 

K 

Recall 

ID 

2 


H 

0 

V 

Idcnlily 

II 

2 


■ 

V,S A. 

K 

Suggest 

12 

2 


















13 

0 

R 


13 

2 


14. 

0 

U 

Recopke 

14 

2 


1,3 

0 

K 

Recall 

15 

2 


Ifi 

VS,A 

U 

Interpret 

15 

2 


17 

0 

U 

Identify 

17 

2 


m. 

V.S,A, 

u 

Analyse 

18 

3 


19, 

0 

u 

Identify 

19 

3 


2(1 

0-M/C 

K 



3 


21 

VS,A, 

u 

Analyse 

21 

3 


22 

0 

u 


V 

3 





—1 ■■ ■ - - 

GrandM 

22 

41 


SigiiiituRioftlieEvaliiiilor 


time and adta of the Evaluator 
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PUPIL ACHIEVEMENT TEST FOR CLASS V 

Roll No. us given in ihe register; 


ACHIEVEMENT TEST 
EVS 

EFFECTIVENESS OF NON-FORMAL EDUCATION IN 
BIHAR, HARYANA, RAJASTHAN AND UTTAR PRADESH 

Time: 1 hour and 30 minutes CLASS V Max. Marks : 40 


Name vit the State 
Student’s Name 


Father’s Name 
Name of the NFE Centre 


SCORECARD 
(lor oil ICC use only) 


S.No. 

Objectives 

Behavioural 

Objectives 

Item No. 

Max. 

Marts 

Marks 

Obtained 

1. 

K 

Recall 

2.7,10,11,15,19 

14 


2. 

K 

Recognise 

3,4,12,16,17,18,20,22 

' 17 


3. 

U 

Identify 

6 

1 


4 

U 

Discriminate 

1.9 



.“5. 

u 

Analyse 

13 . 



6. 

u 

Observe 

14 



7 

A 

Infer 

8.5 





Grand Total 

22 

40 ' 



Signature of the Evaluator 


Name and address of the Evaluator 

















POTIL ACfflEVEMENT TEST FOR CLASS V 

Roll No. iih given in ihc register. 


ACHIEVEMENT TEST 
EVS 

EFFECTIVENESS OF NON-FORMAL EDUCATION IN 
BIHAR, HARYANA, RAJASTHAN AND UTTAR PRADESH 

Time . I houi and 30 minutes CLASS V Max Marks ; 40 

Nimie ot the State 

Student’s Name 

Father’s Name : 

Name of the NFE Centre : 


SCORE CARD 
(loi teacher’s use only) 


S.No. 

Form of 

Q 

Ohjectivei 

Behavioural 

Objectives 

Item No, 

Max. 

Marks 

Marks 

Obtained 

]. 

O-M/C 

U 

Discriminate 

1 

1 



0-M/C 

K 

Recall 

2 

1 



0-M/C 

K 

Recognise 

3 




0-M/C 

K 

Recognise 

4 

1 



V.S.A. 

U 

Identify 

5 

1 



0-M/C 

A 

Infer 

6 

1 


7 

0-M/C 

K 

Recall 

7 

1 


8. 

0-M/C 

A 

Infer 

8 

1 


9. 

0 

U 

Discriminate 


1 


10. 

0-M/C 

K 

Recall 


2 


11 

0-M/C 

K 

Recall 

HH 

2 


12. 

0-M/C 

K 

Rccogni.se 

IH 

2 





















13 

0-M/C 

U 

Analyse 

13 

2 

14 

0 

V 

Observe 

14 

2 

h 

VS A 

K 

Recall 

\5 

1 

Ifi. 

0-M/C 

K 

Recognise 

16 

2 

17. 

0-Matching 

K 

Recognise 

17 

2 

18. 

0-Matching 

K 

Recognise 

18 

3 

19. 

0-M/C 

K 

Recall 

19 

3 

20 

0-M/C 

K 

Recognise 

20 

3 

21 

0-M/C 

K 

Recall 

21 

3 

22 

0-M/C 

K 

Recognise 

22 

3 


Grand Total 22 40 


Signature of the Evaluator 


Name and address oi the EvaJualor 
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PUPIL ACHIEVEMENT TEST FOR CLASS V 

Roll Nn. as givi'ii in the register: 


ACHIEVEMENT TEST 
MATHEMATICS 

EFFECTIVENESS OF NON-FORMAL EDUCATION IN 
BIHAR, HARYANA, RAJASTHAN AND UTTAR PRADESH 

Time: 1 hour and 30 minutes CLASS V Max Marks: 40 


Name ol Ihc Slate 


Slinleni's Name 


I'ailier's Name 
Name ol the NFE Ccnlie 


S(X)RE CARD 

(loi ollicc use only) 


SNo 

Objectives 

Helutvtouial 

Obiectives 

hem No 

Mit\ 

Moris 

Marks 

Obtained 


K 

Recall 

1 

«•* 

6. 10. !l. 13. 

K 

- 


K 

Recognise 

8. 

1« 

4 



K 

Idcnlily 

1' 


2 



U 

Recall 

4' 


1 


.S 

U 

Recognise 

1.7721,22 

8 



U 

Discriminate 

3. 

.‘i.y. 14 

5 



U 

Classily 

15 

2 



A 

Reason 

1‘) 

3 



S 

Diaw 

16, 17 

4 



S 

Recall 

20 

3 




Grand Total 

22 

40 


1_ 




• 




Signature of the Evaluator 


Name and address of the Evaluator 















PUPIL ACHIEVEMENT TEST FOR CLASS V 

Roll No as tiivcii in the rcgislci : 


ACHIEVEMENT TEST 
MATHEMATICS 

EFFECTIVENESS OF NON-FORMAL EDUCATION IN 
BIHAR, HARYANA, RAJASTHAN AND UTTAR PRADESH 

Time: 1 hour and 30 minutes CLASS V Max. Marks: 40 


Name ol ihe Stale 


Student’s Name 
Father's Name 
Name ot the NFE Centre 


S(’ORE(’ARI) 

(loi teacher's use only j 


SNo 

33 

Ohie( lives 

Relumouitil 

Objectives 

hem No. 

Max 

Maikx 

Marks 

Obtained 

B 


vs. A 

U 

Recognise 

1 

1 



V.S A 

K 

Recall 

2 

1 


I 

V.S.A 

IJ 

Di.scnminale 

3 

1 


■■ 

VS A 

V 

Recall 

4 

1 


n 

V.S A 

11 

Di.scnminale 


1 


mm 

V.S A 

K 

Recall 

fi 

1 


n 

V.S A 

U 

Rccogni.se 

7 

1 


s , 

0 -M/C 

K 

Recogni.se 

K 

1 


■■ 

0 

LI 

Disenminale 




mm 

0 . 

K 

Recall 

HH 

2 


u 

0 

K 

Recall 


2 


B 

0 -M/C 

K 

Idcniily 

_ 

■■ 

2 



1 























Mill k.s 

1 tHi ^ ifw'l '^’ ftiisR - 1 

50,629 

3,08.139 

2 H^HI ^ ^ 

71325 + 54286 - 

281349 + 8957 + 67034 - 

3. 3/4. 5/8, 7/9 1 

4 31528 1 

S. 56781. 57762. 57726 ^*1 "EIZ^ 3?t1 1 

6 f'TR >4^41 ^ !><H ^FTl - - 1 

T1 .808 3. 1700 6 4069 2 ^ ^I 

711 436.23, 8003.0 3fR 7640 11118^1 

7. 8^ ^1M1311 Tin ^3T|, ^ - 1 

cFl 54.021 ^'4 cWI 2 151 


71) 3980 ^1 gimioin 


4 



3. 


^ Tff'ira I? ? ^ ( / ) ^ rniaTl 

1 ^) 1.00 000 + 10.000 + 2,000 + 300 + 9 

132306 
130239 
13239 
123306 

33) 30,000 + 8.000 + 400 + 30 + 2 

38432 
384032 
308432 
38432 


) fro (<,>.-) H>ll«ti3f?RT^I 

33) 57632 .. 57432 

33) 68732 , , 59789 

10 45 fzFHnim ^ feRl ^ 1 


II f'llTI ^ 1F^ n frF'TI 

^) 6/8, 16/20, 35/21 


33b 


40/60, 125/200, 410/615 


12 45 Jlh 75 ^ HptIH 31131 'Ptf - 

35 
15 
2 
5 

|3. 

8323/41 


S 



100 Tim % 1/4 1/10 ii t? 


2 


14. 


15. 

^3it T331 ^ f ? 


2 


sn^jifii T ^ ^ Hdii ^ Jii'jiffl ^ ^ n % piTsit i 




17. fmi iTTift lim ifm 2 

5 Twt h'^41 ?n oir^'-i I 


18 i3R>aifoR1iqii^^mfmE4Tm 11275 2800 3 

2950 Wl 3ik 2375 11 '^Tfsl ^ 3im 


19 200 ^^%^m;^7iT?n'^iii3r^^7Twt’Trai^Ti 

212 Tif^ 11^ I 1^311 cznisiTR ^ ‘ 


() 


3 



4#nTR 18 

6 fi+iit ^ 6 75 Wl ^^17 Tl. 

1 fgsn m<s6< 15 ^, 

1 TftTlt 20.50 ^ ^ 111 

oraiOT ^ ^ l^n? 


25 1^^ cirara ^ 30 Ti ^sfra 11 ■«rf? <nai^ ^ 10 ^ 

(«t)0M o^fVi <Hmi^ P*f'1? 


^3?i s ^ ^ wi fpn? 
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